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ABOUT THE.CC RICULU?1
ON PREVENTING NG SCHo_

VIOLENCE A ,AL-1

TIE NATIONAI SCHOOL. RESOURCE NETWORK A'PROA

The National SchoolResource Network kRN) v _ahlished under a ant from the
Law Enforcemeh Assistance Administratica, Of of Juvenile Jusfice and Delin-,
quency Prevention, as a, reiource to sch -1s-trc led by crime, violence, vandalism
and disruption. The network provides T. training,event_, technical assis-
,tance, information dissdMination to schools in preventing and reducing
these problems. The focus of,all Network activities is on the collection, sharing,
and dissemination of resourcesmost particularly the ideas and strategies that
schoo ).s and communities have tried,

A National ,Centee, managed by the Center for Human Services and based icr Washing7
ton, p.c., and Regional Centers in Boston, MagsachUsetts; Atlanta, Georgia; Chi-
cago, Illinois; and Soh Rafael, California, will carry out the mandates for the
NetwOrk. Also participating in the Network are 34 national organizations which
form an active consortium to enhance service and delivery efforts.

THE CORE CURRICULUM

The Core Curriculum includes seven courses designed for delivery either in a com-
prehensive5-dayworksh6piincorporating. all the courses or in separate special pre-
sentations. The seven courses are as follows:

urse and Takin It Home

This course provides an overview of-a'planning.and evaluation process that partici-
pants can apply in implementing ideas and strategies in their own 'schools and com-
muniti'es. The course also allows particWants the opportunity .to reflect'on work-
shop contest and select'from among the ideas and strategies presented those which

.best Meet their schools' needs.

Course Dt6cipline

This course covers a range of issues and practices surrounding the development and
implementation of an effective school discipline program. 'The focus will be on
clarifying reasons for discipline, building conceptual frameworks for understanding
behavior problemsoiescribing policy4considerations, and providing-specific_exaM-
ples of programs and strategies.
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Course 3: -' :'School` Cl

'The purpo'se of the court e is to. introduce a conceptual overview and definition of
"school climate" with the 'goal of effecting positive =change. The eocas is on ways

of improving school cliziate withoUtadministrative or-coMmunity action, The course

first Aefines school climate, and then-disdusses ways'to assess and improve
These'include formal and informal assessment, improvement of interpersonal rela-
tions, stress reduction and management, student involVemeht in change, and law-
related' education as a relevant -curriculum approach.

Course 4: Interpersonal Relations

The goal df the course is to intrdduce approaches and resources iddfify , man_

,

age, reduce, resolve and prevent crisis and conflict in schools. There is an
underlying assumption that hostile incidents and disruptive behavior are expres-
'sions of deep hurt, frustration, confusioh, anger and misunderstanding.

,
Specific

ttention. will be given to crisis and conflict intervention and managetent,'gang
,

6'coblems, problems of victims, and intercwItural relations.
c----

This course is designed*to address a full range of preventive measures used to
improve the security ,of the school both during and after school hours. It will-

provide a variety of alternative approaches to school security which will enhance
schools' ability to improve-the safety and security of the people and property.
Special attention will be given to an overview of security problems, use of non-
security staff to prevent problems, hysical plant security, and design and upkrad-

ing of security programs.

Course`, Environment

The co,Irseon environment provides guidance to school staff on ways change

school i-iN4ronments and make them safer. A full, range of physical design.stratec

gies that can be implemented in schools is presented. Many of the strategies.can

be applied by school personnel and students. An assessment checklist will allow

school personnel to. identify environmental problems.

Course 7: The Communi as a Problem Solvin Resource

Community involvement in the school can help the schools greatly in solving prob-

lems of yiolence'and vandalism. In this course a rationale for community involve-

ment is presented-, along with specific. approaches: for increasing school-community

linkage, Use of parents and volunteers, the criminal justice'commdnity, and commu-

'n'ity ageftcies, businesses, and organizations are stressed. Interagency cooperation

is also discussed.'



'Coarse School Climate

Background and Rationale d

About
the

Course

Nor
A rich body offknowledge based on both formal research and'individual experience ,tells
us that individual and group behavior depends in many important ways on the situation
and how it is structured and define-... It is possible to make same progress in con7
trolling vandalism and violence.thr8ugh the use of guards and highly restrictiv6dis-

)ciplinary procedures. Flowever4he only way to prevent disruption in the schools and
to provide a genuine atmosphere of order and caring is to'have a school climate that
is strongly prosocial and that convey norms of commitment and personal responsibility.

Improving school 'Climate is a mixture of science and art.` It involves aCombicia
of changing the structure of the school situation'and changinc the feelings that stu-
dents and staff have about the school.

Purpose
-

The purpose of the course is to provide a conceptual overview of key elements of
school climate with the goal.of effecting positive change., The focus is onwAys.of
improving school, limate without intervention at the administrative or community
level. In the rse, climate is defined and methods for assessing climate are pre-
sented (Modble 3.1). Str9tegies to.improve climate also presented. These include/
st reductiOn and manZgement (Module 3.2), stuant involvement (Module 3.3), and
introduction Of relevant curriculum,_ such as law-related educatiOn'(Module 3.4).

rn
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\

and Assessing SchoOl Climate1.118 3.1 Definin

2 hoursTotal -11

Course.
Agenda

by Modide

Modulo Summary

This module foCusee-onTdefining, assessing, and changing school climate. 'A,ctivities

include: viewing a 5-Minute videotape of a high school in N6,w York City and evaluating
its environment; introduction of sample programs used in Colorado schools to improve
the,qUality of the school's environment; a school climate checklist completed by par-
ticipants. Lecture and discussion on factors of school climate as defined by Edward
Brainard and Robert S. Fox in "The Climate of the School" are prented. The TDR model
of raining teams of students, parents, and teachers who work to change -the environment
-in-their school is highlighted.

eduction and Discussion of School Clime e 25 min.

OVerview of School Climate Course

Trainer highlights each module in' Course 3, School Climate.

Participants "free associate" calling out words or phrases
which define the term "climate," or define positive climate'
on a °climate tree.

warm -tip Activity

C. Participants View "Bad Boys" and Note Aspects of School Climate
(Optional Activity)

Participants view a 5-minute videotape of a New York City high
pool and .complete a worksheet evaluation of the school's

iimate.

D. Large Group Discussion (Optional Activity)

Cha

Participants discuss "Bad Boys" and their assessment of the
school's climate.

The Meaning of School Climate.

The overall climate of a'school is defined as the. enduring
Characte'ristics and Patterns. of behaVior in the environment
involving the programs, interpersonal relations and admin-r----
'istrative "style" :of the school.

cterist cs and Determinants

Factors in a Positive School

Positive-School CliMate 40 min.



Activity/Content SuirriEAa Time

B. Determinants School Climate

Three determinants of school climate. (program, procpss., and material)

as identified byBrainard and Fox are presented.

C. Changing_ Climate_ Through Changing Determinants: Some Project

Examples

Background Material 3.1.2, which includes 16 progra 'ms used to

prove school climate in Colorado schools, is introduced.

Assessing the Current Climate

A. Why Assess Climate?

Trainer points out that assessing climate is the first step in

changing it.

B. Example of an Informal Assessment instrument; Pre-Crisis

indicators

Participants are referred to W' 3.1.2, a U.S. Department of

Justice Community Relations list of -pre- crisis indicators.

-Example of a Formal Assessment instrument: School Ciliate

Checklist

Participants review Worksheet 3.1.3, a
for their own Schools.

Comparing Notes

Participants join in small groups to discuss their findings.

-ool climate-checklist

Working with Students to Assess Climate

Trainer discusses the benefits cf student'involvement in assessing

climate.

Improving School Climate

Deciding What To Do

Participants read Background 3.1.3, "Suggestions for Proyeots, and

give additional examples projects to change school climate.

4:

Decidin' 33ow To bo It: Buildin a Model for Chan 6
0

Participants are introduced to the TDR model of imprOving-school

climate. The process includes ,training teams of students, parents,.

and teachers who then work in the schO61,environment to change it.

30 min.

15 min.



Aciivity/Content Summa lime

Discussion of School Climate Chan

participants discuss how change processes and programs might be
applied in their schools.

5. HM
Trainer summarizes. the module, focusing' on the interconnection betweenpeople and their environments. "We shape our surroundings and then our,surroundings shape us" (Winston Churchill) .

10 min'.
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Module

- School Climate

7

Objectives

Participants will be able to--

a number of elements' Of "school climate'

2. Identify several aspects or deter pants Of school climate

About
th

Module

,Review ways of assessing school climate

Propose and discuss specific ways to begin improving the climate in theirown schools.

Description of 'Mater._ I

Transparencies

3.111 - 3.1 Transparenties present information aboutschool clima e--what it
is, how it is determined, how it can be changed.

Participant Worksheets

3.1.1 "Bad Boys" Climate Assessment
3:1.2, Pre - Crisis.. Indicators
3.1.3 School Climate Checklist'
3.1.4 improving School Climate

Background iaterials

3,1.1 The Climate of the School
1.2 Project Examples: Improving School Climate

3.1.3 'Suggestions for Projects
, 3.1.4 Improving School Climate
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Course 3 - School Climate
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Module 0.1 - Defining and

-Worksheet I-D 3.1.1

Assessing School Climate

"Bad Boys" Climate Assessment

o Participant
Worksheet

You will view a segment from-the videodocumentary "Bad Boys," a study of a NewYork City school. -While viewing the tape, jot down any positive or negative as-TeCts of school climate you identify. (These6bay be mentioned or simply,implied.)The four cOegories.of factors/determinants of climate listed below will becussed in the next activity. Note aspects underone or another category whereverpossible.

1. General Climate Factors - The Overall Feeling

0

2. Program oeterminant - Curricular and'Extra-curricular Activities

..

3.. Process De terminantb ommunication,and Proble Solving Skills

4. Material'Determinant6-- Physical Resources of the School



-:.Course
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3 - School Climate

Modulo 3.1 - Defining and As'sess ng School Climate.

Worksheet

is" Indicators

Participant
Worksheet

The following list focuses on indidators that maysuggest, a crisis in school
climate.- check those' items that are true of yOur school.

1. sudden clique formations
2. increased isolated fights
3. appeAraffce of "underground" pubICeations and-flyers with

an antischobl bias.
4. complaints of inequality Of:treatment.as it relates to

discipline, grading, tracking, athletics, an other
extra - curricular adtivities

5. disproportionate number of disciplinary actions.
6. -appearance of. ndemands"
7. a violent Incident or disorder in the community -at -large
B. appearance of hate literature
9. discovery of weapons in the school

10. increased incidents on buses-and bus routes
11. over utilization pf minority staff to deal exclusively

With.minority'children who arein.troUble
12. increased conflicts relating -to hair styles, clothing,

-food service, etc'.

conflihs Over type of _sic to be played at school dances
and the location of th e functions

14. all white.or all minority teams.
15., lack of staff contact with students
16. ,increasedtruancy, absenteeisM
17. complaints from custodial, cafeteria and transportation

petsonnel
18. ADarents,coming to school to withdraw their children in

fe*of what might happen
19,. students leaving sChool to go to another school
20. p rents' keeping their_ children out of schools because

fears of what might happen
1. negative attitudes of principal-spreading to staff

. 22. di-=continued programs, and services
23 in teased minority suspensions, drop- outs, and in-school

pushouts
24. inafequatt selections of textbookS, library books, AV

materials, and othet teaching materials.
25. lack, of written discipline codes or school policies

available to all staff, students and parents
26. ,lack ofcommitteesinterested in school problems in

school and community

Yes No
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27. lack of tuUnt, parents and-staff grievi ces procedures

28. inadequate procddures for,transporting parents and students

for conferenc6s and-school activities/

9. increased nurber of students b'eingireferred'fo

action .

30. staff-student charged of irreleant curriculum

31. complaints of lack of IreedoM of expression

disciplinary

Yes

Developed by Bertha ,Hudson, U.S. Department of Justice, Community Relations

Service, 1977-79, as a resource for handling desegregation issues and adapted

by NSRN.
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Module 3.1 - Definin .and Assessing Sohdol,climate

Worksheet l-D 3-1-3

School Climate Checklist

Participant
Worksheet

There are Several school climate checklists. The following questiorls are based on
five of them: CF R - "School Climate Prafile"4 RenSis Likert Associates:
"The profile of a School"; Dade County Public Schools' "School Morale Attitude Sur
vey!': Racine, Wisconsin, Unified School District's ".School Environment, Staff and
School/CbmmunitY"j and Dr. James Gatbarinos checklist. This checklist is only a
sampling of these questionnaires, all of which are quite long.

Instructions: Answer each question as you see your schoOl. Check the space tha
indicates your Perception of-the situation: Almost Never--Rarely-
Oecasionally-Frequently--Almost Always.

I: General Factors

A.

r,1/

I'm proud to be 'a part
of my school. (3)

Students...feel that

teachers are "on their
side.'' (1)

Even sloWstudents feel
enthusiastic about.
learning. (5)

Administrators listen
to faculty and slEu-
dent,ideas. (2)

E. , My school shows good
school spirit. (5)

I can court on other
teachers to help me
when I need (1)

Ican-count on stu-
dents to help me
whjn I need it. (5)

II. program Determinants

A. Students feel free td
talk to teachers about
school matters. (2)

,Students can choose
among curricular and
extra-curidular
activities.

Almost . Occa-
Never Rarel .signally Frequently

.t)

0,

Almost
Always



,

Racal and ethnici minor-
Ys are treated with
ect and their cul-

u 1 needs taken into

consideration. (4)

D. Students get, awaX with

antisocial behavior.

3)

E. Students are praised for
good citizenship.

III. Process Determinants

A. problems are recognized
and dealt with rather
than being' swepi under

the carpet. (1)

E. My school is open to
community suggestions
and inVolvement. (1)

When we have conflicts
in my school.. the re-

sult is constructive
not destruFtive. (1)

D. Students stick together
against teachers. (5)

R. Each clique or group
of students ignores
the others. (4)

F. New ideas about the pro-.
'gram are welcomed by
the administration and
other teachers. (1)

IV. Material.Deter minants.

A. Books and other materj
ials are in ample supply
and are in good condi-

tion. ( 1)

Teachers are paid well
compared with other
communities . (1)

C. My school is kept
clean. (1)

14-

Almost
Never

Occa

Rarel sionall- Fr

Almost
uently Always



There are adequqte fa-
,

cilities for teachers
and students to use
during recess or free
time. (5)

E. Tnere are.too many
people for everyone to
get to know each othei
and have a chance to
participate in school
activities. (5)

Numbers next to

1. CFK, Ltd.
by Robert S. FoK,
141 pp., $3.00.

15.

_

Almost Occa- . Almost
Never Rarely sonally er uently Always

temp indicate ctnrce from which they were adapted.

,'in School Climate rovement: A Ch,;.11en o the A
et al. Bloomington, Indiana: Phi Delta Kappa (paperback

2. Rensis Like t Associates, from. The Profile of a School: A Resource for
vin. Soho Administration. ,Ann Arbor, Michigan, 1977.

3. Dade -t

-Florida, 1978.

4. Racine
Community, Rac

5.

ty Public Schools S
,

orale At
1

Dade County,

Unified School District, Schoo
ne',1,7sconsin, 1917.-

es L3arbarino, Boys!,70wm, N4bra

Environment and-School/



Course
Module

Worksheet 17D 3.1.4

/ I

- School Climate

3.1 Definin and Assassin

(Dying School ci ate

Things I could do to improve, the climate-in my school:'

Participant
Worksheet

-
1. ProVde activities to_promote-cooperatiOn and group responsibility.

ExampUST:

Notice and reward pro-social behavior.
Examples:

Integrat.A rather
Examples:

ademicall and socially marginal students.
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3 - School Climate

-1 - Defining and Assessing School Climate

The':Cliniate
of the_

nt oduetion

Background
Materials.

CHAPTER _I

fr
positive school climate is both a means and an end. A good

'Climate makes it possible to work productively toward important
goals, such as academic learning, social development, and cur-
'cularn improvement.

I also makes school a good place to be a satisfying and-
meaningful situation 'in which both adults and youth care tai
spen 1 a substantial.porttdriof their time.

What factors comprise a humane climate? How can 'people in
a sclioollnifte that. it has a wholesome learning *Climate? What
guidelines' can be developed` to serve as a measure of the hu-
maneness of k school's climate? These are the essential ques-
tions addressed in this book. -

Usual vaitings on the characteristics of a good school's pro-
grain describe the nature...of the curriculum and the instructional'
program. That is, they describe 1) desirtble -classroom teaching--
learning strategies and conditions, and 2) sets of courses and
expetlences to be offered students within each area of the cur-
ricular and. extrac ricultu- rogratns. This book goes beyond
these concerns. it escri -in concrete terms 'facets of the
lehoo's's climate as they relate to school climate goals; how to
assess climate; program, process, and material contributions
necessary in a healthy climate;" desirable relatio among

S8urce; ,Nueva Learning Center, HLsborough; CA
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silucators, students, and nhers-coniorisi g the school community;
and the leaderShip ,responsibilities of school administrators serv-,-
ing as climate leaders. ' .

- ,--'. \--

.. "\

,Importance of School Climate

. During the past aicade, great strides have been made in
strengthening the American school system. tviany new and ar-
chitecturally_ inviting schriol Buildings have been built in an ef-
fort to keep pace with the.\rapid increase' in the population. New
developments and major-advances have occurred in program or-
ganization-scrieduling alternatives, individualized instructional
.systems, .varied approaFhes to staff utilization, multiple group-
ing ,arrangements, and a veritable explosion of multimedia in-
structional materiali.. Exciting new curriculum materials have
emerged in mathematics, scienet, English, and the social sciences.
Program management techniques such as the Planning-Pro-
gramming-Budgeting System (Pl'BS), and behavioral Objectives,
accountability, and National Assessment programs have become
available fo help sharpen the focus of educational programs and
support the evaluation of their effects.

Despite these strides, we have not totally succeeded in cre-
ating the kind' of schools w0, would like to have; "we are not
achieving the potential we envision.. Perennial .problems and
concerns about schools remain.

In the follciwing list of problems, a any characteristic
your school? Check those which cone: n you or yoUr fa ty,
students, or parents. Space is provide( at the end of the list
to add other problems encountered at yOur school.

High student absenteeism
High frequency of student discipline p roblei
Weak student government
Student cliques
:High faculty absenteeism
Negative disciission in faculty lom

roWded comfit i(ais
chug of 1)ecanse

LL,

Ti 11 CIA ATE OF TitE

'Vandalise!_ Student unrest
Poor school spirit
Poor community image of school
Faculty cliques
Property theft from lockers
High student dropout rate
Underachieving students
Low staff morale_ Passive students
Faculty apathy
Supplies and equipment unavailable when needed
Students 'curving guns, knives, and other weapons...

_ Poor image of the school by staff
Dislike of students by faculty members
Feeling among students that school has little purpose
high incidence of suspensions and expu lions

Most of these problems' demand direct attention, and an
alga administrator recognizes the need to correct the dysfunc-.
tioual programs and processes that seem causal to- the- nega-
tive conditions, attitudes and-behavi6r lMed above.

Actually, such problems are symptoms of deeper .climate
,concerns. The, are the ,tips of icebergs, indicators .of'the roadie
qUaey of a school's programs-for dealing with the human needs
of students, faculty, and, perhaps, 'administrators; they .are,
fact; often effects rathee-thar causes. Parenthetically, it could
be said-that:if schools continuos to perpettiate an anti-humane
climate in which APathy,' failure, punishment, and inadeqti
sucTess in achieving the curriculum' are characteristic,- they may-,
gn'ranter their own demise, and ultimatelpthat of the America

system .



SCHOOL CLIMATE 1 !ENT

Coals of the Hu Mane School Climate

It is easy to talk about a hinnane school, and to describe
such an environment in glowing terms. lint in reality, what 1is a
truly humane school? Whlt does a good climate .look like?
What are the, charactelistics of such a school's learning acti'
ties ?' What instructional conditions must exist? How can \a
school, organization maintain efficiency,,and accountability in ii
learning program and still be centrally concerned with people?
Can a ',school have trust and effective communication between
administrators and teachers, between teachers and students and\ \
parents; and still retain respect for individuality. and .dierse \
value positions?

-.,

PRODUCTIVITY ..
of Studentpand EduCators

Achieving basic skills

Developing constructive attitudes
DetveloPing and expanding an adequate

knowledge base
Clarifying values pd purposes
'Utilizing inquiry and problem-

solving processes
1'-a'

SATISFACTION
on the Part of Students and Educators

Gaining a sense of personal worth
P-njoYing.school as a Pleasant

place to live and work
Caliiing rewards from partici')

in worthwhile activities

SC11
Figure 1-1
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The authors Believe it can. Contained in the dns are the
two following goals of the humane school climate:

To provide- throughout the school a wholesome stimulating,
aid productive learning environment conducive tc academic
a.- hievement and Personal _growth of youth at different levels

. ..
.

of development.. o

To provide a : pleasant and satisfying school situation within
whichl/oung people can live and work..
These prinihry goals focus on the young people for whom

schools exist. A corollary is provision of a stimulating aid
Prodiletive environment for..the adults of the school community

the faculty, vrincipal, other staff members, and parents.
To suniniar*, these goals or outgrowths of a setpol clim atecan best li&C.characterized as productivity and satisfaction. Onewithout the other is insufficient. Figure '1 -1 illustrates the goals.'

Ernergenec of School Climate Awareness

More 'than fifty year_ ago, in 1918, the dOmmission on the
I1eorganization of Secondary Education articulated the Cardinalprinciples of Secondary Education -as health, command of,funda7.
mental prof esses, voeationa1.efficiency, good citizenshiP, worthy
home membership, worthy 'Use of leisure time, and .ethiCal
character.2 More recently, in -1938, t e:-, Educational Policies
CorimiSSion of theNational Education ssociation 'outlined the
purposes..of educatiop in the American cle tocracy for the every-

'pattern of art, educated ..citizen. These were described'.
:the objectives of .self-realization, human relationship,

noinic efficiency, and civic responsibility.3-
Lising public opinion research processes), in 1973,, the Nahonal Commission on the Reform of Sect;ndary Education,chaired by Frank Brown, developed thirteen learner-centered:

goals tor secondary education. -They arc:
Content ,goals

Achievement -1 k
,A;!hievenicint, coriiplit ational skills
Alainment of ficieney iii critical and
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Acquisition of occupational competence
-..,

Clear perception of nature,and environment
Development of economic understanding
Acceptance of responsibility for citizenship

rocess goals
Knowledge of self
Appreciaiion of others
Ability to adjust to change
Respect for law and authority

4. Clarifilcation of value
Akareciation of the achievements of man .4

G 1

In our urrent era of accountability, in school districts

hroughout
t
he nation citizens and educators are working to-

ether to de'velop the basic goals of their schools. For example,
his set developed in 1973 by the Jefferson County, Colo.,
chool district is undoubtedly typical:

Each student will!
Master the basic skills for continued learning
Develop a sense of responsibility. Act with under-standing
and respect toward others as individuals
Develop his unique talents and his sense of
being, and happiness to the fullest
Become actively prepared to cope with change #5.

DeveloP the skills and attitudes necessary to earn a.111/ing.

and furiction'as a contributing member of society;
The annual Gallup Polls on 'education also provide current

data on the public's perceptions' of the job of schools. Here is a
question from the 1972 poll of national sample of adults:5..

People- have different reasons why they want their' children
to get an edneatiop. What are the chief reasons that come
kr your mind?

.

!ere are` the resi»nse!:.; and the tx
mentioning each in some form:

I. To get better -jobs
2

rth, wek

I re. ltri

1-1 peroi.nt
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2. To get along better .4.1 frpc pie at II levels
of sooty

3. To make more mein --achieve
financial success 438 percent

4. To attain s action 21 percent
T stinlul e their, rinds 15 percent

6. Miscellane sons 11 percent
This information has been. reported to illustrate that the

climate goals at the Outset of this section are supportive of the
aims of American education. They represent routes for achieving
the larger purpbses of schooling. One' climate goal pertains to
productivity as it concerns, academic, social, and physical de-
velopiaent of skills, knowledge, and attitudes. Because of the
importance of produetivity. in the developmental life of young-
sters, and the fact that youth spend a large portion of their life,
in school, the second climate goal is equally ;important. This
goal pertains to satisfactionthe need for a fulfilling and quality
schoorlife.

General Climate Factors
If you were to walk into a school building and try to gain .4.

sense of its,prevailing climate,--Nyhat would you loOk for? Along
what lines would you assess its positiveness or negativeneSs?

We suggest you look for at least eight factors, which Corn-
prise the school's climate and determine its quality, They :result
from an interaction of the school's programs, processes, and
physical conditions.t,

Ideally, there should he evidence
1. Respect. Students 'should 1,elves as persons

worth, ubelieving that they have ideas, and that those ideas
arc listened to and make a difftFrence: Teachers and ad-
mmistrators should feel - e same School should he a.,

Respectplace where there are self-respecting individuals: espect
is also dire to others. In r positive climate there are no
pia-downs.

Trust. Trust is relive ed in -onfidence. that
can be counted On to behave in t wary that j honnest, lh ie-yu
will do what the they will do. There is also. an 'ele-
1110 -11t .of believing t7llit rs. will not let %Int clown.
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Iligh Morale. Pe_ ple with -high rtut it feel -good about
what is happening.'

4. Opportunities for Input. Not all persons can be involved.
in making the important decisions. Not always can each
person be as influential as he might-like to be on the
many aspects of the school's programs and processes that
affect him. Rut every person cherishes the opportunity to
contribute his or .her and know they have been con-
sidered. A feeling. of a lack of voice is counterproductive to
self-esteenr and deprives the school of that person's re-
sources.

5. Conant ott Academic and Social 'Growth. Each student
needs to develop additional academic, social, and physical
skills, knowledge, and attitudes. (Many educators have de-
scribed the growth process, as achieving -developmental
tasks.", Educators, too, desire to improve their skills, knowl-
edge, and attitudes in regard to their particular assign-'
Inents within the school district and as cooperative mem-
bers of a team.)

6. Cohesiveness. This quality is measured by the person's
feeling toward the school. MemberS should feel a part of
the school. They want to stay with it have a chance to
exert their,influence on it in collaboration with others

7. School `.renewal. The school as an institution should de-
velop improvement projects. It should be self-renewing
in that it is growing, developing, and changing rather than
following routines, repeating 'previously accepted proce-
dures, and striving for conformity. If there is renewal;
difference is seen as interesting, to be cherished: Diver-,
sity and pluralism are valued. New conditions are faced
with poise. Adjustments are worked out as needed. The
"new" is not seen as threatening, but as something to be
examined, weighed, and its value or relevance determined.
The school shmild he able to organize improvement pro-
jects rapidly and efficiently, with an absence' of stress
and conflict.

8. Caring. Every. individual in the school should feel that
other person or persons are concerned about him as

a human being. Each knows it will make a difference to

IE CLIMATE OF THE SCII L.

someone else if he is happy or sad healthy or ill. (Teach-
.ers should feel that the principal cares about them evenwhen they make mistakes or disagree. And the principal
Should know that the teachersat least most of them.inderstand the pressures under which he or she is working
and will help if they can.)

79.

010.

nue 1-2 lists the ctors that comprise the school's climateand determine its 1u_tlity. At the ceni, ,;r the goals for theschocZs climate as presented in Figure 1-1.

Basic Human Needs within the School

If it is to he successfulproductive and satisfyingany insti-
tution mu;it-i)rovide opportonities for students, faculty, staff,and administrators to fulfill then- basic human needs. An effec-tive, wholesome Climate cannot exist without meeting suchneeds. In a sense, the basic needs are an additional means of
viewing many of the climate factors just described.

No school organization can possess_ a wholesome climate
without providing for the essential needs of its students andeducators:

1)4.siological needs for involvement in learning. These in-volve the school's physical plant including heat, light, safetyfrom hazards such as fire, and relatively uncrowded condi-tions.

Safety needs pertain to security from physical and psycho-logir,al abuse or assault from others in or around the school.
Accvptance and friendship needs from other students, teaCh-ers, staff, and administrators.
Achievement and
endeavors.
Needs to rrma.rnnizt
est possible level.

recognition needs

one's pate

regard one-

r

al or to achieve at the high-

'The authors do not believe the factors listed 'abo%
used to C.escribe the schools climate. are all-inclusive. H
delete or !.(1c1 items, and space is provided for them to do so.

du other listings
aler!s way wish to

0 -7,
4.)
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CLIMATE FACTORS

These needs, which are charted in Figure 1-3, concern the
desire of each person for acceptance,. identity, and security.

Through their iiiteraction, the- programs, processes, and
physical conditions of the school must provide for each of the
basic needs., if a- wholesome climate is to develop. Should a
_school. deal only with safety needs, for example, it is not

likely that trust, respecr:Aigh morale, and the like would de-
velOp. Safety might he ,provided by seeing to it that students
sit -quietly at their desks all day long, Rut such an approach to
safety would di) libelling to build trust, eta; wage innvativeness.

!E LI ATE F TuE crt

or ;contribute tc high mo 'de. Further, a school that has out-
standing. opportunities for learning, .a ,beautiful physical .planl,
and involvement processes for itiaking decisions, bait has -stu-
dents being physically attacked in the restrooms or teachers
feaing for their 'safety is not likely to develop a wholesome'
elitAate

:BASIC HUMAN NEEDS OF STUDENTS
AND EDUCATORS

Physiological
Needs

Safety
Needs

Acceptance
and

Friendship
Needs-

Achievement
and

Recognit ion.
Needs

Needs to
Maximize

One's
Potential .

- Figure

Focus School Climate Improverrtent Projects

I4 is not y.likel that a school can directlyembark upon pre-
cise projects to improve trust, respect, cohesiveness, caring, '-
opportunities for input, high morale, school renewal, and con-
tinuous growth. These are. not , factors that the school is likely
to have been working on directly, even if it could.- They are
universal, and their quality is actually a result of the practices

...and programs of the more specific school operations within
the areas of program, process, and material determinants -
scribed in the followingisection.

School tlimate Determinants

Described be eighteen features of a 'sell( ra-
tions that largely determine the quality of the factors and goals

Figures I-I and l-'2) that ,comprise cliniate. It is by im-
proving these eighteen school climate determinants that 'school 3
improvementproveent projects can m anost easily he de% eloped d eval-
ilatet
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SCH OL CLIMATE DETE NANTS

rrei am
Determinants

Opportuniti
for Active
Learning

Individualized
Performance
Expectations

Varied Learning
Environments

Flexible Curric-
ulum and
Extracurricular
Activities

Support and
Structure
Approprt
Learner s
Maturity

Rules
Cooperatively
Determined

Varied Reward
Systems

process
Determinants

Material
Determinan

lean Solving
Ability

Improvement of
School Goals

Identifying and
Working with
Conflicts

Effective
Communications

Involvement in
Decision
Making

Autonomy with
Accountability ,

Effective
Teaching-
Learning
Strategies

Ability to Plan
For the Future

Figure 1,4

Adequate Res° irces

Supportive and
Efficient
Logistical Syst

Suitability of
'School plant

CLIMATE SCHOOL

The determinants_ are divided into three major categories:
program, process, and material determinants. Figure 1-4, which
appears on page 12, indicates the determinants.

Note that the listings of Figure 1-4 and the descriptions
the a-terminants provide space for addition of items that might
be pertinent to a particular school. r

In Chap_ ter. VI, each determinant is described at greater
length, and examples are given to show what might be expected_
for each program, process, or material determinant. (These illus-
trations have been cont\tibuted by many practicing school prin-
cipals and staff membeis involved in CFK Ltd.-sponsored Prin-
cipal as the School's Clirmite_Leader projects.)

Program Determinants of a positive school climate include:
1. Opportunities for active learning in which students are to-

,tally involved in the process, both physically and mentally,
and are able to demonstrate an ability to use their .knowl-
edge and skills.

2. lnilividualized performance expectations that are reasonable
flexible, and take into account individual differences. In-
di/kluals are frequently encouraged to set their own per-
formance goals. Care is taken to allow for differences while -

at the same time providing maximum challenges for fully
motivating the individual.

3. Varied learning environments,. which avoid a single, Stand-
ard mode of instruction, class size, or atmosphere. Schools
wt hen schools and alternative programming are considered
potential processes for developing optional environments.

4. Flexible curriculum and extracurricular activities that pro-
vide a' wide variety of pace and content options for learn-
ers. It is not assumed that all learners in -a' group have the
same content needs or that most will learn at- the same rate.
Ex:racurricular activities should serve all students and be
subject to constant redevelopment as students' needs change.
To the greatest extent possible, such activities should be
offered on an open- enrollment basis.
Support and structure appropriate to learner s- uzaturity in
which the school designs its programs, activities, and re-
quirements so they are consistent with the everchanging
intellectual, social, and physical developmental character-
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istics of youth as they grow. Educators practice the princi-
ples of child and adolescent growth and development.

6. Rules cooperatively determined involving educators and
students in the development of rules and regulations that
are clearly stated and viewed as rep unable and desirable
by those affected.

7. Varied reward systems, which minimize punishment and

emphasize positive reinforcement of effective behavior. The
school should recognize the need for and provide a variety
of ways in which students and educators can be productive
and successful.

8.

9.

Process determinants of a positive L-ehool climate include:
1. Problem solving ability in which skills are adequately de-

- veloped to reach effective solutions quickly. Problems should
stay solved, and the solving mechanism should be main-
tained and strengthened. There should be well-developed
structures and procednrds for-sensing the existence of prob-.

= lems, for inventing solutions, for implementing them, and for

evaluating their effectiveness.
2. Improvement of school goals in which they are dearly stated

and understood by students, parents, and educators. Coals
should serve as reference points for making decisions, orga-
nizing school improvement projects, and. guiding day-to-day
operations. The school should record all goals and contin-
uously update them. Students, staff members, and adminis-
trators are encouraged to develop personal goals directed
toward their own growth within the context of the school
prodarn.
Identifying and ,working with coiflicts in a way that recog-
nizes that conflict is natural and that it occurs within indi-
viduals, between them, and between groups. Conflict is not

a problem unless it mounts- up, is nUt faced, and is allowed
to fester. In a favorable climate, conflict is accurately iden-

tified and effectively worked on.
4. Effective communications, which enhance interpers( )naI

TricilroF THE SCH RH,

relationships among and between educators and students
and parents rather than causing alienation, isolation, .mis-

, understanding, fear, and frustration. Communication involves
sending, receiving, and understanding feelings and ideas
boenly and honestly. It is a multidimensional process, tm-
cstrieted by- hierarehies or other imposed or imaginary

blariers. There should be emphasis on sharing and problem
ving, as ell as a concern far purposeful listening.

li.volvernent in decision making in which opportunity to im-
ve the school exists for students, educators, interested

parents, and others. PersOns affected by a decision_ need an
opportunity to provide input. Decisions should be based on
pertinent information, and decision processes should be
clearly, specified and .understood by.all. A variety of deci-
sion - making models should be used and the entire process
reviewed periodically for effectiveness and efficiency.

6.-Autonomy with accountability, which balances the freedom
of being independent and self- governing with the necessity
and desirability'of being responsible for actions through re.
porting and explaining processes in achieving goals and m
jectives. This ,equity is vital not only to the school- as an or-
ganization,' but to educators and students as individuals and
as working groups..

7. Effective teaching-learning strategies in which- goals for
tepehing-learning situations are clearly stated and, educators
seek evaluative feedback from students and otheredueators.
Teachers should,recog-nize that students have vied learning
styles and should attempt to employ methods that consider
these styles as well as student maturity. Students should;have
frequent opportunity to choose from a variety of learning
activities. Inquiry should he encouraged, aorta system should
exist to evaluate teaching strategies.
itLtatty to plan for the future`' is a characteristic whereby

the school determines and plans for its immediate and long-
range future. In this process, the school's educators and
ent.11e -analyze the general course of the education program
at their school, and deliberately plan desirable changes and
modifications in the school's programs, services:' and pro-
cek,es. It involves planning skills and ,a future orientation
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attempt r conditions -as the educators and cli-
le want them to be.

Material determinants aza positive school climate include:
Adequate resources, which include able educators and sup-
port for them and students through provision of instructional
material centers and laboratories,. desirable classroom or

learning-area equipment, furniture, lextbool& and references,
other materials, and adequate expendable supplies.

2. Supportive and efficient logistical'system, which is designed
t9 help people be productive in achieving the school, cur-
riculum, and extracurricular activity goals. A respobsive sys-
tem enhances morale_. Procedures should enable individuals
to efficiently acquire needed material resom-ces, Educators
should be able to get commonly used resources rapidly. The
syktern should prOvide quality in such areas as student
scheduling, and in- cus ial, maintenance, secretarial, pur-
chasing, budgeting, and ae lilting services. Each individual
should know what he can and cannot expect of a school's
logistical system.

3. Suitability of school plant in which the institution modifies
the physical plant as program and human needs change,
keeping building decor attractive by use of color, furniture
arrangement, and displays of student,work.

Chapter VI, "School Climate Determinants," further discusses
each of the above eighteen characteristics. Chapter VII shows
how a school might initiate a process of developing its own set
of definitions and .climate determinants, particularly relevant to
its own needs and perceptions.

Summary

The preceding material, along with Figaro 1-1, 1-2, 1-3, and
-4, provide a conceptual overview and definition of the school's

climate. In summary form, Figure 1-5 combines the conccptx.

3Li
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- School Climate

- Defining and AsseSsing School Climate

Background I-13_3-1'2

SoUrce:

Project_ Examples: ving School Climate

(See attachedY

ackEivound
Mate" als

School Climate. Source Book, Colorado Department of Education,
Denver, Colorado, 1978.
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CLIMATE DETERMINANTS

PROGRAM DETERMINANTS

pFORIUNITIES FORACTIVE
LEARNING

IIDIVIDUALIZED PERFORMANCE-
EXPECTATIONS

VARIED LEARNING
ENVIRONMENTS

FLEXIBLE CURRICULUM AND
EXTRACURRICULAR ACTIVITIES

SUPPORT AND STRUCTURE ,
APPROPRIATE TO LEARNER'S
MATURITY

RULES COOPERATIVELY
DETERMINED

VARIED REWARD SYSTEMS

PROCESS DETERMINANTS

NYOLYET

PROBLEM SOLVING _ABILITY

IMPROVEMENT OP SCHOOL
GOALS

IDENTIFYING AND WORKING
WITH CONFLICTS

0 EFFECTIVE COMMUNICATIONS

INVOLVEMENT IN DECISION
MAKING,

AUTONOMY WITH ACCOUNTABILITY

EFFECTIVE TEACHING-LEARNING
STRATEGIES

m ABILITY TO PLAN FOR THE '

w FUTURE

MATERIAL DETERMINANTS

ADEQUATE RESOURCES

SUPPORTIVE AND EFFICIENT
LOGISTICAL SYSTEM

SUITABILITY OF SCHOOL
PLANT

MAPLETON High School, Adams County School District Adams County

Telephone: . 288-6681

Superintendent: George DiTirr

Principal: James M. Sekich

PROJECT OCACTIV 'TY: SCHOOL WIDE ADVISORY SYSTEM

Personalizing the educational,experience is the goal of the Advisement Program.

It creates an ongoing personal interaction between a teacher (advisor) and a

tudent (advisee). The goals of advisement a successful goal-oriented edu-

cational experience for all students; increased positive home/school communica-

tions,through active parent involvement in educational planning; improved student

detision making and career planning through a process ofadvisee Selfassessment.

Cost-funded, through Title IV-C.grant, Prior to implementing the program, a full

year of staff development was held utilizing personnel from the Bureau of Educa

tional Research at the University of Colorado. Sister Elise Calmus of the =Univer-

sity of Colorado is the'State High School Facilitator. 'Mr. George DiTirro,

Superintendent of District #1 is the supervisor of the Title IV grant.

-Outcomes: State research compiled by the Bureau of Educational Research at the

University of Colorado under the direction of Mr. John Ritchie. This

included evaluations of the 'Staff Developmental Program, a'survey Of

parent/teacher and students taken prior to institut'ng the program;

a follow-up survey will be conducted during April 1 78,
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PROGRAM DETERMIDANTS
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LEARNING

INDIVIDUALIZED OE RMANCE
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VARIED LEARNING
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INVOLVEMENT IN DECISION
MAKING

AUTONOMY WITH ACCOUNTABILITY

EFFECTIVE TEACHING-LEARNING
STRATEGIES

AtItITY,TO PLAN FOR THE
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ADEQUATE RESOURCES

SUPPORTIVE AND EFFICIENT
LOGISTICAL SYSTEM

SUITABILITY OF SCHOOL
PLANT

Adams City High School, Adams County District 14

Telephone: 289-3111
.Superintendent: Dr. J. Roland Ingraham
Principal:- Tom Doohan

PROJECT OR ACTIVITY: TEACHER ADVISORY PROGRAM

The Teacher Advisory Program has two components:

-- A .counSelpr/teacher team consisting of One counselor and approximately fifteen
teachers. The purpose of the -team is to provide counseling training to the
teachers and to provide a vehicle Cif sharing ideas and-concerns pertaining
to the program.

-- A teacher-advisor system in which each teacher is allotted approximately 20
advisees with whom they meet at least four times a year. The students pick
the teacher-advisor they want.

The objectives of the program are:

-- To enable the school staff to be more aware of and responsive to the needs of
students.

To assist students in accepting responsibility for decisions about their own
learning.

To provide for at least one (1) adult in the school who knows each student
and shares responsibility with him for his learning program.

-- To assist students in building confidence by developing a positive self-image.
-- To form new relationships within the school that promotes a caring, supportive,

and problem solving relationship between staff and students that would result
in an.overall improvement of the school climate.

Outcomes: The response from students and staff to the initial portion of the program
imPleMented in October has been positive. The pre-registration for thesetond semester was inproved considerably,
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PROGRAM DETERMINANTS

OPPORTUNITIES FOR ACTIVE
LEARNING

INDIVIDUALIZED PERFORMANCE
EXPECTATIONS

VARIED LEARNING
ENVIRONMENTS

FLEXIBLE CURRICULUM AND
EXMACURRICULAR ACTIVITIES

SUPPORT AND STRUCTURE
APPROPRIATE TO LEARNER
MATURITY

RULES COOPERATIVELY
DETERMINED

VARIED REWARD SYSTEMS

32

DETERMINANTS .1 VOLVED

PROCESS DETERMINANTS
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MATERIAL DETERMINANTS

ADEQUATE RESOURCES

SUPPORTIVE AND EFFICIENT
LOGISTICAL SYSTEM

SUITABILITY OF.SCHOOL
PLANT

Adams County School'Distr 'ct

Telephone: 451-1561

Superintendent: Dr. George W. Bailey

Executive Director of Organizational Development:
DrAarvil a Guest

PROJECT OR ACTIVITY: ADMINISTRATOR GE AUDIT

Acting on the belief that a positive change in the openness and level of trust in a

principal should contribute highly to a corresponding change in the climate of the

school she/he manages. Adams County conducted the Administrator Image Audit.

Each administrator mis placed into a role group: elementary principals, secondary prin-

cipals, etc. They were then asked to share in writing (anonymously): (1) personal per-

ceptions of the group; (2) perceptions of each of the other groups; (3) the perception

she/he believed each of the others held of his/her own group.

Discussions followed which resulted in clarified
perceptions of groups and individuals

and specific objectives for the improvement of inter-group relationship for the ensuing

year.

Outcomes: There has been a decrease in student-teacher conflicts. Curriculum development_

has gone smoother. Faculty seems more open to change.

0
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EFFECTIVE TEACHING-LEARNING
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Alarnosa High School, Alamosa School-District RE -11J, Alamosa County

'Telephone: '.589 -669

Superintendent: ,Dr;..Donald, E. Merrill'
Principal: Ron 'Hunter

PROJECT OR ACTIVITY: ALTERNATINES.IN EDUCATION

The alternative programWaSdesigned.to.offer students various options to obtain a.

.

high sthool diplbma.. curriculum courles-were given in the English Language Arts,
social studies, math science, and reading in the content areas: In addition to
academic development,. the curricOlumbas been expanded to place an emphasis on
effectual. development, and the use of community resources for learning'experiences
:Outside the classroom. Students along'with,staff,share in,,all of the decisions
directly affecting the students', education to inciude:the,operational procedures
of the program; what the students study,4ndnowthey, are to learn the conten-
Wetter grades have been dropped in favor of using a point system for ...Credits
learning objectives are contracted between the indiv.idual student and teacher. Jile:
rationale behind this approach is bastc._.. We are attempting to watch learning styles
and. teaching styles. A hopeful outcome. As' that students will experience success in
academicS, 'involve them in decisions'that must'be made, and involve them in problem-
Solving .concerning. notnnly academic goals, but personal goals as well. Another ob-:
jective of the program is to improve the Individual. attitudes of students toward
elf, school. ancLtommunity.' The students identified for this program .werethosen
._

primarily because they were potential or actual -high.sdhool dropouts, although
acceptanceorp'student Ania.thiS program is not liMited to this criteria. Since
the. prOgraM -is optionali,Ttbdents sign a contract to participate in this learning,
situation. This entry contract- was ,developed by students and teachers. At present
there are 38 students. involved. . .. ,

,

OutComesT: The program was;implemented at the-start of this =school' year,. so specific
measurement of the outcomes is pending a-year-end analysis.. Various
methods-.of measuring the sucCess and failures of this program 'have'
been developed, to )include: aca Mk . achievement, attitudinal develop-

:ment, attendance, pprent response, and'school/tommunity receptiveness.
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Cherry Creek high School

Telephone: '77371184

Superintendent: Dr, Richard P. Koeppe

Principal:: HenryCotton.

PROJECT OR ACTIVITY: .DEANS

Cherry Creek Dist. S, Arapahoe County

Four teachers haye been.eMployed.as deanS of students,' TheseAndiyitluals havIO'been

employed because of their ability-as a teacher andtheir Outstanding relationship

with students and-faculty, Theit responsibilities include.00,discipline and atten-

dance for approximately 706-750 students. They.areisitmateairi each of the.four:

buildings on campUs. One'. assistant- principal is responsible for these deans. The

counselors work 'very closely;.in ,a team approach, .wIth the dean. ...The.combination of

a.- Counselor,_ and PsYchologistoffers-many options when working with 'adoles-

cent problems.

Outcomes Consistenc.i.in interpreting schoolipolicies and regulations 'has been

attained. Daily attendanohe's,neared-the 95% mark.
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Siray Hill High School, Cherry Creek School District Arapahoe COunty

Telephone: 693 -1700

Superintendent:Alrl Reichard. P. Koeppe

Principal: 7 'Dr. -Jim Frenck

PROJECT-OR ACTIVITY: VIDEO TAPE: SHAPING STUDENT BEHAVIOR

During 3- hrs/week'student behavior. is video taped in the halls, lunchroom,- library,

resource centers, smoking area and school parking-lot. These tapes are used to

evaluate the quality of life at Smoky Hill.

.Outcomes: When a !itudent can see their behavior owtape,,the results are dramatic.
This- process also helps the administration develop programs to more

, effectively deal. with "instant replay.".
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Nevin Platt Junior High School, Boulder Valley School D s

Telephone: 499 -6800

Superintendent: Dr. Ba nard D. Ryan

Principal: Gary G. Cox

PROJECTOR ACTIVITY: ORGANIZATIONAL DEVELOPMENT PROJECT

Ct RE 2

Faculty members in 1974 began taking inservice courses in which they learned ways

of applying Organilation Development (OD) procedures:to planning optional. programs

and improving-school climate. In these clatses they became a cohesive and effective

grOup for school improvement: They .surveyed students, parents, and faculty in

Spring 1975 to.determine optional program needs-ant;areasAn which school improve

ment-needed improving, Students,. parents, and faC41ty continued to participate_in

the - program development, process through membership on committees and participation

in inserviceworkshops. The,khool has also used OD specialists from the district

office as consul -tants to ,grOupsof the faculty.
%

Outcomes: Through the cooperative curriculum development activity a succestflil

8th grade English and social studies program has been developed.

The OD specialists have helped improve the conduct ofmeetings.,- espe-

cially in clarifying communication and in setting clear and effectime

ways of dealing with agenda items. The resulting changes'in meeting

procedures have promoted more effective use of faculty members' time in-

meetings and more satisfaction with the conduct and results of meetings.

4,4
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Clear Creek Secondary School, School Dis,trict RE-1, Clear Creek County

Telephone: 571-1177
Superintendent: Dr. Rodney Bartels

-

Principal: Richard Ayers

PRDJECT OR,ACTIVITY: CHILD AS'SESSMENT. TEAM

it

The Clear Creek-County Child Assessment Team is a group of 'professional represen-
tatives of locale social service delivery agencies and organizations who deal
directly with-children of the county and their families.

Outcome: The purpose of the Teem is to 1). ,Coordinati agency services to youth
and their familles_through-the discussion of resources, roles, and actual
.c.aset.,2.) Develop guidelines for appropriate referralsfrom agency to
Agency. 3) Assist each other-in the determination of child abuse and
-neglect cases and the development of a coordinated anitadegilatt treat-
ment.Strategy for suchlamilies. 4) Coordinate the development of .
needed programs. within respective agendies'or.in-the community. 5).
Provide professional peer :consultation and support around treatment
issues and strategies.
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.East High S- chool Denver Di

Telephone: 388 -5603

Superintendent:

rict

Joseph E. Brzeinski

Principal': John J: Astuno

[PROJECT OR ACTIVITY: GUARDIAN ANGEL BREAKFAST

'Once every two weeks the Principal (Gtiardtan Angel-) inVitts:15-20 students,. two'
to three teachers, and one to_two adults from the community to itreakfast which

Is prepared andf-served.by.the East,High Home_Economics Class. The purpose of-the

breakfast fs.for students' to get"to know the Principal and what he-does-, andxfor
the Principal to know a broad sampling of students and get a better feeling of

the .student pulse at East.

Outcomes: -Very entusiastically received by all who have attended. activity

is being broadened to include more students and is in its third.year
of operation.-
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Harrison High-School, Harrison Dist riot 2.$ El Paso Minty

Telephone: 576,106,3

SOperintendent: -Wayne, cker

:Printipal:' Robert P. Breeden

PROJECT OR ACTIVITY: SCHOOLWITH N A SCHOOL

:The.purposeof this project is to decrease alienation among students, acuity, and
,community at large. The target population is dtSaffected youth,0-all ability levels,

Students who volunteer for, this program are removed from the normal classroom routine
for:three' hours a day to'snedial.arei..0 the high school where they receive indivi-,
Idual instruction in social -studies,,English,mathematics.' They.are alst exposed to
various,work experiences -and.groUpcounseling,in this "schoel. within -a School." For,
all other high school activities the students. aretainstreamed

Asa result of the program students gain mbtivation,confidence and selfesteeM.

Outcomes_: School drop -out and truancy rates were -decreased. -Positive attitudes to-
ward the parents, schooL and themSelves were develOpeby students. Many
students were able ti5 receive their'diploMa-with their Contemporaries.
More students were willing to become involvedin community activities
and projectS.
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Harrison High School, ColOrado Springs District 2, El Paso Couhty

Telephone:' 06-1063

Superintendent:' Wayne Bricker..

Principal: Robert P. Breeden

PROJECT OR ACTIVITY: ,STAFF DEVELOPMENT FOR BETTER UNDERSTANDING AND INVOLVEMENT

WITH STUDENTS

The/staff and administration cooperatively designed a'three-year staff develoOment

program to promote amore humanistic school clfMate. Major areas of inservice

presently being addressed in one halfrday inservice. session per month are: evalua-

tion of performance, competency based instruction, cultural and ethical awareness,

-.:transactional'analysit, prescriptive instruction, and:involvement of student
,

government'representatives.,
.

- 7-
, .

Outcomes: kplanned'program is:being carried out. The ficulty,is aware, of new

techniquesandOducational,developmnts. Students' are involved in all .

,Actiyitiesand;plapningand mutu4i'reOect among all member4s of the

"school - family" is developing. Major Oanges in'' eacher and adminis-

trator evaluation have 'occurred 4long with the'emergenae of a strong'

student, government.,
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Widefield High School, Widefield District 3; :Paso County

Telephone:° 392 -3427

Superintendent: :Dr. James Knox,
Principal.: F. W. Aspedon

PROJECT OR ACTIVI SCHOOL CLIMATE IMPROVEMENT PROJECT

As a result of the local school accountability committee'placing school climate
improvement .as a top priority;oStudents,

teachers,.counselbrs, administrators,,
and support personnel were surveyed as to thelr perceptions, of the school Climate,Using the survey results, a schoolcliMate profile was drawn; and the following

_ , _
_

activities werd initiated'in responseto the profile:--0

Inservice programs .relating to problem solving, open communication,_
..shared decision making and accountability for population represen-
tatives.

2). Visitation byl)opulation Members to otheTsChools.
3) Media (audio visual and printed) distributed.
4) :School newspaper articles (inforMative, and feature).
5) Student projects relating to improved school climate.
6) Increased teacher and student involvement in the decision making procest7) Student advice grqupings (homerooms) under the supervision of.teachers

were instituted:
8)- Regular; structured meetings of support personnel (teacher aides,

todiansand so:forth) were comMenced.-

A for of CFK Ltd.ISchool Climate Profile was Administered to the,population
the spring of 1976 for post assessment and summative evaluation.

Outcnmes: A post-assessment showed positive climate change as perceived v students
and teachers and a somewhat negative perceptual change on the pert of
administrators, counselors, and support personn4i.

CUS
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Evergreen Senior High' School, Jefferson County District I

Telephone:-..674-.3341
to- ..

Superintendent: Gene.H. Cosby
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PROJECT OR ACTIVITY: -SCHOOL SENATE

.A school Senate. 6S:been formed to replace the traditional student council. The

Senate, comprised of stUdents; parents, -.teachers and one administrator and chaired
by the student body -president, is a decision-making,- policy making group% .The jg

students meet three days a week in the Student Government class and the'Senate
...r.session convenes. one day,a week for two periods with all representatives in attend-
anCe., The-Senate has the power -to cHange.antschool policy not affecting School

Poljcy,,budget,- and/or school credit.- 0Mie princi.pal.my-Eyeto .any Senate-
The veto may be overridden bya 2/3 senatorial vote.

''Outtomes: As a result of the authoritYAnvested-in the Senate, we have seen a
considerable increase ir school and community' spirit. Because. the

students have a,..real. voice in school policy making, are showing

-a new interest in making' suggestions and are actively involved in see

ing ways to improve.the schooLclimate.' The same-is true of the
parents.
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Alternative Learning Center,'Poudre School Dis

Telephone: 221-2920.

Superintepdent:*'Don-L. Webber
Principal: Isabel' Starner
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mer County

This is a prOject-oriented English class emphasi;ing the .practiCal. It is designed
tO stimulate students who have,had,a history. of failure (experienced in previous-
high school and junior highichool.plasses).-4111 writing,'speaking and grammar
skills are centered around high-interest .mini-units (1-3 weeks). Students. have

the opportunity to suggest unit content and direction. Units are: a) Reading'and
Drawing PlahS for a Dream-House, b) Study and Evaluation of Antiques, c) Building
a Solar Oven, 4) HandtoOls and their!Use,e) Lifestyle Assessment, f) How to
CoMMunicate with Parents, g)- etc.

OutComes.:.,Students have expressed verbally andln.writing that 'Ow/ are retaining
more information and getting into the skill work with less-anxiety. Pre

and post tests bear this out.. The most dramatic proof has been a sepled
timed-writing done in September 1977 compared to one in January 1978.
.The improvements were dramatic. The students are more eager to Learn.
biscipline prdblems are virtually non-existent.' J.
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LSair: High School Lamar'DistHct.Re-2, growers County

Telephone:' 336 4357
Superintendent: Dr, John H. Holcomb
Principal: Joe T. Rocco

r7-4
PROJECT OR ACTIVITY: CLASS DISCUSSION OF SCHOOL REGULATIONS

'At the beginning of tIle sChool year and'v4nevernew school policies or regulations
:emerge, the students, during a designated Period of the day, review, discuss, -and.
make recommendations4n the-regulatiOns..to a faculty-student- administration t6hool
policy group,-. This process not only. increases understanding of school regulations.

also lndreases the degreeto-which -the-regulations are observed. This project
is in its second year. Twice a year, : -in the-fall and In- the.spring,'students in
designated'classes discuss discipline'and attendance policiLetOth their teachers.
This year-proppw changes to the, policieS were discussed. As a result of these
discussions proposed changes were not implemented others were modified. The
resUltt'of the diScussfons..are shared by all faculty members in faculty meetings.'

. In. this way, Student 'Opinion_ iS,conSidered by,facul- -imembers as they make decisions
regarding. school regulations.

,,,...--.
.

'Outcomes: Prindrmll,Joe Roccareports that .he believes the procedure "definitely
has, a positive effect on student attitudes towards rules and regulations
because 'the students have -had something to say aboUt.them." There is less,.
complaining about rules and more .pupils are following. them. At :a-result,

the number of referrals to the office for infractions_ of school' rules has
declined.

,
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liniversitykligh School, University of Northern. Colorado Lab .School Weld County

Telephone: 292-0919

Principal: Jae Slobojan

PROJECT =OR ACTIVITY: 'OPEN CAMPUS AND FLEXIBLE'SCHEDULING

-The--.0pen CaMpUs concept provides the University High School with the flexibility
needed for a dynamic student. climate. The Open CampOs provides the opportunity
for the following concepts: 1) a flexible schedule, 2) the development of student
maturity ,through the freedom to be.iniolVed in developing-many of,their learning
experiences, 3) Independent Study as well as tutorial learning experiences., 4) a

. means of providing a meaningful discipline solution to student problems, 5) pro-,
vides for alternative education;

Outcomes: The Open Campus concept is truly an organizational means of providing
the flexibility needed in todars high school. The concept is not
geared to lessen the supervisbry aspect of administration or teachers,
but rather it provides for an environment that tends to develop mature
students who are able-to deal with the problems of self-motivation and
self-determination.
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hoof Climat

1.1 befining and Assessing Scho 1 Climate

Background l-D 1.

-z

Suggestions for Projects

Background
Materials

Eugene Howard, in his article "School Climate Improvement, " "offersnine interestinc
suggestions for improving and opening up a school's climate. The,suggestions are

1. Reemphasize hierarchy by or izing nonhierarchical teaching teams instead4Yof-the)lierarchical ones co n1 suggested. Further facilitate communi-
cations acrosshierarchical. barriers by developing.a "flat"organizational
plan designed to encourage decentralized decision-malsing.

Decrease the amount of staff time presently invested in snob appeal type
activities which emphasize conformity and competition.
of staff time devoted to developing' activities for pupils-who are generally
considered "out of it," open the memberShip on the student council tS' .

, anyone who has an idea for improving the school and is willing to work on
, -

Increase the amount

it.
Develop projects to include pupils the evaluation of their own work.

Replace the present achievement recognition system with one. which emphasizes
more-immediate and widespread rewards for tasks well done.

Form a group to rewrite the sch- 's philosophy 'statement and its book of
rules .andregulations so that whit the school stands for is 'understood
more clearly by`'everyone and so that these beliefs are translated into
reasonable rules.

Revise the school's grading and reporting systems so that' it is p Bible
for-everyone to feel-that he i.succeeding every.day-

,..

Take students and staff members on retreats or form in-school discussion-.
groups designed to foster open communications, mutual respect; and=under--
standing.

Form a group of students to make a study of the inconsistencies which caist
in the school between what the school's philosophy statement says and the
manner-in which the school's programs operate

9. Interview a group of the school's lqgers and liSten carefully to their
description of how schoo affects their attitudes. towards, themselves. and
others. Form a task.foree to do something about at least one ofthe con-
cerns expressed by the 'losers '.,:group.

u ce: Howard, Eugene R., "Schdol Climate ImproveMent," Thrust, Ass ciation-
California Administrators, Vol. III, No. 3, January 1974..
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The above list of projects is only suggestive--designed to assist the reader in
his understanding of the kinds of innovative practices I am advocating. Such project

are limited in scope. They would, however, modify, at least to a small extent, the

climate of the school. Perhaps if a, -number of smaller projects can be successfully
.implemented the students and,staff can begin to see the value of climate improve-
ment activities and can feel 'confident enough to launch a cOmprehensive program
designed to modify all 'of the climate-characteristics which have been identified.
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3 - School Climate

3.1 - Defining and Assessfnq chool Clip

Background I-D

A prog_

4

Improving School Clime

developed by: TDR Associates, Inc.
385 Elliot Street
Newton, Massachusetts 02164
(617) 969-0651

ackground
Materials

TOR Associates, Inc., of Newton, Massachusett.. , trains internal
student-staff-parent teams to measure and improve school climate,
racial climate, and school discipline. Using vali,-ated instruments,
these teams survey student, staff and parent perceptions of these
factors, and develop and implement improvement plans based on the
findings. These procedures place the locus of change within a

school, and have been followed with consistent success.

It is not always apparent why some schools are orderly, friendly, and

serious about learning, while other schools are disorderly, hostile, and

disinterested in learning. To some extent, school behavior reflects the

larger social changing values, crime and violence, economic retrench-

ment a generalized malaise. Yet some schools do manage to transcend their

surroundings by maintaining a climate conducive to teaching and learning.

Such schools become communities of their o

culture-at-large are not the gover

School cl

places where the ills of the

g factors.

ate can be improved and maintained at a high level of

excellence by giving systematic attention to the following factors, over

which schools do have control:

SCHOOL CLIMATE RACIAL CLIMATE

Involvement
. Accessibility &
Receptivity
Learnin4.

Orientation
Community
Dealing With
Problems
Equal Treatment

Groupings
= Expressivenes
Goal Direction

. Influence
Distribution

. Options

. Order
Challenge T:

. Racial Mixing
. Racial Fairness
. Staff Support for
'Integration

. Security

. Staff Modeling

. Multicultural
Exposure

SCHOOL DISCIPLINE

. Behaviors Toward
People

. Behaviors Toward
the School

. Behaviors Toward
Self,
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Each of these factorS is related to student learning and social development, racial

integration, and staff morale and effectiveness. These factors have been validated

by research and Practice over the past two decades.

The teams are (`trained to gather data about the current state of these

aspects of the school's life,, that data, and to plan and direct

improve7 nts where they are most needed on a continuing basis. It is essential

these stakeholder groups work together, to avoid or break out the ciroular.

blaming and polarization that is often foUnd. In this endeavor the teams work

in concert with the established Overningbodies of the school, such as the

administration, and the teacher, student and parent associations. The teams

supplement andenrich the ongoing operation, not replace it.

Whether the schools are large or small, or city, suburban or rural, the

results are encouraging. Some schools have developed new, participative

'governance and expanded activities program's. Some schools have been increasing

student challenge by raising course and graduation requirements, or increasing

school member's involvement and the school's sense of community through expanded

activities programs. Other schools are working on raising the achievement levels

of students through the use of individual learning contracts, cooperative learning

teams, and other such approaches. By the time these student-staff-parent teams

reach this stage

on their o-

prescription, they are ready to continue and expand this process

By participating in the formulation and operation of new school governance

procedures students, staff and parents share responsibility for c I, df the

school, thus diminishing their feelings of powerlessness, however derived: By

improving the school climate factors, an atmosphere that enhances school members'

investment in learning and teaching can be maintained. By gearing the curricula
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and instruction practices to the va -iety of student-interes d abilities in

realistic and challenging ways, the "hope of attainment" necessary for elf-

discipline can be,restored for many previously disruptive students.

That schools can ake such improvements, even in current times, has been

demonstrated. There is no magic involved. It takes time, patience, determination,

skill, and engaging proven

'reached; only

ep-by-step procedures.

mall, incremental changes that c

impressive, improvents. School discipline

The,ideal state is never

over time add up to collect vely

and its companion, hope of attainment,

are not completely at the mercy of societal forces. With leadership and nerve,

schools can become what one historian has - ecently called, "small cemmunities

of competence ."
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hool Climate

ess Assessment and Management

ur and 30 minutes

Modulo Summary

Course
.Agenda

.by Module

.

Participantswill lA660,Atstress as an element of school climate. This module is designed,
ito show that ).t. is normal and reasonable to feel the effects of stress in the school

environment and thdt there are ways of assessing and managing stressors which=-negatively
affect job performance.

Overview k Stress Among_ School Personnel

A. Occupational Hazards LeadiLigto Stress

Participants `identify_ . stressful Situations and conditions in
their work.

B. Conditions Leadin to Long-Term Stress

A number, of conditions (including failed public policieS; stu-
dents unwilling to attend school; changes and contradictions
in structure, goals, objectives, and rules; inadequate material
resources;. limited and undefined lines of support; conflicting
demands-and expectations from constituent groups) can lead to
long-term'Stress.

C. Comparison Between Teaohin4 and Other Hilh_Stress Occupations

)

Results of Stress

Results of stress can be both emotional and physical.

general Identification of Stresso

A. Introduction of he Holmes-Rahe Social Readjustment Rating
Scale

The Holmes -Rohe Social Readjustment Scale, based on research
conducted by Dr. Thomas H. Holmes and Dr. Richard H. Rahe over
25 years, lists 43 stress-producing experiences in life.

Completion of the Scale (Optional Activity)

Participan complete the Holmes-Rahe Social Readjustment
Scale.

10 min.

30 min.



Activity/Content 'Summary lime

Debriefing' (Optional Activity

participants meet in small groups and discuss their stress ratings.

Refeten e to Student Stress

Students are also under stress in the school environment and train-

ing is available for them.

identification and Alleviation of stressors in the school Environment

Identifying Stresses and Strengths

Participants list their stresses and strengths.

B. Comparing Notes

4Participants re-form their small groups and share their stresses
and admitted strengths,With each Other.

C. Action Planning

Ways of reducing Or changing stressors are introduced.

4. Conclusion

Trainer summarizes the Session, refers to_the topic-of student stress,
and reviews some considerations in planning to improve the'school climate

by better management of stress.

40 min..

10 min.



Course.

Module

3 - chool-Climatei

Objectives

I II

participants will be able to--

1. Discuss stress as applies to school personnel

List some sources of school-related stress

identify the stressors that affect job efficiency and functioning,

4. Begin developing strategies to prevent or alleviate school stress,

Desch ion of Materials

Transparencies-

About
the

Eladule

1 - 3.2.4 Transparencies support a minilecture on an "Overview of Work
Stress Among School Personnel."
Transparencies highlight a review of stress reduction and manage-
ment.strategies.

3.2.5 -

participant Worksheets

Back

3.2.1 Holmes-Rahe Social Readjustment Rating Scale
3.2.2 Steps to Reduce Stress

and ate 'als

3.2.1 Excerpts from "Long-Term Work Stress Among Teachers and Prison Guards"
3,2.2 The Job Related Tension index
3.2.3 "The Prindipalis Next Challenge: The TwentieLh Century.Art of Managing

Stress"
3.2.4 "Coping with.Stress in 1979"
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"Student Stress--Why You're tight and What To Do About It"
"How to Cope with Stress in theiClasroom"

Stress Management
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3 School- Climate

Module 3.2 Stress Assessment and Mandement

Participant
Worksheet

Worksheet I-D

Rank

3.2.1

Value Your Score

Social Readjustment Ratinf Scale*

e -Event in Past Year

1.

2.

3.

Death of- spouse-
Divorce
Marital separation

130
73

65

4= Jail. terra 63

5. Death of close family member 63

6. Personal injury or illness ... ..==. 53

7. , Marriage 50

8. , Fired from job 47

9. Marital reconciliation 45

10. Retirement 45

11. .Change in health of family member. 44

12. Pregnancy ,. 40

13. .Sex difficulties 39

14. Gain of new family member_ 39

15. Business readjustment 39

16. Change in financial state 38

17. Death of cloSe friend--- 37

18. change',to different line of work 36

19. Change in number of arguments with
spouse _-_. 35

20. Mortgage over $10,000 31

21. Foreclosure of mortgage or loan 30

22. Change in responsibilities at work 29

23. Son or 'daughter leaving hem- 29

24. Trouble with in-laws 29

25. Outstanding personal achievement 28

26. Husband/wife begins or stool work,- '26
27. Begin or end school 26'

28. Change in living conditions 25,
it

29. Revision of personal habits 24

30. Trouble with boss 23

31. Change in work hours or conditions.. 20

32. Change in residence 20

33= Change in schools.... ... ....... .... .. 20

34. Change in recreation.......... . 19

5. . Change in church activities 19

36. Change in social activities 18

37. Mortgage or loan less than $10,000. 17

38, Change in sleeping habits* 16',

39.1 Change in number of family get-
togethprs.... . '. ... ... ....... ..,.. 15

40, Change in eating habits 15

41. vacation ' 13

42. Christmas. 12

43. Minor violations of the law 11,

*'From Holmes T.H., & Rahe, R.H., Journal of Psychosomatic
Research 11(1967); 216, Table III.
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School Climate

Module Stress-AsSe en and Mana ement

Background I-D .2.1.

Background
Maieria Is

Excerpts from "Lon Term Work Stress in Teachers. a d Prison Guards"

The following are excerpted portions of-an article,
Teachers and Prison Guards," by, Carroll M. Brodsky, The

Work Stress in
a ticle, published

in the Journal of Occupational Medicine, February 1977, avi:lable in its
entirety from the University of California School of Medicine, San Francisco,
California 94143

An increasing number of workers are filing claims alleging that the
constant and cumulative stress of their jobs has caused them to become
physically or mentally ill and socially disabled. The occupations of
teacher and, prison guard can serve as models of work environments that
have been indicted by these- claimants. These occupations are more
similar than may appear on first consideration. While teachers are in
"education" and prison guards are in "criminology,", in a larger per-
spectiVe both serve as caretakers or custodians of persons who are in
their charge not by choice, but by force of law. The resulting rela-
tionships between caretakers and their charges are quite similar.
Schools have become, in some sense, prisons.

The caretaker in both institutions s rvessociety as a buffer in a
setting characterized by conflicting expectations or demands. This
position produces tension and illnesses that are in effect Occupational
hazards. The students or convicts, who may experience-the same ten-
sions as the custodians, communicate their distress through passive
resistance,passive-aggressive behavior, or threats of violence and
physical attack on thkir caretakers. The needto contain such behavior
and the actual danger of physical harm compound the,caretaker's dis-
comfort. Frequent changes in-organizational structure, in goals and
objectives, and in rules make it difficult for teachers and guards to
be secure about their own positions.

CoAemporary schools and prisons thus represent institutions that are
located at a point where public policy and occupational medicine inter-7
sect. The mental health of the employees affects the function and
welfare of the institutions and their charges, while the culture of
the institutions deterMines the well being of the employees. .

Until new methods are developed in the fields of education and crim-
inology, society will use those who staff both institutions as buffers
between itself and the institutional problems.

The development of,,,,pew methods is hindered by the fact' that society Ilas

not really made upits mind how to treat these institutions and the
groups they contain. It does not know whether it wants to be kind to
children, to educate them to be independent thinkers or merely:to train
them to fill positions in the economic structure. Because of this in-
decision, the schools are asked to do all these mutually exclusive
things simultaneously. These contradictory expectations place teachers
in a very awkward position. They have to keep the children Under conA
trot but they also have to educate them; they have to teach children



to obeli\euthority unquestioninglybut they,also have to- develop their

intellectUal independence. Moreover, they often are not given suffi,-

cient resource material6 and administrative support for any-Of their

roles.

. At the same time both schools and prisons are becoming more

volatile places, with students and prisoners more often acting out

their.anger andoth6r pent-up feelings. Teachers and prison guards

are the most convenient and visible manifestations of the system

against whom these aggressions are directed' and so they become the

targets for this acting out of feelings.

..Finally, teachers. and prison guards serve not only As buffers

but alSo as scapegoats. Society cannot. easily accept the problems

related a)%hange or the failure of the remedies it designs- to cor-

rect obvious ills in its institutions. Because they are in the posi-

tion of implementing new policies, many of which are social experi-

ments attempting to render schools and prisons more serviceable to

society, teachers and guards are the-most convenient focal points,

for society's blame if the.A01:671esarS unsuccessful.
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Conditions Precipitating Long-Term Stress'

Teachers Prison Guards

Disorder associated with
students
A single uncontrollable child whom
they must keep
The threat of violence against
them by a student
The experience of violence against
them
Their,inability to retaliate or
punish

unruly Disorder of uncontrolled and
uncontrollable inmates
A harassing inmate

The threat of violence against
them by inmates
The experience (not expecting it)
of violence
Their inability to retaliate or
punish in kind

With Co- workers

Competitipn for'bhoice slots ,and.
assignments "4
Personality clashes which would
have taken place in any setting
Paranoid problemssuspicions of
plotting either against self or
being accused of plotting against
others t
Belief that-they are'being ex-
cluded

Competition for choice slots and',=,
assignments
Personality clashes which would
have taken place in any setting
Paranoid problems -fear they will
not be backed up pr protected by
their co- ,workers or that inmates
are plotting against them,
Belief that they are being ex-
cluded

With Superiors

Favoritism
Claims of harassment--pressute to
perform--better--differently--
criticism--to do things'-that
teacher cap't do
PresSure designed to force them to
resign or transfer
Demands'for favoritism to certain
students
Changes of assignments= -from
duration contact to'highduration
contact
No ba'cking-wheh prbblems with

parents
With parents; fear of attack--
relentless criticismuncooper-
ative in disciplining child

Favori
Claims ofharassmentpressure to
performbetterdifferently-
criticism

Pressure Aesigned to fotCe them
resignor ask transfer

Changes of assignmentsfrom'low
duration contact to high duratipn
contact--(with dangerous prisoners)
No backing when attacked or gOaded
by inmates
With public: problems with
visitors, protestors, press,
parents
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.
Anf-operational definition [for long-term stress] emerges. 1

involves awareness--the antithesis of smooth, automatic function.

Stress is the awareness of awareness, the recognition that one is

not funotioning.automatically, together with the suspense and anxiety

that accompany this state= It is.the fear that one will never again

experience the Peace of automatic function. It is the awareness of

threat,from the outside'or turbulence within that was formerly not

present. It is anger at those who have caused this pain. . We

must ask whether such awareness represents illness or health, mental

aberration or good sense. We must ask whether we should reinforce

it or try to cure it.

Long-term stress is completely different [from short-term stress],.

It is neither temporary nor intermittent but arises from, structural

conditions that tave no prospect.of termination, Long-term stress

causes changes that develop in severe?. stages. First, there is

awareness of conflict on the job. Most workers have had conflicts,

on the job or have been unhappy with certain-aspects of their work.

Any single problem is usually seen .as transient. , At some point, the

worker begins to believe the problem is not an isolated ortransient

one but is inherent in the work situation itself, and he,sees no

hope for change.
z ,

. Summary of the Process
Long-term 'stress is present in -the work situation when several or

-all of the following ingredients are present:

. 1. The job is one in which the goals or.objectives are con-

tradictory, lines of support are ill defined, and there is role

'aMbiguity. There is nth hope 'for improvement.

2. Sdperiors are in much the same position as subordinates.

The consumers of the services are uncooperative and unap-

preciative or actually threaten violence to the worker.

4. A triggering event occurs that makes the worker aware of

his vulnerability and at the same time feel isolated.

5. Internal and external forces are present that'make it dif-
f

ficult or impossible for the worker to resign.

6. 'Physical and psychological symptoms appear and progress in

severity.

Teachers and prison guards are not the Only persons suffering from

long-term work stress,. The above model pertains to other-occupa-

tions as well, bueis different from that of the pressure experienced,

for example, by air traffic controllers. The distressing work rela-

tionships that are outlined here represent a,condition in which the

victim is overwhelmed more by his unhappiness, anger, dissatisfaction*

and,apprehension'than he is by the demand for performance.
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. One of the needed changes is better managerial practices.
This would involve finding ways of taking into account the fragility
of people under stress and of being supportive of them while helping
them adapt to change. It would require the development of cohesive-
ness among the affected workers and their colleagues, even though
they may be competing with each other for promotions or favored
shifts or the like. Part of the problem is that the institutions
involved have not been able to develop a balance between prisoners'
rights and guards' working conditions, students' rights and teachers'
working conditions. At present, administrators seem to avoid these
issues simply by picking on the weakest individuals in either group,
the very ones who can least tolerate bepg targets.

Better managerial practices would include methods of early identifi-
cation of problems so that a teacher or guard who has reached the end
of his or her rope can seek help. If the sources of help are insti-
tutionalized, workers may be more likely to recognize their own prob-
lems arid be better able to ask for help without feeling themSelves
stigmatized as inadequate. In fact, the very establishment of resources
should indicate that there is no stigma attached to the need for re-
lief from the stresses of these jobs.

Resources should ,include specially trained persons who can work with
the victims of these systems situationally rather than on the basis
of their personalities. Of course, everyone has some-personality
problems, but the symptoms we have been-describing result from the
situation in which the-workers find themselves. There may be some
need in an individual case to consider the person's ways of relating
to others in order to understand the way in which the situation has
affected him, but the important thing is to deal with the problem in
a manner that does not say to the worker, "There is something wrong
with you." In fact, there is something wrong with the system, and
workers caught in it need the reassurance that it is normal and rea-
sonable to feel the effects of the stress under which they have been
placed.

Having recognized the exibtence of this long-term stress), management_
should provide ways out for the worker. For some, a sabbatical leave
at regular intervals would probably be sufficient to allow them to
recover from the immediate effects of stress and be ready to get back
on the job with restored equilibrium. Fdr others, the need may be
for a change of occupation, and this should be made possible.



Finally, sabbaticals, and retraining should not be available only to
those who can afford to go without pay for extended periods. When a
worker can no longer tolerate the stress of being a social buffer, we
should recognize the useful service the worker has given and provide
time off with pay for some specified period or provide retraining
with pay, with some assurance that there will be.job opportunities
in the new field.' Workers should not have to suffer to the point of
developing all the symptoms of long-term stress and becoming disabled
before any effort is made to help them. The current system is too
costly both to the individual and to society as a whol2. Even though

sabbaticals or career changes also are costly, they are probably less
so and are certainly healthier for all concerned.

Common sense would seem, to dictate that workers in stressful occupa-
tions be warned about the dangers of their jobs. We insist that those
working with radioactive materials or with x-ray machines wear badges
that will reveal exposure to excessive radiation. We should inform
teachers and prison guards and others,who are subject to long-term
stress about the early indicators of overexposure. They should be
directed to persons who can counsel them and their employers on hoW

to relieve that stress. Symptoms 1.1d illnesses that have already

developed must be treated. Society, the employer, and the worker all
tend to deny long-term stress; we!must break through this denial before
the stress breaks the worker. Some employers fear that a health educa-
tion program about the potentially harmful effects of the work will
serve 'to produce disability through suggestion. One cannot discount
this possibility, but denial of the risk does not diminish it. Instead

it serves to mask working conditions and worker dysfunction that could

be remedied.
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Assessment_and Management

The Job Related Tension index

The following items constitute the index:

1. Feeling that you have too little authority to carry outthe
responsibilities assigned to 1,611.

2. Being unclear on just what the scope and' esponsibilities of
yOur job are.

Background
Materials

3. Not knowing.what opportunities for advancement or promotion exist
for you.

A. 'Feeling that you have too heavy a workload, one that you can't
possibly finish during an ordinary workday.

Thinking that you'll not by able satisfy the' conflicting dOmands
of various people over you.

Feeling that you're not fully qualified to handle your job. ,

Not knowing what your supervisor thinks of you, how he evaluateS
your performanoe.'

The fact that you can't get information needed to carry out your job.

Having to decide things that affect-the lives of individuals, people
that you know.

10. Feeling that you may not be liked and accepted by the people you work with.

11. Feeling unable to influence your mediate superior's,decisions and
actions that affe t you.

12. Notknowing just what the people you work with expect of you.

13. Thinking that the amount of ork you have to do may interfere with how
well it gets done.

14. Feeling that you have to do, rhings on the job that are against your
better, judgement.

15. Feeling that your job tends to interfere with your family life.
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Responses to items were reported on a' simple

from never ( ) to nearly all the time 5).

(Kahn et al., 1964, pp. 424-425.)

int Likert scale ranging

"Role Strain: Am Assessment of a Measure and Its Invariance of Factor Structur

Across Studies." In Journal of Psychol§5y, June:1978, pp. 321-328, V. 63, No.
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Stress is a normal
condition of living in
today's complex
society. It is `a condi-
tion to which the
school administrator
is not immune. A
formula for measuring
stress and some
strategies for dealing
with it are offered
here.

Reprinted fro

The Principal's Next
Challenge: The
Twentieth Century
Art of Managing
Stress
Walter H. Gt elch

PRINCIPALS TODAY ARE faced with more
pressure, more aggression, more change.
and more conflict than ever before. It is now
possible to cram much more into an admini-
strator's day, thanks. to computers,
corns, dictaphones, and other "timesaving
devices which have measurably increased
the stress of life.

Good or bad, stress is here to stay;

brought to new heights by the twentieth
century psyche. Every historic era can be
traced by its characteristic ailments: the Mid-
dle Ages was dominated by the Great
Plague and leprosy; the Renaissance was
characterized by syphilis: the Baroque Era
was marked by deficiency diseases such as
scurvy and luxury dieases such as gout; the
Romantic Period was linked with tuber-
culosis and similar ailments; and the nine.
teenth century with its rapid industrializa-
tion and the development of cities brciught
about general nervousness and neuroses.

Walter H. Grrelch is assistant director and re-
search associate, Field Training and Service
Bureau, University of Oregon. Eugene.

the NAM,' Bulletin, February 1978

Background
Materials
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And now e have the twentieth century. where tension headaches, high
bldod pressure, and peOtic 'ulcers keep pace with the Dow-Jones average.
and where the oscillation of the economy can be, traced by the ebb and
flow of tranquilizer prescriptions (Gasner, 1976).

Why has stress become such a problem in this age of comforts and con-
veniences? Some believe it is in part a result of a loss of the social and spin
tual supports which helped people of earlier times during hardship and
suffering (McQuade, 1972); specifically, the loss of religious faith, the
deterioration.of the family unit, and the constant change and challenges to
our traditions and customs.

Change, Stress, and Illness

. One of the major factors contributing to our twentieth century stress-
diseases is our future-shocked society where people experience too much
change in too short a time; where home is a place to leave or a place to
keep up with the Joneses; where technology feeds upon knowledge and
knowledge expands at a phenomenal rate: and where even friends don't
last (Toffler, 1970). While change-often brings prosperity, any event that
changes one's life pattern or style, according to Holmes and Rahe (1967),

. also creates stress.
Over a period of 25 years Holmes and Rahe have identified and refined

43 common stressproducing experiences in life, including changes in
family, occupation, personal relationships, finance, religion, health, and
residence. They associate a weighted number from 100 to 11 with each
event, according to its stress-producing potential. Numerous medical
studies have indicated that the total number of life change units (LCU's) is
predictive of changes in health.

For instance, if a person accumulated between 150 and 199 LCU's last
year he may fall into what Holmes and Rahe call a mild life crisis in which
there is 37 percent chance of appreciable change in health during the fol-
lowing year.AwLCU total of 200 to 299 places one in a moderate life crisis

to odds are 50-50 that changes in health will occur. When the LCU
count shoots above 300, 79 percent of the people Holmes and Rahe
"studied succumed to illness. Thus, chances are four in five that the pace of
life -the previous year will soon catch up.

The roil !el. Indy twilit to look down the list of events in the table, check
the events tht-lt occurred (luring the previous year, and add up the total
score. f Inv/laver a few points should be kept in mind: first, both pleasant
(marriage) and unpleasant (divorce) life events cart cause harmful stress:
second, no one can -escape, nor does anyone necessarily want to escape
all these crises, since to some degree stress is life; and, third, due to differing
abilities to cope, the same event does not have the same impact on all
individuals.
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RANK

2

3
4
5
6
7

8
9

10

11

12

13

14
15
16
17

18
19
20
21
22
23
24
25
26
27
28
29

riegIng Stress

_i I Readjustment Rating Scale

LIFE EVENT

Death of Spouse
Divorce
Marital Separation
Jail Term
Death of C140 Family Member
Personal Injury or Illness
Marriage
Fred at Work
Marital Reconcilation
Retirement
Change in Health of Family Member

Pregnancy
Sex-Difficulties
Gain of New Family Member
Business Readjustment
Change in Financial State
Death of Close Friend
Change to Different Line of Work
'Change in Number of Arguments with Spouse

Mortgage over 510,000
Foreclosure of Mortgage or Loan
Change in Responsibilities at Work
Son or Daughter Leaving Home
Trouble with In-Laws
Outstanding Personal Achievement
Wife Begins or Stops Work
Begin or End School
Change in Living Conditions
Revision of Personal Habits

30 Trouble with Boss

31 Change in Work Hours or Conditions

32 Change in Residence

33 Change in Schools

34 .- 'Change in Recreation
35 Change in Church Activities
36. Change in Social Activities
37 Mortgage or Loan Less than $10,000

38 Change in Sleeping Habits

39 Change in Number of Family Git Toileil

40 'Change in Ealing / !kits
41 Vacation
42 Christmas
43 Motor Violations iii the 1.,ive

EAN VALUE

100
73
65 -

63
63
53
50
47
45
45
44
40
39

.38
37

35
31
30
29
29
29

26
26
25
24
23
20
20
20
19
1')
Ili
17

16
15

15
13
12
11

From Ih tires. T H. & Rath% R I I . Journal of Psychosomatic RewaTch Vulnne II. 1967.

pp. 216, abk. III

Wha! was your score? The Social Readjustment Scale does not mean

the same to everyone- According to many scientists the LCU-illness rela-

tionship is suspect due to sources of measurement error (selective

memory either for purposes of denial or illness justification), genetic
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influences. personal perceptions as to what is truly stressful, and differences
in our abilities to cope (Rabkin and Struening, 1976).

Your score should be used as an indicator that maybe something should
be done to alleviate.or postpone any major events contemplated for the
future. Adaptive energy. is depleted when individuals have to cope with
several stress-producing- events during the same year. Since the store of
erfe:-:.... from which to respond to these situations is finite, the LCU mai
generally indicates till! amount of energy used up in a year coping with the
total life changes.

, -

,,.
Some people are more susceptible to changes, stress, and illness than

others. For exoniple, what about the principal who, due to outstanding
performance (28 LCUs) was offered -a superintendent position (36 LCU's)
with new jh re:ponsihiliti2s. (2') LCU's) and a Inge salary increase (38
1..C.U's). This promotion may have also precipitated moving into a new
area (20 1CLIs), buying a Hew home (30 LCU's) with a large mortgageAi
(31 Lals), and many changes in living conditions (25 [CU's) and social

-(IS 1.(711%), church (19 I.Ct.ls) .ind reere,:tionol activities (19 LCU's). At
this point the needle has already moved into the danger zone (296 Lars).

.. To this add a particularly stessful vacation and our principarsuperinten-
dent may be in for a serious change in health,

Does this all sound a little' far fetched? Not so. In a recent query of ad.
ministrators new to their lositions this year, 70 percent have already
reached the moderate _tom jor life crisis state. In fact, one colleague in his
second year of administrati n racked up 547 LCU's last year. Have they all
fallen ill? No, not categori ally, but those with less ability to cope with stress/, ,
are cognizant trial aitnougn they may not be able to control all events, this
year may not be the pest time to consider other major changes in their
lives.

Still not accounted for is the everyday. sensory bombardment principals
subject themselves tg by reading sensationalized newspapers, watching
violence on' television, and breathing 'polluted air. In sum, everyone, to

me extent, is caught in a great paradox. Life depends on growth, growth
creates change, change consumes our adaptive energy, energy is finite.
and when energy is exhausted we fall ill. To eliminate change would he
to eliminate self-development and life, for change is not necessary to life,
it is life.

How To Cope with Str

The search for coping methods usually begins with consulting the
pests in the field. When we have a problem with our child we read Spock,
our love life, we read Fruinni: and our stress life, we road briedrnan (1974)
After all, don't- we expect Dr. Spock to be a good father, DI. Fromm to be a
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good lover, and Dr. Friedman o behave like a relaxing Type B? Unfor-

tunately, experts tend to write about their hang-ups as consistently as we

consult them about ours.
There are no simple solutions to the problems created by undue stress.

What we read, experience, and try all provide helpful insights. The real

ability to cope is a very personal matter. What works best for many may not

be the answer for all Some research efforts have been matte to clicho:

tomize coping into effective and ineffective techniques (Howard, Rech-

nitzer, and Cunningham. 1975). Such normative distinctions, however,

tend to view a very complex process too superficially or simplistically.

To end the discussion by saying there are no recognized coping tech-

niques applicable to almost all would be misleading and unjust. A few

methods which should he helpful to principals are briefly outlined below.

Learn to cope with stress through rraanngirig time,

Of the stress faced by administrators none is so pervasive as he stress of

time. Setting aside tune daily for the organization and planning of tasks

helps to substitute the fragmented administrative life -with -blocked-off"

periods for contemplative thought and rational problem solving. Other

techniques can also be helpful 'in controlling the open door paradox,

constant telephone interruptions, and drop-in visitors.

Manage by objectives, not by the obvious.'

Establishing clear, detailed objectives helps to eradicate many of the

ambiguities of the principalship and eliminates confusion by giving a defi-.

nite sense of direction. The day will not be muddled through haphazardly

if the principal prioritizes objectives daily so important issues are'addressed

first. While objectives can reduce needless tension, the timelines and due

dates of goals also create strain. Hopefully, a system of objectives will re-

place anxiety created by unplanned activities with."constructiv/ e tension.

Build mini - vacations into the day.

While takipg time off for physical sickness 'is considered appropriate,

people. never seem to find the time or reason to rest from mental fatigue or

stress attacks. The need for relief may not always coincide with the 10:00

a.m. coffee break or the TGIF parties. Rest is needed during the day or

week, although this may seem absurd to the 65-hour, seven-working-clay-

a-week person_
Breaking the daily routine with a midday walk to clear th mincl..a

change in lunch schedules, a chat on the phone with spouse an'd children,

and a stroll ; hrough a nearby library or museum are healthy means of

breaking the eighttofive stress cycle. Dr. Stern suggests taking mini

7
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vacation in your mind while sitting at your desk by means of meto
imagery; or the constructive art of daydreaming and fantasizing (Howard.
Rechnitzer, and Cunningham, 1976). By recreating pleasurable memories
and recalling them at time'S of-duress. pulse rate, adrcnalin flow and blood
pressure all decrease. Everyone needs a tension reliever now and then
whether by daydreaming or strolling. Those who sec the Mini-vacation a

a waste of timc'are usually those most in need of help.

Re- educate the school in the art of coping.

In dssislaig !people to accept and can y atilt the challenges of education:
prim :pals 11111st accept the responsibility fur minimizing the incidents of
stress on otheis and training them to cope with the tensions of the lob. flee
purpose of training would be to modify and augment employee's aware
!less and response repertoire. Ruddock (1972) points out: "If under stress,
a (nelsonl goes all to pieces, Ihel will probably Ow told to pull Ihimselll
together. It would be more effective to help Ihmil identify the pieces and
understand why they have come apart."

A stress for which an employee is .adegu aterly prepared causes normal
ion and a desiri, for action. But, how does a principal ptepare staff

members when he isn't equipped himself? Perhaps this is an area which
should be delegated to inservice for assistance. Several national cjnters
such as the Menninger Foundation and' New York City's Strange Clinic
and Stress Control Center in addition to local stress clinics have been sne
cifically designed for preventive medicine and anxiety trainmg.

Know th limitotions of administration.

Few principals know their' own limitations. which is why so few people
live long en/m(11)10 happily reminisce about past ,iccomplishincn Princ
pals need to learn to accept the fact that administration has its limitations.
Changes cannot be made over night, and some changes cannot-he made
al ail. Many circunistances are beyond their control As the ago old udaqc
suggests, we should ,vek:

The courage to change
the things we eon,

The serenity to accept
those we cannot,

And the wisdhin
to know the diffei once.

ICnttte,'nnrt what can he done in a set Oltititint cif tune reduces the linel
Lundy of kr.ks and the strssfillm---6 of the lob Instead of tecognitint.
Nhiroity's (-at: (eve ! vtlung takes It alget th.di you think), maim-jet-,
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generally attempt too much for too many people with unrealistic time

estimates :Mackenzie, 1975). Any one of a number of reasons may contri-

bute to the lack of planning, over sense of responsibility, inthility to set

priorities, high need for achievement, and misunderstanding of job

responsibilities. What probably needs to be done is to promise a little bit

less than one believes can be achieved,
The principal, like Caesar, tries to be all things to all people. He should'

be re-educated in the discipline of humanolor'yi the art of measuring the

physical and psychological limitations, and :capabilities of people (Page,

1966). Only through planned self-analysis can he have any hope of reduc

ing stress. Looking baCk at paSt experiences he needs to get in touch with

what was done well, what not so well, what was frustrating, what was fun,

what was challenging, what was boring, what created tension, and what

provided fulfillment. From such retrospection many latent talents may he

rediscovered as well as limitations unveiled. The new awareness will allow

concentration on capabilities and delegatiou of lit trihuions 10 those mote

qualified. If a principal is weak in curriculum development. he should 01Imit

such shortcomings and hire a vice-principal who is strong in that area.

Establish need irrigate fife gouts.

Whether in business, industry, government, or education, alint',:it

organizations emphaSize the importance of. insinagement by objectives

(MB0). But how mi-iny "live by objectives" -(LBO)? Many states mandate

school boards to establish goals for their districts. Surprisingly, few of the

districts' leaders and managers have done so themselves..

Detinquency in sea-management contributes to the fact that half of all

working people are unhappy with their careers. They discover too late

that a change was needed long ago, when there is neither the time nor

energy to undertake a redirection. Even in their early Ms, for example,
many professionals are starting to question whether they are in the right

place and don't know if their upward striving was worth it or not. More

tragic are the accounts of principals led to pastures williout anyrettrement
programs to sustain tht,iir vitality and interest. A lint,. poem expresses this

. point sowell:

If 'you hold your nose to (lie grind ,tone rough,
And hold it down there Ion ugh,

You'ilsoon h)rget there are such things
As brooks that babble and birds that sing!

These three linings will your world compose.
Just 'sou, and a sir?, and yout dat ti old nose!

If I had Me to livecovet, I'd pick mole daisies,
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Principals should pick daisies before they start pushing them up.
The coping strategies outlined -are only an introduction. Others can be

cited and should be explored. It is up to ',each principal to determine which
strategy or combination of activities will provide the most effective daily
defense against tensions and frustrations_ If this article has succeeded in
stimulating awareness and thoughts on stress, the mission has been- accom.
plished.

I
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Coping Wit, Stress in 1979
Hans Selye, CC, Mp., Ph.D., D.Sc.

One 7 odern mei:tone, Or Hans Selye is world- famous for his
ifiscoverfas aihe,ot stress . His research has opened new avenues of treatment through the
discovery that hormones participate in the development of many maladies that he calls
-diseases of adaptation" or 'stress diseases Now President of the International Institute
of Stress in Montreal, he was Director of the Institute of ExperimentalMedicine and
Surgery of the University of Montreal from 1 945 to 1976. Dr Se/ye is the author of 38
bookS ,and 1500 articles, a Fellow of the Royal Society of Canada, and an Honorary Fellow
of 43 other scientific societies around the world The recipient of numerous awards for his
contributions to science, he was invested Companion of the Order of Canada, the highest
decoration awarded by his country, in 1968.

In his overview on general medicine for
the pros ems edition of this Almanac, Dr. Ba-
ruch Blomberg said "perhaps the most
making recent ad vence in medicine has
been the growing realization that much of
he responsibility for health must now be as

sumed he the people themselves.. In a
recent nitional he.ilth survey, it was noted
that roost current illness in the United States

risrilnence of the unhealthy habits of
the patients

-no particularly true of the methods de-
signed to cope with the stress of daily life. As
the president of the Rockefeller Foundation,
Dr John Il Knowles, pointed, out in his re.
markahle hook on health in the United

. States, Doing Better and Feeling Worse, we
are doing better in .the conquest of china=
giri`os diseases, inTant mortality, and the de-
velopment of technologies that extend life.
Expenditure; for health rare in the United
States have tripled in 10 years from $719 Ni-
hon in 1965 to S119 billion in 19775, and vet
most pe'ople are not happier and do not feel
-,=-?!or 'The f)Oillt lc," he gays, "most of the
bad- things that happeai to people are at
prtlerlt beyend the reach of medicine Hiit
b,7: was carefUl to emphasize that they are
not beyond the reach or individuals who trs
to supplement what IT: rine has to offer liv
talon t4; t;:to two,' irnAhlo necessary te
e. ire he k thee ran help themselves

profit Isere
TT71,-,11 pV)VreS% made in the 7,`f!,1,0;1-

l vl t'r =' -itr n t identifiable dee-ises tit
1:"."1

Pi 111)! ,11,tigh N,JW, ereimee
es heeding ie.,senet

11'

satisfies them without hurting others. I be-
lieve we can achieve this most effectively
through the development of a code of
behavior that assists us in coping with the
stress of life in our increasingly "civilized-
world:

admit that I am prejudiced in favor of
stress research, for I have worked in this area

:ever since I wrote the first paper on the
stress syndrome in 1936. Then, I tried to ,

demonstrate that stress is not a vague con-
cept, somehow related ti the decline in the
influence of traditional codes of behavior.
dissatisfaction with the world, or the rising
cost of living. Rather, it is a clearly definable
biological and medical phenomenon whose
mechanisms can be objectively identified
and with which we can cope much better
once we know where the trouble lies.

Today, everyone talks about stress, but
only a few people know exactly what it is It
is hard to read a newspaper or watch a
television program without hearing about
stress, and literally hundreds of people now
lecture and write about it They are ever
ready to give advice, usually based on the
teachings of an Eastern guru or Western
stressologist"advice that works well just

es long as one has absolute faith in the
master's divine infallibility.

Far he it from me to suggest that such
Hong has nothing to ofter, bin not all of ir.

let helped' by the same t0;1( 10t,
there :err` Si I many olthem ;newel that you
ruold spend vonr entire life lioppini,!, Mr one

it sous slot in any event, If ifi;
Imdinv sorb a me still

ley. hod\ in %vied -ogle stei5
the ereed that perfertls s ;ir needs
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or you may "just not have the time'' to follow
the recommended prescriptionwhich is
another way of saying that you no longer
11:;011)1iiiie-oaeleiststo be the best and shortest way to

There are alternatives. During recent
years, considerable progress has been made
in comprehending and controlling stress
through classical scientific techniques. The
results are of immense practical value for
further improving the understanding of
stress mechanisms by scientists, and for the
treatment of certain stress-induced derange-
ment- oy competent physicians.

Cl arty, since 1936 a great deal of progress
has been made in identifying the mech-
anisms of stress - induced bodily responses. At
first, we knew only that they are not sudden,
momentary changes provoked by nervous
tension but rather non-specifie, adaptive re-
sponses to the need for coping with demands
of any kind, be they .psychic (fear, ('rustra
Lion, pain, grief, job pressures, marital dis-
cord) or somatic (surgical operations, burns,
loss of blood). Of course, bodily injuries also
cause psychic arousal and excitement; nev-
ertheless, the actual, measurable changes
characteristic of stress as such are obvious,
even in deeply anesthetized patients or ex-
perimental animals which are not conscious
tai any potentially painful or threatening
siniation,

however, if the troublesome "stressors"
(stress - producing agents) last for weeks,
months, or years, these adaptive reactions
progress from the first stage ofgeneral alarm
(so tinned because it was visualized ns a "call
-to arms" of all defense mechanisms) to the
stage of resistance, during which we learn to
deal better with the demands made upon us.
The bodily expressions of exposure to stress
the visible organ changes or measurable
alterations in the_ stress hormone content of
our Hoodtend to disappear. Yet our adapt-
ability (or adaptation energy) is irtjf infinite..
Everyone breaks down sooner of later, de-
pending upon his or her innate resistance
and the intensity of the stress simation itself.
II breakdown occurs, the stage of &ems/ion
ri 'elelied, the final breakdown which ends
in death. Ibis entire three-staite ;espouse to
tressful sittektions has been e,,heel the gen er-
,11 riiloptntrnrl Trulrome S1,

7i-ar from the outset that hor-
mones these of the pituitary (hy-
piallivsis) and the adrenals, play an
olip(Irtaot role in this response. If these

[Mk are removed in experimental ani-

mats, or if excessive stress occurs in a person
whose pituitary or adrenals have been in.
capacitatiel, the whole reaction is totally de.
raiiged and Adaptation enormously
diminished.

It was also clear that the nervous system
plays a role, especially by starting the whole
chain of events, because the pituitary re-
ceives its impulses almost exclusively from
the base Of the -brain (hypothalamus) to
which it is attached. However, both nerves
and blood vessels descend to the pituitary
through its stalk, and much more work was
necessary in subsequent years to prove that
if you cut the stalk, the adaptive mechanism
is deranged almost as much as if you remove
the pituitary entirely.

From the practical point of view, perhaps
the most important subsequent observations
were made during the 1940s. It was found
that if the organs involved in resistance to
stress are malfunctioning, diseases develop.
These maladies are not so much clue to what
happens to us but to our inability to adapt,
and they No therefore been called "dis-
eases of adaptation." The most common
among them are peptic ulcers in the stom-
ach and upper intestine, high blood press
sore, heart accidents, and nervous
disturbances. Of course, any event makes
demands upon us and, hence, causes some
stress, but it is only people who cannot cope,
either because of innate defects or lack of
knowledge. who develop stress diseases.

We must also distinguish between the
stress-producing agents (or stressors) that
cause suffering or distress and the events
that we appraise as pleasant because they
give its satisfaction and happiness. (You also
have to adapt yourself to the unexpected
news of suddenly h asdng-become Multi-
millionaire or having found the girl you al-
ways dreamed of). They produce what we
technically call distress (eu good, pleas-
ant, as in cuphonia, euphoria). Curiously,
enstress rarely causes maladies and often ac-
tually counteracts the bad effects of distress.,
Their ;ire curs nn record where pm-ple
halve died soddenly when fared with the
news of a 1).1[hr-ill:ids pleasant, unexpected
event; as a rule, howevm the damaise
,noel by mistress is negligible. After all,

;leisure arid satisfaction are what we %saw
in life. --

In this short essay. it is impossible to ive
a meaningful sketch of all that lin lie n
learned about the sire( tine of sire
mones, the nerve pathwass insets, 1. ile
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medicines that have been developed to coon
bat stress, and the diagnostic aids that this
approach Buis offered. Nevertheless, the
medical, chemical or microscopic approach
to the problem has been extremely fruitful.

Since the very first description of the
G.A.S.general adaptation syndrome Also
most important single discovery was made
only recently. It showed that, the brain pro-
duces certain simple ch, ideal sidistances
closely related to the adreQal-stitruilating or
adrenomrticotrophie hotmone
Chess substances have morphine-like, pain-
killing properties, and since they come from
the inside wrido). they have been called emm-

dorniiine. it am espegially proud that one of
my farmer students, Dr. Roger Gui Ilemin,
was one of the three American scientists who
shared the 1977 Nobel Prize for this remark.
able discovery, although it was made quite
independently of me at the Salk Institute.)
The endorphins have opened up an entirely
new field in medicine, particularly in stress
research. Not only do they have anti-stress
effects as pain-killers, but they also probably
play an important role in the transmission of
the alarm signal from the brain to the pitui-
tary, and their concentration is especially
high in the pituitary itself.

Sig=nificant breakthroughs have also been
made with the discovery of' tranquilizers and
psychotherapeutic chemicals to combat
mental diseases_ These have reduced the
number of institutionalized mental patients
to an unprecedented low. Also worth men-
tioning are the enormously potent anti-ulcer
drugs that block the pathways through
which stress ulcers are produced.

However, all these purely medics; tliscov-
rile.1 ere applicable only by physicians, and

the general public cannot use them in daily
life without constant medical supervision.
Furthermore, most of these agents are not
actually directed against stress but rather
against some of its morbid manifestations
(ulcers, high blood pressure, heart acci-
dents). Therefore, increasing attention has
been given to the development of psycho-
loeical techniques and behavioral codes that

.ybody can use after suitable instruction :o
adjust to the particular demands made by his
life.

Among these not strictly medical a
proaches are the relaxation terhmques. We
should spend a little time each day at com-
plete rest, with ...ex eyes closed, our muscles
relaxed. hrent. regularly and repeating
words Ma' r meaningless or heard

S.,

so often that they merely help us not think
of anything in particular. This is the basis of
triiiiscendental meditation, Benson's relax-
ation technique, and an infinite variety of
ether procedures. They have been given to
die by religion, from the roost ancient faiths
up to the Eastern sages and contemporary
theologies, and include reciting the litany or
standard prayers in the quiet and elevating
atmosphere of a house of worship, with tran-
quilizing music. These practices should not
be underestimated merely because science
cannot explain them; they have worked for
so long and in so many forms that we must
respect them.

More recently, biofeedback has added a

great deal to the psychological approach, A
number of highly sophisticated instruments
have been developed that inform its con-
stantly about changes characteristic of stress,
for example, blood pressure, pulse rate, body
temperature, and even electrical brain
waves. We do not yet have a scientific expla
nation for biofeedback, but if you learn to
identify, instinctively or through instrumen-
tation, when you are under stress, you can
automatically avoid, or at least reduce, it

Of course, the most important thing we
must do is to live happily, and so each of us
needs to develop a code of behavior that
helps to achieve this. It will never be possible
to discover a code or philosophy of conduct
equally applicable to everybody. Any code
has to be adjusted to the person involved. for
we are all different.

Aftet 40 years of research in laboratories
and clinics, scientists have found enough evi-
dence to justify trying to develop a code of
behavior based only on the laws of Nature.
These laws are eternal and applicable to ev-
erybody regardless of race, sex, religion, or
national and political loyalties. They are
equally applicable to everybody because ail
of us are products of Nature. They are also
eternal_ Water boils at 100'C at sea level; it
always has and always will. These laws apply
to body and mind, but we need much more
scientific work to learn how to apply them in
daily life and -to make them easily under-
standable to everyone.

After (nut decades of clinical and laliornto-
ry research, I would to summarize the most
important principles briefly as follows-

]. Find your own stria fuel the speed
at which you marl rim toward your own
gnat_ Make sure that both the stress lev-
el and the goal are really s-our own, smut

not imposed upon you by society, far
only you yourself can know what you
want and how fast you can accomplish
it. There is no point in forcing a turtle
to run like a racehorse or preventing a
racehorse from running faster than a
turtle because of some "moral obliga
hon.- The same is true of people.

2. Bean altruistic egoist. Do not try to
suppress the natural instinct of all liv.
ing beings to look after themselves first.
Yet the wish to he of some use, to do
some good to others, is also natural. We
are social beings, and everybody wants
somehow to earn respect and grad.
wide. You must be useful to others. This
gives you the greatest degree of safety,
because no one wishes to destroy a per-
son who is useful.

Coping With Stress in 1979 17

3 Earn they nei_hlacr 's kale. This is a con-
temporary modification of the maxim
"Love thy neighbor RS thyself." It
recognizes that all neighbors are not
lovable and that it is impossible to love
on command.

In my first book for the layman, I tried to
condense several thousand scientific articles
and two dozen books into 324 pageswhich
may still have been too long and too techni-
cal. Perhaps two short lines can summarize
what have discovered from all my though
and research!

Fight for your highest attainable aim,
but do not put up resistance in vain.
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Stress Assessment and Management

6

Stress Management Biblioarabhv

Reseunce
Eibliography

Appley, N.H., and Trumbull, R., ads. Psychological Stress: Issues in

Research. New York: Appleton-Century-Crofts, 1967.
Conference on psychological stress, York. University, Toronto,
Canada, with the participation of numerous specialists who gave
papers on the technical aspects of the G.A.S. in relation to
psychosomatic medicine.

Baron, R.A. Th2=Tyl2nny2LN
1971.

New York: Harper and Row, Publishers,

An easily understandable summary of the price you pay for the stressor
effect of various types of noise characteristics of our civilization.
Statistics on noise in terms of health and dollars.

Benson, H. "Your innate asset for combating stress." Harvard Business

Review, July-August, 1974, 49-60.
Detaliled description of the "relaxation response" as a pro-
phylactic measure, especially against the stress of modern
executive life. The technique involves relaxing in a comfort-
able position, and repeating silently, or in a low gentle tone,
a single-syllable sound or word. It is suggested that relaxation,
response be induced once or twice daily for about twenty to
thirty minutes.

Benson, H., Beery, J.F., and Carol, M.P. "The RelaXation Response'..

Psychiatry 37, 1974: 37-46.
Various self-induced states of altered consciousness are reviewed

potential anti-stress measures. They involve Transcendental
e tation, Zen, Subui Hare Krishna, Shintoism, and other

rel gious practices.

Blythe, P. St ess Disease: The Growing Plaait. New York: St. Martin's

Press,
A very readable deScription of the role of stress in various
diseases as well as in interpersonal relations, particularly
family difficulties and social habits.

Broadbent: D.E. Decision and Stress. New York: Academic Press, 1971.

This book focuses on the relationship of decisionmaking and
stress and includes a chapter on "the arousal theory of stress"

Cann n, W.B. Bodily ,s-12,3EiLfj_Lin, Hun
Boston:- Charles T. Branford C6-, 53

Fear, and Rage. (2nd ed.)

Excellent summary of the author's class,ic observations on the
somatic manifestations of acute emotionsiparticularly with
regard to the effect of fear, rage; hunger and thirst on the
sympathetic nervous system and adrenaline secretion.
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Dohrenwend, B.S. "Life Events as Stressors: A Methodological Inquiry

Journal Health Social Behavior: 14 (1973): 167-175.

Stressfulness is conceived as life change. rather than
judged by extensive statistical studies

Hansen, P.A. Creative Stress Management, Longmont, Colorado: Programs in

Communications Press, 1977.
An innovative stress management training manual. The five

major areas of focus are: understanding stress, stress

management, creative use of stress energy, stress reduction,

and stress and one's inner world.

Holmes, T.H., and Rahe, R.H. The Social Readjustment Rating Scale."

Journal of Ps chosomatic Research 11 (1967: 213-218.

The article discusses the development and use of the social

readjustment rating scale. The social readjustment rating

scale is presented.

Jacobsen, E. Progressive Relaxation. Chicago: The University of Chicago

Press, 1929.
The book describes in detail the process of progressive relaxation.

Janis, and Mann, L.M.
Conflict, Choice and Commitment., New York: The Free Press, 1977.

cellent examination of the conflict which occurs when one

makes a decision. The book provides a comprehensive descriptive

theory of how people actually cope with decisiona1 conflicts.

The book describes five coping patterns.

Kennedy, J.A. Rellix_ and Live. Englewood Cliffs, N.J.: Prentice Hall,

_Inc., 1953:(
Notes on how to relax and avoid disease, given in lay language.

One section is devoted to the relationship between aging and

'theG.A.S.

Sleinsorge, H., and.Klumbies G. TechnilueofRe aka '-n Bristol: John

Wright and Sons, Ltd., 1964.
This book is a practical tool to train persons to relax. It

provides a self-relaxation program. The book also includes

.a- record tohelp you relax.

Kraus E. Backaches, Stress and Tension: T lx Causes, Prevention and

Treatment. New York: Simon and Schuster, Inc . 1965.

Well-illustrated book on the role of stress in causing backaches,

with advice concerning physical therapy--mainly exerciseto

combat this complication.
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Lange, R., and Lufkin, B. AnxietyandTension Control. Philadelphia:
Lippincott, Co., 1964.
The book presents several tension control methods, which an
individual may use. Illustrations are used.

Lazarus, R.D. pmohological Stress and the Co ing Process. New York:

McGraw-Hill Book Company, 1966.
Detailed and very competent discussion of stress in relation
to psychology, with special reference to the problem of coping
with threatening situations. Correlations between the adaptive
mechanisms of the CNS and the G.A.S. are given good attention.

Levi, L. Stress: Sources, -ent and Prevention. New York: Liveright
Publishing' Corporation, 1957.

A readable volume on the sources, management and prevention
distress, emphasizing both the me ical and psychological

aspects of everyday experiences.

McQuade, W., and Aikman, A., Stress: _What Do_ to Your

Healthy _How To Fight Back. New York: E. . Dulton and Co., Inc., 1974.
Monograph on stress with a brief chap-er on the underlying
mechanisms and many examples of stress and the diseases of
adaptation as they appear'in everyday life.

Nottidge, P., and Lamplugh, D. Stress And-Overstress. London= Angus
and Robertson, 1974.

The book presents a layman's view of stress. It provides examples
and hints which people:may use to recognize stress factors in
their lives. The book also includes a program of ecercises
specifically to aid relaxation and relieve stress.

Selye, H. The Stress of Life. New York: McGraw-Hill Company, 1956.
This book addresses five major areas: the discovery of stress,
the dissection of stress; the diseases of adaptation; and
sketch for a unified stress theory; and implications and
applications of stress. The book is written in medical,
technical terms.

Tanner, 0. stress. New York: Time-Life Books, 1977.
An examination of stress for the everyday person. The.dis-
cussion is basic and clear.' Provides excellent example and
illustrations of stress and how it affects people.

Torrance, E.P. Constructive Behavior: Stress personality, and Mental
Health. Belmont, Calif.,: Wadsworth, 1965,

Monograph on the-psychological implications of-the with
reference to performance and the development of a healthy per-
sonality. Particular Chapters are devoted to constructive
responses to stress, personality resources which help such
responses, how groUps cope With stress, and individual resources
and strategies in coping with stress.
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H.G. Stress and Diseasei Springfield Illinois: Charles C.

Thomas Publishing Co., 1968.
The book eon 7ha tzes protective adaptive reactions, which

can play a decisive role in the resistance of man to the
common tensions of modern life. Special sections are devoted

to ustros interviews" and the part played by stress in head-

ache, migraine, and respiratory cardio-vasculary and
c is stive diseases, in relation to social adjustment and

healthy philosophy of life.

It. stress, Distress and G h. Davis, Calif.: International

L

C.-)r adults and students in high sahool and college. 'A
,okbook is also available from the publisher and is particularly

rful it h,-;J book is used as a course text.
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3.3 - Student Involvement in School Processes and Programs

1 hour and 15- minutes

Course
Agenda

y Module

Module Summary

The module Provides participants a rationale for involving students in responsible and
challenging direct action as a means of increasing self-esteem and competency and with
a resulting decrease in violent antisocial behavior. Various student involvement and
youth participation programs involving students in the greater community are introduced.

The Great Thu_

Content Summary

ess Survival Test (Optional Activity)

Participants are asked to perform a variety of familiar tasks with-
out using their thumbs in order to experience an example of experi-
ential learning. -Trainer points out_ that experiential learning
involves students in their school and community and fosters a posi-
tive learniRgclimate.

Areas f- -udent Involvement

overview of Three Broad Spheres
Youth tarticipation

Student Involvement and

Three areas of activities students may be involved in at school
include: (1) working with existing structures for problem
solving and decisionmaking; (2) assessing school climate and
initiating improvements; and (3) participating in activities
beyond school boundaries.

Involvement in Existing S_ructur-- for Problem Solving and
Eecisionmaking

Studies indicate that students who are active in problem solv-
ing and decisionmaking in the school =are usually more positive
about the school environment and less apt to act in negative

Example o
Program

student Involvement Project. The Open Road

A 10- minute slide/tape presentation_ of California's Open Road.
progra6 is shown. This program includes "natural student
leaders" of a school in decisionmaking and pol2cy formulation
for the school.

Time

15 min.

40 min.
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Activ ty/Content Suumary

D. Involvement in Assessing School Climate and Initiating

improvemen

A project developed by the Center for Human Development in Walnut

Creek, California, provides training for students ix assessing

school climate.

E. Involvement in Activiti,s Beyond School Boundaries

Student participation in activities outside school can help improve
attitudes, promote growth, and give students a sense of their role
and importance in the community. Youth Action Teams have been

formed as one means of encouraging such involvement.

Example of an Activity Beyond School Bouncaries . An Outdoor

education (Optional Activity }°

A slide. show of an outdoor education program is presented.

Survey of Program Models and Project! 20 min=

Participants and trainer shal-e additional project and programmatic

approaches. A

4. Conclusion

Time

Trainer reviews the module, emphasizing the potential of student
involvement for reducing vandalism and violence in schools and the

community;
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Module_ . 3.3 Student Involvement In School Processes and Programs

Objectives

Pa 'ripants will be able

About
the

odule

Cite findings based on theory and research which indicate that student involve-
ment. deters violence and vandalism

LAst the steps developed by the open Road Student involvement Program for
leadership skills training

Correlate the learrringos that occur on an outdoor adventure program with an
improved self-concept

4. Identify-other school programs that involve students in decisionmaking and
the greater community.

ion of Materials

Transparencies

3.3.1 - 3.3.4 Transparencies support a minilecture on a Rationale for Direct
Experience in Learning Situations."

Audiovisu

3.3.1 Open Road student Involvement Program
3.3.2 Outdoor Education Program

Participant Worksheet

3.3.1 Youth Participation Matrix

Background

3.3.1

3.3.2
3.3.3

3.3.4
3.3.5

R.
.

-) 3

a erials

Does the Survey Measure?
Student interview
Action Plan and School Climate Profile
Directory of StUdentInvolvement Programs
Resource Organizations
Peer culture Development-, NSRN.Technical. Assist nce Bulletin__



esources

8.3.3.1 Peer Culture Development. NSRN Technical Assistance Bulletin.

LI4L1A-21EIE12Y.

Student Involvement _notated Reading List
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Worksheet l-D

pool Climate

den t Involvement in

1.

hop 1 P roc e s se s 3rd P r

OECI S ION -

I NG

YOUTH PARTICIPATION MATRIX

ACTION
LEARNING

EMPLOYMENT

YOUTH
SERVICES

YOUTH
PARTICIPATION

HUMAN & SOCIAL
SERVICES

Participant
rams Worksheet:

EDUCATION

SOCIAL
ACTION

COMMUNITY
DEVELOPMENT

;
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Module
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3.- School Climate

StUdent LnvoivemeTst in School P

and Programs
3.3.1

ocesses

WHATDOES THE SUR Y ASURE?

WHAT .DOES MURKY MtfiSURE
Student Involvement:

the extent to which students participate in and enioy
classes and extracurricular °dill/ales al the school

Student Relationships:

the way students relate to one another. the ease they
feel in making friends and dealing with new people

leacher Support:

'the: amount of help concern and friendship that
teachers direct toward students whether they talk

- openly. trust sludentS and are interested in their ideas
and feelings

Physical Environment:

Vie way students feel about the school buildings them
selves and the atmosphere they create.

Conflict Resolution-

Whether students are clear 'about their rights and re-
sponsibilities. how conflicts ore resolved and whether
rules am consistently enforced

Climate Survey Report

Excerpt from book entitled
Process for.School Climate
for _Human Development; Wain
for Human Development)

Participation in Decision-Making.

Background
Materials

Extent to which students administrofors and t ii hers
share responsibility tor decisions about school inrlirr.avey
rnent

Curriculum:

Extent to which the students feet that what is taught ill
.classes 'Teets Moir needs

Counseling Services:

Whether or not students let counselors die
and bble to help with perscinal problems lobs ond
career information. or Concerns about drugs alcohol or
sex

Recreational Alternatives.

Whether students ore satistied with existing (lc
and teachers' support at these activities whether n.
activities are needed

Personal Stress:

The extent to which students feel Ihey are undo(
pressure and the resources they have to cope with it

the student and faculty surveys consisl'el rive questions
in each of these categories Each question in the student
interview also 'corresponds to one of the categories
..sted above

Something More Than Survival: A Student-Initiated
lmarovement, by Sherein A. Bennett with The ,Cent=dr
ut Creek;' CA. (Publication available from The center
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3 - School- Climate

Module 3.3 Student InVO1Vement
and erograMs

Background 1.3 3 . 3 . 2

School Processes

STUDENT INTERVIEW

STIlikaNT INTERVIEW

ackground
.Materials

me ourbase at this interview is to lino Out haw mast stucents-are teeIng coout this sChOol he race
veur onSwers to these auestrals will tell us haw yaw see it =no what zhonoes p-Ignt rnewe ttitetter tar
you .

mow 'ono have yOu een at this sch

-re yOu in/ Female Male

,ust walking around the senam what co you notice cbout the environment (bullcings corriaors,sauna
gnt ianascace. etc) that makes it a ciace yOu reel

at Carnt able/ 0) uncorntartaale/

nings you see h

Are wa gna tnehal,, 7

Student Trralning Packet

en that rrak'e vou reel stuaents nere

0) ?ur eact^t er lawn 0 .0?"

14

Excerpt from book entitled, Something More Than Survival: A Stent-initi ted
Process for School Climate Irv:revel-lent, Sherrin A. Bennett tai -The Center
for Human Development; Walnut Creek, CA. .



ttudzint
interview
2

4

sco

a) Core °mut you as r

_t make you feel they

on.? car but yOu as a person

what are you in classes that redly useful ar im own life. naw ar late()

What ways do'you have to Influence decisions about school ar
student =Notes/

Student Training Packet

rns. Om oroceoure

15

Excerpt-from book entitled, S_ n e Than Survival: A rudent-In Jated

.
_Process :for School,Climate- by Sherxin A. Bennett with TheTenter,

for Human Developrn nt, Walnut eek, CA
, _
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- Student Involvement in School Proces_

Background.i-D
and Programs

ACTICM PLAN AND SCHOOL CLIMATE PROF

fiCTION PUN
i Al IS i I IL PROM [ ARE lilt CAUSE S OF IIIE i'i &tlfl tro)

wt IA WE WAN? s /APR N')(t::0At )

i0 CAN II BE DUNE ( rASk W140 Will 001[7

Background
Materials

Wolksheets

ritip}1)/ (i't III lifs.11- PIAIFIlIAl Yl Wilt VIA IOW II Verki P

29

Excerpt from soak entit ed, Somethi More Than Survival: A Student-Initted PL e'ss

for School Climate Tmp vement, by Sherrin A. Bennett with The Center for Human
,Development : waLlnut Cr e- A.



SCHOOL MIME PROM,

INVOIVLMEIVI

RL L A PONSHIPS

IL ACHER SUPPORI

CURRICULUM

COUNSEL,' SERVICES

RECREATIONS AL I [(NATIVES

PI IYSICAL ENVIRONMENT

DECISTON-MAKING

CONFLICT RE SOLUTION

PL RSONAL SEI('. SS

96

0 19 20 30 nC r /C) MO YO

PercentOtte of responses indicating o positive clirnol col)_

student survey !esponses
Climate Repoli r

7 la illy Survey responses-

Excerpt from book entitled, Something Mor4 Than'Survival; Student - Initiated Pracess
for School Climate Improvement, by Sherrin A. Bennett with The Center for Human
Development; Walnut Creek, CA.
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Rtodule' - Student Involvement in
rpgrams

Background I-D 3-3' 4

v.

Title

'DIRECTORY OF STUDENT

Alcohol and Drug Abus

Description

Contact

J.'coce
5-

ad

_;RAM$

aunty Health Care

Background
Materials

The education services through the Rock County

Alcohol and Drug Abuse r:,1gram are aimed at providing a
comprehensive preventive education approach to alcohol ad
drugs through identifying and-reaching specific popul4n
groups'such as youth, parents, police, in conjunction with
other agencies and organizations. The Rock Countyllealth

Care Center has centralized education services and has one

full-tiMe health educator. Educatijon deals withathe following

areas: In-service Training for Teaching-Personnel, Drug,)

Education Curriculum Guide, Drug Education Presentation, /
Alcohol & Drug Abuse Education Workshops, Parent and Community

Education.

Robert M. Long
P.O. Box 351
Janesville, Wisconsin
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Title Youth employment Planning Team-

Descri tion

This pioject involved ten youth, ages,A4 to 21, from-three

youth service centers in the Portland, Oregon area working

-with instructors from the School of ,Urban Affairs at

PorEland State University to open up new realms of employment

.for yoUng Flople in Portland. The 'project generated; partial
)

solution to the problem while teaching the young people

research and problem-solving skills..

Procedure

Contact_?

(1) The youth team selected.a foCus for their project (youth

emploympripsin the energy field) and were provided with

readings and instruction b the' adult facii&tators.

(2) Team members attended meetings.of the various trans-

, portation agencies in-their area

The team:drafted a proposal for
local transportatibn system and

appropriate agency;
0

(4) The local transit agency agreed

jobs for youth ii the agency',

Gerald'Eilake, Direct6r
Professor of Urban Affairs
Pc.etland State University
Portland, Oregon

youth employment in the
submitted at-to the

upon the creation of 50



Title - Project

,'Description

Contact

Title

99

Project "Way Out" deals with adjudicated delinquents. '
Begun as a fairly-simple public service job pdgram, it has
evolved over time into a comprehensive educational

_

counseling and vocational project. The overall goal of
Project-"Way Out" is to provide education, employment, and
counseling services to juvenile youth as an alternative
to institutionalization. Program objectives are defined in
five areas and a fairly comprehensive evaluation is made
pertaining to changes in attitude, behavior, recid. ism.,
vocational attainment, and learning. Potential clie are

,/

screened before being admitted to the six-month prof c
Each you h admitted is given the choice of continuing to
attend the neighborhood school or attending the-project
scliool. The project utilizes indiVidualized instruction,

:

specially developed/teaching materials, immediate feedback
to Ltu ents regarding sucbess, and small group or one-to-one
teachi g. Students receive counseling throughout project
participation and,-in most cases, after graduation. Employers'

who hire project participants (at/minimum wage) for approximately
fifteen hours pdr week are subsequently reimbursed._ from
project funds.

pesponsibleAction, Inc.
P.O: Box 924
Davis, California 95616

.Equivalent InstructiOnal Experience

Description

Contact

Equivalent Instructional Experience (EIE) permits students to
complete course.objectives through a mix of school-based and
community-based learning experiences. .DIE provides'dore
option for the student, and more relevant educational
experiences.

Donald R. Davis
Springfield District #186
Springfield, Illinois



Partnership in Research

Description

Contact

100'.

A New Hampshire high school was the setting for a 1972 study
that involved high schbol Students as "partiCipant'researchers."
Students were active in defining, observing, and evaluating
issues'that they felt had a significant impact on their lives.
Through the support of the project staff, the stilents
independently formulated the study questions, selected,the
research strategies, and disseminated study results. The

"Self-study" approach proved to be a viable alternatiVe'to
traditional methpds of inquiry and learning.

Responsible Action, Inc.
P.O. Box 924
Davis-, California 95616

Title Learning Disciplihe System

`Description

Contact

a

The Learning Discipline System is a step system for
disciplinary referrals. Each time a student is referred for
disciplinary reasons they advance one step. Pre-determined
actions to be taken by the school Dean for'each step are
detailed. Students are infdrmed of school policies, rules,
and the step system in small group guidance-sessions at the
beginning.of,Ithe school year. They know at all times what
step they are on, and the actions that will ensue if they
get a referral-

Some og the results observed after'6ne year of operation-are:
1) Students view disciplinary actton and school deans as more"
fair; 2) Students are aware of what actions will be taken
prior to referrals; 3) More cooperation is given by parents
who are also informed of the step system at the beginning of
the school year.

-Mr.- Robert.Smith

Lake Park High School
District #108
RoSelle, Illinois



Title Second Wind Program

Descri tion

Contact

Title
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The Second Wind Program is a' one-week canoe trip in Northern
Minnesota and Canada for fourteen emotionallyldisabled youth,
educators, 'and poliCe officials.

The aim of.the.program is to improve disruptive' youths'
attitudes towards authority. Youths interact and relate on
a one-to-one basis with teachers and police officers in the
wilderness setting, and experience leadership (their own and
the authority figure's) in a more positive sense. The-goal
is to develop Positive attitudes and decrease disruptive
behavior.

Martin Bartels
Operation Second Wind
'City of Cedar -Falls
City Hall
Cedar -Als, Iowa

School _outh Advocacy.

Description

Contact

This project is an experimental model programaimed at:

assisting,youth who have been institutionalized to
' re-integrate into the schocil system;

2) providing sch"ools with an altern ive program to expelling,
suspending, or -institutionalizing students with behavior
problems;

'creating educational"environments which foster)the-develc,pment
ofmature, concerned, and responsible citizens.

Gwen-Mc tosh
Depar ent of Social Services
300 S. Capitol Avenud
Lansing, Michigan 48926.



Title St, Paul Open School.

Description

Contact

102

Alternative programming at the St. Paul Open School includes:

o Advisor-Advisee SyS16m:' Students select their own
adVisors, who have 3-23 advisees. Conferences before
school begins among students, parents, and advisors,
establish individual goals, for each student. Goals are
reviewed biweekly in advisor-advisee meeting, and quarterly
with parents. .

o Use of Volunteerg: Parents, senior citizens, college
students, and other community'members are brought into
the building. Volunteers are carefully screened, trained,
and followed as they work with students.

o Shared' Decision-making: Parents, senior citizens,'staff,
and community members help make decision in a number .of
areas, including budget, curriculum, hiring,
evaluation of students.

o Use,of World'Beyond Building: School is viewed only as a
headquarters. In addition to hundreds of local field
trips, students have opportUraties to work,a6 Interns
or apprentides in local businesses. Students also take
cross-country trips as part of studies to such Places
as Gettysburg, Wounded,Knee, Puebla, Mexico, and
Winnepeg, Canada.

Evaluation: Extensive evaluation of students, staff, and
the total program continues throughout the year. i4ritten

evaluation replace grades. Competencies replace credits
for graduation requirements.

Joe Nathan
Director
St. ,Paul Open School

97_Cent-al Avenue
,St. Pau .,MinnesOta 55101

3-
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Title Social Rest ation Teacher' Training

Description

Contact

The Social Restoration Teacher Training program is designed
to prepare teachers to deal with youth who are on probation,
participating in a diversion program or. returning to school
after release from a correctional institution. In this
,training program at Lehigh University teachers are thoroughly
trained in diagnostic academic testing techniques and the
formulation of remedial:Proutims for individual` students.
They:also are trained in crisis intervention
methods for dealing. with spontaneous-. 'short-term crises as
well as,with longstanding probldms with family relationships,
'end so,forth. In training for community resource utilization
the 'teacherr. develops skills in working with agencies with
,whom these students tend to be in conflict (iacli as the police)
and with other Community support agencies (such as social
service agendies). The social restoration teacher'thus is
trained to perform several roles, including teacher., welfare
worXer,' counselor, and youth advocate.

social Restoration Teache
School of Education
Lehigh University,
Bethlehem, PennSylvania

Title. Outdoor Education.Program

Description

Contact

Training

.

A selected group of junior high school students spends one
week in an outdoor setting with teachersicparents And community
members. The program' ttempts to develop adaptability,

\.,a,

interdependence, coopera ion, self - reliance,' positive attitude,
and self-esteem. Personal and grqnp rights, group dynamics
and personal responsibility_ are expldred. Opportunities are
providedin which students gain in almost every subject area
thropgh direct experience and/or observation.

oE

Bloomington Jr. High School
ploomington, Illinois

ft
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'Title GRASP _Ve:- en a Responsibility and Student Pa ticipa ionl

_,Description

Student interns are selected.by their schools.to participate
in the work of state ancrlemal governmental agencies and
comm ity-servibe organizations. Interns report back on a

re441ar basis' to share their experienced with, other classmates
and instructors:, Originally funded under ESEA Title, III,

the program is now supported,by the local districts. During

their internships, students follow an agency-designed program

. of activities! including: observaticn, partiCipation in
meaningful research and survey activities, special. projects,
and follow-4 through classroom activities. Students are not

paid, but receive high school credit for their experience.
-Students provide their own transportation.

Cont

Tonia S. Sover
3180 Center N.W.
Salem, Oregon 97301

Title Executiye Internships of America

Description

Top,,executives in business, gOVernment, hospitals., museums

and various community agencies have Se-conethe "teachers"

of high school juniors and seniors in more-than ten American

.cities. The Executive Internship Program, whfch--began in

New York City and has now become nation-wide, enableS-high

school students to work on a one to one basis with executives

fora school semester. Students work four days a week with

an executive and meet with other interns in a-seminar on the

fifth day. In the seminar student discuss their experiences,

study local government, And neet with speakers. A final picjact

is prepared.

Executive Internships Of Amsrica

680 5th Avenue =-

New York, New York 10019
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Title Alternative EducatiOn Project

Description

Contact

The Alternative Education Project is a program for suspended or
expelled students held at the YMCA. Students work assignments
from their classes and receive.individual counseling and
training. Efthavior modification, reality therapy and assertive

training are used.

Keystone Central School District
95 W. Fourth Stedet
Loch Haven, Pennsylvania 177145,

' Title Kennedy Communicators

Description

Contact

Members of the 'Kennedy Communicators work to reduce tensions
in the school during times of studerit unrest. They meet with
students who intend to be, or are actively involved in conflict
°situations and try to improve communications between students
of different ethnic and racial-backgiounds." They-staff-a
communications center during periods.of unrest which disseminates
information to dispel rumors.

Mel Rosen
Kennedy High School
Granada Hills, Califo

Title , Court Alternative-Program

Description

This program is a district effort to, coor mate commun ty
services for potentally clelinquent youths. Juvenile officers
teach 'a module "Law and Youth" developed by y-the Court
Alternative Program staff which explores citizens rights
andresponiibilities. Field trips are taken do court-houses,
\jails, and other justice System agencies.

Joseph A. Denaro
917-191 Emmett Street
Kissimmee, Florida
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High School Archaeology Project

Description

Contact

The 'High School Archaeology_Project,ih Cobb County, Georgia
began eecause.a Pebblebrook Sigh School student discovered
ttlt his school was sitting on a-2,000 year of Indian Site.

Just about the time-he made his discovery the county announced
that it wa going to install'a large sewer pipeline right
through the school site. Having enlisted the help of an
archaeologist frdm the Universityof7Georgia and other experts,
students began an emergency/dig. They unearthed pottery.
fragments, stOne tools and bones and, in the process', learned.
geography; ecology and history. The work eventually became
part of the sdhooi curriculum.

The National Commission on Resources for Youth6
Room 1314
36.W. 44th Street
New York, New York 10036

Title Youth Helper Program

Desorption ----

Contact:

OJ

Highischool students in the small, rural town of Laurens;
New York spend one hour four days each week helping card
for children, of thtir.community.through the Youth Helper
PT2gram. Ten studentsgo to a day'care center in a town
church and ten go to Mt. Vision, a'school for'severely
handicapped Children. The young people share any spvial
skills they may have, such as carpentry or sewing, with the

children. They also have used these skills to' carry out related.
community,service projects, such as building a new wing on
Mt. Vision and constructing playground equipment at,the day
care center." The Youth Helpers receive 'creAit,foF volunteering

and-for meeting in a daily seminar to disbuss child - rearing
practices,'Mental retardation and mental health services.

The National Commission onResourdes for Youth
Room 1314
36 W. 44th Street
New York, New York-10036
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Title Gloucester Experiment Restoration

Description

Contact

-

Title

Contact

The Gloucester Experiment in Gloucester, Massachusetts begari
when a resident sculptor saw in a colonial cemetary, vandalized
and overgrown with weeks, an opportunity to use the talent
and energy of young people. With his backyard as headquarters,
the sculptor recruited a group of loca1uth along with a
few interested carpenters, architects and teachers, and the
restoration began. The young people did everything from manual
labor, including landscapinT, clearing bruah and straightening
headstones, to research and, historical. documentation.
Eventually the high school in Gloucester agreed to.grant
.students academic credit for their work. Students who
participate in Experiment restorations acquire skills such as
surveying and stone cutting and learn history, archaeology,
botanY,and evology.

The National CommisSion on _sources for Youth
Room 1314
36 W. 44th Street
New York, New York lb036..

Fourth . -Street

The Fourth'Street i is a community magazine operated entirely
by young people on the Lower East Side of New York City.
They tap the resourcesof theneighborhood, an area with a
long history as a ghetto for new populations arriving in the
`united States. The lung people have tried to use their
magazine as a voice for poor residents of various ethnic
groups by?interviewing local artists and craftspeople and by

':printing poetry and artwork, by people who live in the community.
The young people who publish the magazine inter'/iew,
translate, take photographs and do production work. Their
magazine has been used as a reading textin elementary,
junior and- senior high schools.

The National Commission on Resources 'Yout
Room 1314
36 W. 44th Street
New York, New York 10036.
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Title Day Card Youth Helper Pr

Description

Contact

Three days eweek, 15 students at Bulkeley High School in
Hartford, Connecticut travel to four urban day dare centers to
-engage childrdn in learning activities which the young people
have designed themselves; Stualents in this Day Care Youth
Helper Program receive credit for combining' that fieldwork,
with a seminar, taught twice a webk by a home economics teacher
at Bulkeley. In the semiltar, they develop good parenfin
skills by learning early child development concepts and dating
them'to their daycare exp rience.

The National Cbission on Resources for. Youth
, Room 1314
36 W. 44th _ Street

New York, New York 10036

Title Computer Car Pooling

Descri ion

Contact.

,.Students at George Washington High School Denver, Colbrado
devised a Computer Car Pooling plan kiich was adopted by their
city. Students in the ntemporary Issues class wondered'
about the possibility effusing the school's computer to
organize Denver residents intocsar poolh to conserve resources
an&astudent froM the.Advanced Computer class worked out the
details. 21-le designed a computer program which would give

residents printout lists of other=people who live intheir
area and keep. the same work or.school hours. .The young
people became consultants to large Denver'firms whichwahted
to offer computerized car pooling services .to their
employees' and George Washington became the center-4Z the ,car

pooling effort.

The National Commission or Resources. for Youth
Room 1314
36 W. 44th' Street
New York, New York 10036



Title ityarts Workshop, Inc,

Description

Founded in 1968 by aNew York City artist, Cityarts Worksop
Inc. is a community arts group which involves ycIng People
from various arts ot-fge city in making public works of
art for their neighborhoods.' A professional artist from
` Cityarts helps the xoung people decide on ; theme for a'mural,
design, it and transfer it to ,a large exterior wall; then they
put up scaffolding and paint it Cityarts youth have worked
on over 1' projects including a Jewish. Heritage mural,
History of Chinese Immigration to the United States mural,
a-Black Liberation mural and a Wall of Respect for Womeg.
mural. Frequently the young people get community resident's
of all ages,to help them complete their projects.

Contact

109,

I
4

The National Oa ssion o Re oa*ces for YOuth
Room 1314.
36 W. 44th Street
New York, New York 10036

Title. Career Center

Hescription

Contact

ti

Students _at `Berkeley (California) East-Campus High School
have established a Career Center in which the students are
trainId ang paid (or receive school ,credit) to advise their
peeps on employment iatters. TVie. yOungstaff members locate
Paying jobs for-students, learn the requirements for varidus,
vocations and'eben counsel their dphoolmates who seek in'formation
and job placements:'. The students also learn such,job-seeking, \

skills as being interviewed,. collecting references and-writing
resumes,_which they then pass on other students who chine
to, he center. -In °:a school where nearly thrie-fburths of the
,students are frdm low-income backgrounds, the 'Career Canter
provides a vitally-needed service.

The National Commission on _ es for Youth
Room 1314
36 W: 44th Street-'
New York, New York 10036
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Title Public Seivice Video Workshop

Description

Contact

public high school students at St. Paul, Minnesota's alternative
New City School are tieing video tape as do instrument.tO inform
the public and influence decision on important,mlnicipal
issues- In one project, representatilies from the flinneapola
and St. Paul Tenants',Unions asked students from New City's--Public, Service Video Workshop to help make a ;tape on renters'
rights. The unions supplied the legal information and the.
students furnished the technical know-how and the talent.
With the,dirdction of two professional video technicians,
'Students have made over,30tapes for community agencies.
For4eaeh.tape they do research, scripting dire'oting, interviewing,

'.narrating and editing. Students earn .a trimester's social
studies credit while learning first-hand about different
iAsues.andwiewpoints by working with community adults.

The National Commission on Resouraet for Youth
Room 1314
36 W. 44th Street
New York-, New York 10036

Title Apprenticeship Program/Opwriving School

Description

Contact

Junior high and elementary School Students at the.Openi
Living School, a public-supported alternative school in the
mountain town of Evergreen,, Colorado spend at last half a.
day each week interning with community adults througli the
school's .N:tprentieeship Progcam. "Apprentices" fronOthe ages
of nine to fifteen-have carried out responsible duties at an
educationaitelevisign station, at day care centers and at
a nearby too; they have served as "apprentioes" to electricia
veterinarians, photographers, store managers and potters.
The purpose of the' program is for young people, to experience
work with adults who, are neither teachers-nor parents and 'to
learn about the life of their community through firsthand
experience.

The National Commission on,Resources for Youth
Room 1314
36W. 44th Street
New York, New York 10036
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'Descri

Contact
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West High-4School Ecology Club

The West High School Ecology Club in Manchester,
New Hampshire was formed in 1971 when a,4roul5 of students
began a campaign to clean up the Merrimack River. One
student discovered that the discharge from a local meat
packing plant was turning the' Merrimack into "Blood River."
He and classmates documented the pollution and through their
investigation helped bring legal action against_the-culprit.
:West High ecology students also oiesign ecabgy lessons and
teach them to elementary school-children; petition for
environmental protection-legislation) and ;hake environmental .

testing equipmpnt-*Iii show teachers and students from all over
New England how to use it.

The. National Commission on Resources for Youth
Room 1314
36 W."44th Street
New York, New York 10036

Title Te s Who Care

Descripti6A

Contact

G.?

In rural Adams, Minnesota, high school students spend the*
study halls and lunch hours giving physical therapy and
companionship to handicapped children whose special education
class meets right in theyhigh school. Students began this
Teens Who Care project and then felt they needed additional
training. They traveled witch the children to the Mayo
Clinic to talk to specialists and to 1e4rn how to carry Out
individual-therapy prescriptions. Back at the high school.,
students continued their training in a social studies,course
called "Developmental Disabilities" and worked with a physical

pist from a neighboring community.

The National Coimisbion on
Room, 1314.

36.PL 44th Street
New York, New York 10036 -

maces for Youth
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Title

Description
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A boid_exPeriment,was started 1967 at the 0..H. 'Close dhool,
an:insttution of the.CaIiforn Youth Authority Department,
and later expanded to three additional CYA institutions.
CYA wards were selected and trained to act as tutors, counselors,
and recreational leaderS of younger delinquents. Young men
between eighteen and twenty-two years oldlwith at least nine
years of .academic schooling were selected from the CYA
population\during the fir two Months of their institutionalization.
Trained fortheir.soles duringa7two-month period, they began
work as student aids 'at the beginning of their fifth Month of
institutional training.' Student Ades provided formal
assistance through tutoring, counseling, and recreation
and informal assistance,by serving as role models for younger
wards.. Another objective of the program was to provide
pre-training experience in socialservice-jobs as preparation
for academic training for the social service profession.

C.H. Close Soho 1
7650 South' tit astle Road.
P.O. 5500
'Stockton, California 95205.

t

Mitchell High School Senior Seminar

Senior Seminar is a credit-granting alternative. program open
to Juniors and Seniors in the COlorado Springs school district,
which utilizes 'the ,comunity as the main source of learning
experiences. The curriculum is thematic in nature and is
composed of intensive modules ranging from two to four weeks
in length: The staff has published two excellent resources.
The Senior Seminar Curriculum Guide"details each module and
outlines the hilosophy and structure of-the entire program.

an how o Learn, a student workbook on creative thinkingT

and problem solving, is designed to help students discover
their own methods of incorporating direct experience into
their learning activities.

Mitchell High School Senior Se nar.
1205 Potter Drive

Colorado Springs,_ Coldrado 80904



113

.Title Project Advent

Description

.Project Adventure works with teachers and schools throughout
the Country to assist in the design-of-experiqntial "adventure"
curricula in_nearly all areas of study. They have publish-ed
a wealth of materials, the most notable being Leaiira
Through Adventure, a description'of both the process and
specific examples of how to incorporate'"adventure into the
regular content areas, and Cowtails & tobras, aguide to ropes
courses, initiative games and other adventure activities.

''The Project was begun in a high, school near'Boston with a
'goal of incorpbrating concepts of the Outward Bound'experience.

Contact

Project Adventure
775 Bay Road
Hamilton, Massachuse s 01936

Title Chautauua. School

Description
1

The Chautauqua School is housed at Glen Echo Park, Maryland.
Studentsvin ungraded classes receive instruction in thefour
major academic disciplines: ,English, mathematics, Science,
and sociSl,studies. Students participate in expanded Phy ical
education activities, through the Venture. Expenditionaiy
Program, which emphasized resourcefulness and self-reliance
and G.,Y.M., a preiram,of psychocaligthenics. Two hour=

arts-and-crafts ensses are provided four times weekly.
Personal growth and development are facili ated th&bgh daily
school meetings and informal therapy sess ng-every Friday.

Ernest Bradley's
The Chautauqua School
Glen Echo. Park
Glen Echo, MarYrand
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Title In-School Suspension /Dropout Reducti n Program

Descript bn

Contact

This program is d igned to provide meaningful educational-
expegences for s udents at New Iberia\Reshman High School
who have been id tified.as potential dropouts and to reduce
the number of home suspensions during the 'school terms.%
There-are two phases to the program; (1)\A suspension program
which centers around a Behavioral Clinic that is designed to
provide isolatioQ from other students, cOmmuniostion with
parents, and school work assistance within the school, 'and
(2) a special:club designed to provide enpouragement'for
potential dropouts thrpugh the use of audi visual materials.
contact with adult members from the .commun ty and assistance
in school-related problems

W. Fitch
Director
In-School Suspension Dropout Reduction Progra0.
Star Route B \

Box 461
New Iberia, Lodisiana 60560

Title Yolth Tutors Youth' Program

Description

In the Hightstown, New Jersey Youth Tutors-Youth Pro am, 224°

444, high, school students earn credit for traveling foUr. times 'a
week to two' elementary schoolS to tutor children, who need
extra academic or social attention. Many of the tutors have
their own learning probleidi so taking responsibility fdr helping-_
'educate a younger child has helped them improve their own
academic skills, as well as develop responsibility apd self-4

,confidence.' They use materials they have designed to help individual
children with reading or math Problems. Thgy plan-these lessons
and also share tutoring techniques and 'experiences in a
weekly seminar at the high school._

'Contact

The National Commission on Resources
Room 1314
36IW. 44th Street
New York, New York 10036
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Title Shoulders

Description

Noopt,20 students in each of three'Marin County, California
high schools arp involved in Shoulders, a' peer. counseling
program:which was organized by theMarin,Fapily Services
Agency. Students go through. a .1j7week after-school training,
program in which they learn counseling, communications and
utilization of communit resources.' Then-they counsel peers.
referred to them by guidance counselors and administrators;
take part in seminars in which they practice advanced counseling
techniques and share problems'they'are encountering in
counseling; and organize outreach activities, ,such as. monthly
forums open to parents,.teachers and students, and a monthly
student opinion' po.

Contact

Title

The National ,Commission on R6sources or-Youth
Room 1314
36 W. 44th Street
New York, New York 10036

'Project Input

All junior and senior'HOffMan).High School.dtudents are
required to work fifty hours'ayear during English periods
with one of three community inqitutions; a homP for
the retarded, a home for the elderly, and.gn elementaiy,
school. 'Students receive ten hours of training bef6re they
enter each. program,, and write three papers About their
experiences. In addition,- they deVelop,a case history of
an individual they have worked' with and a 'description_of'a
problem existing in each institution., After completing their
program, they analyzi-lour case histories of persons similar to
those With whom they have worked.

Project Input
HoffMan High School
Hoffman, Minnesota.56339
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Resource Organizations

ASSOCIATION -FOR EXPERIENTIAL. EDUCATION

Box 4625
Denver, Colorado 80204

Drawing its members from nearly every sector of education, the AEE isah,excellent
resource and networking agent. It sponsors an annual.conference on experiential
educe-ion (currently including over 100 workshops'and seminars), a quarterly news-
lette and the "Journal_RF Experiential Education."

R- un Gap, Georgia 30568

/*IP" .

The creators of theepopular "Foxfire" magazines and'books, Eliot Wiggington and his
staff, continue to demonstrate that the cultural base Of any Community can provide
fertile ground for experiential programs in, language arts, ecience, and social

studies. They publish 'tends On," a newsletter which provides valuable information
for those people interested in creating.a cultural journalism protect within their
own community. Two books related to the "Foxfire" concept' are also availablefrOM,

.

an organization called IDEAS= (star Route Nagnplia- Road, Nederland, Colorado):
s"Momette," by Eliot Wiggington, -describes "WigLe'philoeoPhYof education, andspeaks'
to the how -too blending experience. and ACSIdeMic work. ."You and Aunt Arie," by
Pamela Wood, is a nuts-and-bolts guide to the production of a cultural journalism
magazine and is useful both as'a teacher's guide and is areference for students:-

NATIONAL COMMISSION ON RESOURCES FOR YOUTH
6 Wea<t 44th Street

Nevi York, New York 10036

NCRY serves as A,.national clearinghouse of "youth participation" p'rojects in'scho ls

and in the counnunity.' It maintains s file of over 800 descriptions of prbgrams
in which young people are performing unusual.and/or significant activities in their.
coMmunities. 'TheocOmmissioee newsletter, "Resourcee.for Youth," is a useful col-
lection of information and data.

EDUCATION AND WORK PROGRAM
Northwest;Regional Educational L
710 SWSecond Avenue
Portland, Oregon 97204

-oratory

This group is currently engaged in research involving three important areas related
experiential education: a study of factors students most associate with excellent
learning experiences in the community and those they,asdociate with "nonlearning"
experiences in;the community; a study of common and unique elements among various
'experiential'approaches; and a study to .explore the construct of responsibility
,and -how- young people develop and grow in thii area. They have published many resources

+ad
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4nclUding "Experience -based Learning: How to Make he'bommunity Your Classroom";

"Student Guideto Writing a Journal"; "Student Comp tencies Guide: Survival Skills

for a Changing World"; "Student Record of Community ploration"; and "The Commu-

nity Resource Person's Guide for Experience-based Learning."

NATIONAL ASSOCIATION OF SECONDARY SCHArPRINCIPALS
1904 Associstion Drive-
Reston, Virginia 22091.1

The'NASSP has published three items'of interest with regard to why "action,learn-

in4" ought to be, a part of the public high school. These include "This We Believe,"

a statement of NASSP's guiding principles and a clear advocation that schools need

to be more experiential; "Ameriean Youth in the Mid-Seventies," the,conference report

of the National ComsMittee on Secondary Education "and "25 Action-Learning Schools,"

containing an excellent section on,the development and background of experiential

education, useful descriptions of exemOlary action learning schools, and a list of

recommended readings.

OUTWARD BOUND,
3 4 Faeld Point Road
Greenwich, Connecticut 06830

Outward Bout, ,Inc.,., is the parent organization of the seven Outward Bound schools:

in the United States. Though each School is an invaluable resource to anyone inter-

ested in adapting outdoor/adventure education techniques to the traditional school

'setting, two schools in particular have had a long and varied involvement in develop

ing programs for troubled youth;' Colorado Outward BOnd'School 945 Penhsylvania

Street, Denver,-Colorado 80203, and Hurricaneol§landputward Bound School, Box '429,

Rockland, Maine 04841. Outward Bound, Inc., has also coproduced (with National

Geographic) an excellent film entitled,Journey to The Outer Limits, which details

the Outward Bound experience as it relates,. a group of young .people including a

'young woman from an upper class Emit coasOtamily And an inner -city gahg leader:

. A booklet titled "Journey: HoW,to Get Started" is available from the National

Gedgraphic and is an excellent teacher's' guide.

CENTER FOR YOUTHIDEVELOPMENT AND RESEARCH
McNeal Hall

University of'Minne ota
St. PaUl, Minnesota 55108

The center can provide information. on action-leirning programs in Minnesota includ-

ing program descriptions, curriculum ideas, classroom activities, and specific ideas

for short-term and long-term community experiences. Researchers at the center are

currently involved with a major project to determine the methods for evaluating the

outcomes'of experiential learning. Their booklet, "Action Learning,in Minnesota,"

is an excellent-resbureAguide whiCh details 30 exemplary prOgrams.
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National School Resource Network
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Peer Culture lievelopmery

mary:N.,

The powerful influence of peers on student values, oecisionmaking, aro
behavior cannot be overlooked in. examining the causes or the widespread and ;ricroasing
incidents of ,crime and violence in schools. The negative and- destructive behavior or
students can often be changed by rechanneling peer influence to defuse potentially
violent situations and by dealing with student problems' 'before they are trans:aced ;ntc
more seious antisocial behavior. This bulletin describes how a peer counseling pro-
gram hnas been utiliZed for this purpose.

The PrDtplern
As the -incidence of crime, violence, and
vandalism increases in the schools, the
edUcational climate deteriorates. Students
are often influenced.- by their peers- to at

negative and destructive ways and
-form delinquent acts. When this hap-

pens. the school ,environment is no longer
condUcive to earning or positive behavior.

The Solution
Rock Island

Peer Culture Development, Inc was
originally incorporated irRock Island,
Illinois, in 1974 'as the /Center for Youth
Services, a nonprofit organization aimed at
PPeventing juvenile delinquency and school
dropouts asp -well. as improving human rela-
tions among teenagers. $ The organization

initiated in response to a riot-type
situation in Rock Island, High School in
15172.

he -Peer Culture Development (PrD) coun-iTeling Program was designed to supplement
- regular individual counseling by utilizing

beer group pressure in a Cantrolled yet
voluntary situation to modify and redirect

negative behavior. Both oositive and nega-.
tive peer tleaders are utilized to .dant:fN
and deal with problems before they escalate
into antisocial or delinquent behavior. 5,
operating in schools,, quick and pre-erript.ve
responses- and improvement rf e sznoci
setting itself are possible.
nature of the program enhances cr'arces cr
success and removek any stigma ym par-
ticipation. ,.....Students deal .v ,heir beers
at the school where negat Pena..
(bitten exhibited and :..etec:ep ear. a-
other situations:-

The original goals
img program were to--

Provide a Ceiincuenc;
program for schools

Z : 4." e

or-a,,anEon

Relate the delinquent to nis
her victim.

Provide a ,qelinquenc,, oreyent,on
treatment resoLircttor :re
Wile justice system, in'tiuding !iai-
son with juvenile service agencies

increase peer, support for youth
returning to schOol after :nstitu-
tionalization

2.110d140 GMr,, .70JS'A,A.0019 troT In; OffIC. Of tj,r1)nifi Juihci end
40;f1fi Of Of 201n. 141'n rrbl dae`.1M 11,11 Or "Cl i at Mi) HUN al

Pfewqmptom foomoof Assfsfano. Aamolieforion Docart ymt Of ,ustIc.
arty Sor*Sort I icl 0011110f, or 000eset at filif U.S 090offmoot Ct fosfloo



Decrease the incidence of school
dropouts as well as crime in the
community.

he program evolved, additional goals
were established in order t

Provide sufficient training for
school' personnel 'in leading PCD
counseling groups

Change student attitudes through
values clarification

Develop means' for disseminating
the methodology to other school
systems

Prepare Rock island schools for
desegregation (which began in
1976)

.Allow the program to evolve into
long-range maintenance of lowered
delinquency and disruptive
behavior in schools

Divert students from law enforce-
ment agencies and the courts and
from negative to positive behavior

terns.

The program is predicated on three con-
cepts:

The individual has no right to
hurt him or herself.

The individual has no right to
hurt others.

The individual has an obligation
to help other people.

By the 1975-76 school, year, the PCD group
counseling, program had expanded to include
13 daily peer group meetings in 11

schools--the high school (3 groups), 4

junior high schools, and 6 elementary
schools. Natural peer leaders, both posi-
tive and negative as well as more passive
students regarded as needing redirection or
values clarification, were asked to partici-
pate upon refer caL=by -PCD

FolTip leaders, parents, -teachers, outside
agencies. or themselves. Partici-44Von is
largely voluntary,. reqUiring stuant and
par'ental permission, although students. are
occasionally referred -by courts or commu-
nity service ;agencies. Groups consist of 10
to 12 students f the same sex. The con-

.

\ tent of meetings
\ticipant violating
excluded.

confidential: anv par-
this standard may ne

T e purposes, group interaction are :0--

Establish a caring atmesone -e

Defuse potentially trouoles e

situations

Provide support and constructive
help with participant problems

Reduce prejudices and carriers
communication.

The procedure for group meetings is as fol-
lows:

Individuals present their prob-
lems.

7, The group decides which pr-mlem
presented \at that meeting is most
serious and most warrants 'ilia
group's attention.

A problem-solving discussion
held concerning that problem.

4. The gr6up leader sum 3r,zes trP
ocnrs :ut

in the disci,SSIdn

During the rSt 3 i.iieeks or brbg-a .3pera-
tion, group leaders are ass-gned _. La-
tion is provided roF school staff arc 'u-
dents, potential participants are identified
and approached, permission For participation
is obtained, and the first groups are
scheduled.

In the .following 2 weeks, participants
introduced to the peer group process.
Next, for 4 to 6 weekS, the group attempts
to build trust among participants; students
begin to discuss themselves and their prob-
lems; the benefits of alternatives to nega-
tive behavior become .apparent; and positive
changes are supported by the group.

Then, for 9 more weeks, students with'
problems are referred to the group and a're
introduced to group concepts. Concern and
support is evident, and the group suggests
alternatives to negative solutions.- The
referred student chooses a solution and the
group offers follow-through help. When-
evil- a problem situation is presented to the
group; participants decide whether it can



,Pe , solveo by students, drinciOalS
situation are invited to the, group .session
Ir tneir e ative solutions are

sougnt. and Inally. the -Iroup oeComes
committed a peaceful soiUtion and mom -
tOr!ng or_ rcess towards that solution.

tree 19 5 -16 school year, 12 group lead-
ers organized 67 groups In the Rock Island
scnools with a total of 723 full-time and
1, 399 part-time participants.

Detroit

in iDetroic, Michigan, four high schools
instituted Peer culture groups staffed by
scnool system pee'sorin.el trained by °CD.
rhe Detroit program involved two types of
grouor counseling -'-Guided Clrouo` -14-iteraction
and Personal Mastery --with two 10- to
l5-memper groups of each type in -ash of
the four schools. ;Individual and group
tutorial; remedial sessions' were provided for
all students as needed

RSL

?eer cov,seling programs in Rock Island,
and Detroit. Michigan. war evalu:

a:ad eft r the first and second yeirs of
ocerat-on Tne evaluations .were ty cicatIN
casea on the .incidence of criminal and dis-
ruptive benay.hor reported by students
:remseives. schocil and law enforce-
-lent records. and attitudes of students,
group leaders, officialt? and others familiar
with the program.

Rock island

In Rock island, the program "had a pro-
nounced effect in reducing truancy, delin-
auency, an substance- abuse by full-time.
particioarts. According to reporting ostu

rdents, truancy' decreased by at leas,t 40
percent, and 'property and personal
offenses were also significantly reduced.
Overa'l . Fewer parti,cipants reported partici-
Pating 'n delinquent behavior. and those
wrio continued such behavior committed.
ew? ':;f.rises student assessment

was overwhelmingly favorably, moire 3o
among - ign acncal students than among
union 4 nigh school students. , The

second- -e-Valuation revealed the foll
g reductions in the incidence of nega ve

behavior,

Dffen

sciolina ,5
Theft. -ourglar,, shoal
Assault, yolent nen ay
Drunkenness. Fr,

Procuring, 'ion

Data were 'also col!ectec on :nargace
SCnktoOl student attitce des ante- oroorar- C
ticipation revealing tne -ecc-
to the uograms affect!yeness:

Program ,Evaiva
Statement

0erca. of
ders Agree!_nc

5J:erner'7

Reduced roc ai oreiudic.0
...dUced violence -c schools z4

Increased communication
between students

Increased helpfulness and

nceSrarainsged esoeCt/
personal prooertv

Made the student aTore
esponsioie person

Increased respect for
faculty

Increased -espect !or
administration

The group :eaders
the students. ro `alt
an appropriate amount
self-confident.
in the group.

-ac a

Cr _or-:-:

Elementary scnool oar:!c;oan:5 zaren:5
arnd -16/ teachers were also
positive about :he orocrarn and
parents more so 7- -3r! :eacners

Near the and Qf the secono ae7res:er
program operation, most oart.c.cants r

. sampled high school' and ;unior- ricr
groups felt their groups nag ach.eve
were close to reaching the level of 'tough
caring When participants are trusz.ng and
genuinely concerned about group members
and the school .environm-ent and $.% ran dee--
influence is greatest.

The community, nbw ever , seemed-poiar:zed .
Some felt the peer counseling or.iev, v. as

just another Federal gi \.,eaA ay Ort:CrVn.
Evaluators felt these opponents were asue
supporters cf traditional eaucat.chai
methods, content. and oisciolihe as oppcsec
to more innovative methodologies and



approaches. Generally, favorable reactions
were expressed by the superihitendent of
scrw's, principals and assistant principals,
teachers , school counselors, security 'per-
sonnel., law enrorcement and probation
workers, and the director of the local youth
guidance council. Some lack of support was
rioted, nowever, on the part of some law
enforcement agencies and other nonprogram
officials which was attributed to 'the failure
or prOgram organizers to establish a

foundation. in the community, with school
oersonnel: .and with 'law enforcement and
-elated agencies before the program was
initiated.

As the cirogram evolv,ed, RCO group leaders
identified several Problems and needs:

e The program needed a better
puolic relations effort.

Acceptance by Ailacti -personnel
and the community could be
enhanced by academic credential-
.ing of program personnel.

In-depth
possible
oiling of

More

training would make
more sophisticated hen-
human relations issues.

home visits should. made.

Training was not .sufficient for
program, implementers in the ele-
mentary school setting.

Liaison between program staff and
administrators and between group
leaders' and their cdOrdinator
needed improvement.

A more formal training program
would ensure that group' leaders
had the benefit of similar qualita-
tive and quantitative preparation.

summary, the Rock Island peer counsel-
ing program is credited With increasing

munication between students, decreasing
racial problems and violence in schools, CC'
increasing helpfulness and caring, and
helping seudents become more responsible

- people end more respectful towards faculty
and administrators_

22

.Irnpact of the Detroit peer culture groups
was measured, by examining behavior
records before and during the program' for
the 365 high school students participating

during the Janu -June- 1979 semester.
The results were similar to the findings' or
the Rock Island evaluation, The oliowing
changes in student behavior were noted:

Behavior Percent Zhende

Fights in school
Assaults on teachers
Disruptive behavior

class
Disruptive behavior on

campus
Illegal activity or negatk'ie

police contacts
Absences from school
Failing grades
Credit hours earned

-63
-so

-57

-33
-31
-41
.31

Replication Issues
A successful peer counseling program car
be implemented and become successful in
any school system if certain preconditions
exist:

The school board and school
administrators must be willing to
tolerate -negative behavior of stu-
dents / which would otherwise
result in suspension or referral to
outside agencies. That is, they
must be willing to deal w,tri such
behavior within the educational

structure.

The faculty must be oriented
id-W-ardthe_ program before imoie-
mentation' facilitate student
referrals by the,_ faculty and
faculty input in the "form of reed-
back to and from teachers.

Liaison with existing child service
agencies (such as the police
department, sheriff's office, wel-
fare and youth service agencies).
is necessary to, provide a means
for exchanging information on
participant progress.

The peer counseling program must
be independent of the school
administration.

Operational prerequisites are that the pro-
.gram be voluntary, .1 confidential, include
positive peer leaders, have aval,l.abie group
leaders who will be accessible to students
and faculty, and exist in' an atmosphere of
willingness to move -away from -the tendency

toward institutionalization.



!ih 3 n a If
gram must De

5%a4a

Jigercies
has expanded
Berr4n Ccu;

ation for tne oro-
!isried 4-1 the communay

and --4hrorzarnent
.Island ?CD program,

operation th Detroit and
Michigan and Chicago.,

Required Resources
The Rock Island positive peer culture pro-
gram, funded during its -first year by a

local foundation, served as the model for
the Peer Culture Development program now
oPeracing. With the support of the school
system, the original organization Applied
successfully 'or a Federal grant. The Law
Enforcement Assistance Administration pro-
vided 90 percent funding to reorganize and
expand the program:

0CD maintains a public and private relatios
program for those- interested in peer counl.
seling. Print and media 'materials are .avail-
able, and the PCO executive director and
group leader coordinator will make local
preientations or arrange visits to the pro-

r,am for local decisionmakers.
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Resources/
'Course School Clung e Bibliography

odule 3. :Student_ vement in School Processes And Pro _a ).M

Student Involvement -notated Reading List

Bennett, S.A. Something More Than Survival:_ A Student-Initiated P]
School Climate Improvement. Walnut creek, California: Center

1Development, .1978. .

Human

An excellent process guide for those who have decided to improve thei
school climate and reduce the distress that interferes with learning. 1:)e-

scribes 26 separate steps and comes _in a package with sample flyers, trainir.'Ir
handouts, and survey .instruments for reproduction. The process and mater a1.
were developed with the help of five Northern California schools under a
graft from the California Department of Alcohol and Drug Abuse.

McPartland, J. M., and McDill, E. eds. Violence in Schools. Lexingt
Massachusetts: Lexington Books (D. C. Heath & Company), 1977..

Contains perspectives on he Problem, descriptions of intervention programs,
and position statements.4 Includes a chapter on research on crime in school=.
resents evidence that student access to the school gomernance and curricular

structure is a factor of nonviolent schools.
,- a

National Commission on Resources forYouth. Youth -Participa ion: A Report
De artmentofHealth,Education and Welfare, -ice of -uman Development,
Off ice- ofYouthDevelopmentr 1975.

This paper was developed by NCRY in response to a request from the Office
Youth Development- It provides a widely accepted definition-of youth par
pation, distinguishes youth participation from-other types of programs, an&preeents

the benefits of youth participation to-different components of
society, issues,,. concerns, and prospects for growth.

National Institute of Education. Violent Schools =Safe Schools: The Safe School
Study Report to til2H=. Washington, D.C.: National
Education, 1977.

The Safe School-Study was undertaken in response to Congress' request that
HEW determine the ,number of schools affected-by crime or violence, the
and seriousness of those crimes, and how school'crime can be prevented. The
study is based on a mail survey of over 4,000 schools, an on-site survey of
642 schools, and case stUdiesioT 10 schools. -Four factors were identified as
likely to reduce or control the level of violenCe in schools. (There is also

nstitute of

an executive summary of the report.)



Pearl, A., Grant, D., and Wero.
Responsible Action, 197E
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eds. The Value of south. Davis;, California:

This'book rests on the premise that youth are in general devalued in our
society and shows'how this devalaatpn leads to unemployment, :;,neN.Ftua1
schooling, and alienation. -P.s an alternative, numerous programs where youth
serve as. competent participants in their communities are described, and a
call is put forth for a national policy which would value youth.

Ryan, C. The 0-en Partnersh' alit in Runnin the Schools. New York:
McGraw-Hill.

A description of approaches to and the effects of.equal partnership with
students in school decisionmaking.

Teacher Corps'Youth Advocacy Loop, University of Ve
Activities: A_Strategyin Youth Advocacy.

nt. -Student Initiated

A description of the history and present status of Activity II of 'the Teacher
Corps Program (Student Initiated Activities). Also included is materiar from.
the Youth Participation Conference on Student Initiated Activities which was
held at Oakland University on 'November 8-1d, 1977, and project reports from
Activities I and II of the Teacher Corp program.

Wenk, E. RAtnership in Research. Davis California: International Dialogue

Books, 1980 (in press).

A npvel approach to education, learning, and social change, Partnership in
Research utilizes the "self-study" method. Young people are Involved as
"participant researchers," defining, observing, and evaluating issues that
they feel have a significant impact on their lives. The book describes an
early FIR project in a 'New Hampshire school as well as more recent applica-
tions of the self-study method,

During the 1970's, five. national commissions studied both the social context of
youth and the situation in the nation's secondary schools. Each commission recom-

Mended reforms in schooling process to--

o Reduce isolation of youth from the greater community

o Provide more meaningful learning situations

o Offer more choice as to method of instruction.

The reports:

1)Colemen, James, ed. "Youth TransitiOn to Adulthood," The Report-of.the

Panel on Youth of the President' Science Advisory Committee. Chicago:

University of Chicago Press, 1970
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2) Brown, R. Frank, ed. "The Reform of Secondary Education," A Report to
the Public and the Profession by .the National Commission on the Reform
of. Secondary Education, sponsored by the Charles F. Kettering Foundation.
New York: 'McGraw-Hill,-1973.

Martin, John Henry, ed. "The Education ofd Adolescents," The Final Rep-ort
and_Recommendations of the National Panel on,High School and Adolescent
Education. Washington, D.C.: U.S. Government Printing Office, 1976.

"American Youth in the Mid-seventies," A Report of a Conference sponsored
by the ational,Committee on Secondary Education of the NASSP (National
Association of Secondary School Principals). Washington, D.C.: National
Association of Secondary School Principals, 1972.

5) Weinstock, Ruth, ed. "The -Greening, of the High School," A Report on a
Conference sponsored by the Education Facilities Laboratories and IDEA.
New York: New York Educational. Facilities, Laboratory, 1973.

summaries of the rents:

1) Cawelti, Gordon. "Vitalizing the High School: A Curriculum Critique of
Major Reform Proposals." Washington, D.C.: National Association foi
Supervision and Curriculum Development, 1974.

0-

2) Zajchowski, Richard A. "The Establishment Critics: A Summary of the
Major Reports on Secondary Education in the 70'." Denver: Asso
for Experiential Education, 1978.
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ule 1.4 - Law-Related Education

Total limo 1 hour

Course
Agenda

by Module

14041W4OSUMnfinSlinf

Tis module provides a -thonalte for including law-related education in the riculum

and introduces programs and resources related to law-related education used by schools.
By providing students knowledge of their rights and responsibilities under law-and by
teaching nonviolent approaches to'conflict resolution, law-related education can be a
significant factor in reducing violence and vandalism.

1.44,

A Summary Time

±ntroduction

A. Participants Take a Mind walk-

R. Recalling the 1960's

Ratidnale and Goals for LaW-Related Education

The historical context from which law-related education evolved,
the need for law- related education, andhe relationship between
law- related education and crime reduction `in schools is introduced.

Conditions Favoring Development of Law-Related Education

B. Law-Related Education--The Result of a Collective Response'

A Model for Teachin
Crime

D. Three Goals

- Relate = Education as a Deterrent to

w- Related Educe ion

3. Demonstration of a Law-Related Education Activ

A. Explanation of the Activ

B. Small Grou Use the Adversary A oach

-
Summary of Small Group Finding

4.' Characteristics o Law-Related Education Pro ra_

A. The Wide Varie of Law-Related Pro

Discussion and Information about National Projects

10 min.

10 min.

20 min.

5 min.
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.
Presentation of Resources

A. Trainer Discusses' Background Materiel on Resources Available

B. Small G Activity

Participants complete worksheets containing news i

Time



Course
Module 3.4

3 School Climate

Law-Related

Objectives

Participants willheable-

1. Define the goals and objectives of aw-related education programs

131

Education

2, DiscOver and use methods and strategies for introducing law-related,
-education into schoolsYclasSrooms

3. Identify curriculum materials, programs and resources suieable for
teaching law-related education.

ion of Materials

Transparencies

3.4.1 3.4.3 Transparencies support a minilecture on "Rationale and-Goa
Law-Related Education."

Participant Worksheets

3.4.1 Index
3.4.2 Classifibd
,3.4,3 "Grin and Bear it"
3.4.4_ "Momma ""

3.4.5 "The World of Animals"

<Background Materials

Case
3.4.2 National Projects of Special Interest
3.4.3 "Curriculum Materials and- Resources for LawrRela' d Education"

-

About
the
ufie



Course _

Module
Worksheet I-D

- School Climate
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- _Law-Related Education

4_

Index

Participant
Worksheet
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Module .4 - L w- Related Education

Worksheet IUD 3.4.3

'Grin and ear It

.
be the same ol' Aknerican.knoui.how that
ed you build a em- that gets 90 miles per

help cis how to get it
out of bowmen " 1.

Participant
Worksheet

Source: The Washing onPost m September 1972. Field Newspaper; Irvin, CA



- School Climate

Lyle _ 3.4 - Law7RelatedgclucatiOn.

Workshee 1.4) 3.4;4

"Momma"

Partidipent
Worksheet

Source= The Washington Post - September 1979. Fipld Newspaper; Irvin, CA



course 3 - School Climate

Module 3.4 - Law-Related

Worksheet 1.6_

The World of
'DEAR DR. miLtEr.:'.

Tartan Is the first cat I ever knew
that loves bath. He will actually

s' climb right In the rub; sit there and
-purr while I'm batting him. I'm sure
this is an unusual question, but
frequent baths bad for a cat's ski
Tarzen doesn't have bad skin.
looks perfect, but I was wondering.

111""
Water won't hurt A cat's skin. Soaps

or shampoos could,. depending on their 1.

ingredients and how thoroughly
they're rinsed. off afterward. That's
really the criterion: If ; the :sham
MI irritating to beein.with; and if it's
rinsed off thoroughly to eild ,
then a normal cat's skin
wouldn't be harmed by the pr

Educe ion

141

"The World of Anima

by Dr. Frank Miller

Participant
Worksheet

DEAR MILLER:
It was Tuesday after our Weekend

trip before we discovered all those
ticks on Mr. Bar. er.

He spent a lot of that time in the
house, and we first saw a tick crawl-
ing on the floor, therifound them on
him: We had him dipped for ticks
right away, but don't know 'how
many crawled away in the house be- ,

fore' we knew 'bola them. My hug-
bend assures me that they could die

:in Just a few, days anyway, but. then
alwaytylkht.*,)

this tithe, tusked
the woodwork ur elsewhere,.

make their. move back. to Mr.
youas lug si cyssr.

DEAR DR. MILLER:
I read this incredible st ry,

claimed to be true, that they've b en
able to ttansplant a living b ain
from one rat to another. If this i so,
will they; be doing this in hu = ans
soon? A.

Grafting a small section of th brain
from one rat to another has been suc-
cessfully done. The transferred brain
cells have thrived and the recipient
animal benefited. There's a definite
visibility the same technique could

be applied to help humans with neuro-
logical disorders. This does not mean,
however, that complete brain trans-
plants are being contemplated now or
In the future. There'd undoubtedly be
a scarcity of volunteers with new
heeds or old ones, anyway.

Source: The Washington Post. King Features Syndicate; New York, York 10017
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Echo

Law-Related Education

Background l-D 3.4.1

Case

Background
Materials

"Leslie was with a group, of classmates at.a school game. During half-time,

fellow student offered to sell Leslie and the group some drugs. Leslie refused

but one of the group accepted'the offer,

The next day the school prihcipal called Leslie into ,the office and said that the
.friend who bought the drugs was in critical condition caused by impurities n.the

drug. The principal said the -school had received informatiorrthat Leslie was
present during the incident, and asked Leslie to identify the drug pushpr. Leslie

refused and was suspended by the prinCipal.-

Leslie asks that the principal's decision be urned around."

NOTE: Assume that all statements in the case are true.
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3 - School Climate
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4 - w - Related Education

Background
Materials

aw-Related Education Progra
Summart.`ects

The Juvenile Justice and Delinquency y-Prevention Act of 1974 coordinates the various.-
Federal programs dealing With the prevention_and treatment of juvenile delinquency
and authorizes Federal funds to assist-innovative state, local, and private programs.

This legislation created the Office of Juvenile Justice and Delinquency Prevention
(0JJDP), which- administdrs the prbgrams designed to furnish huMane treatment to
juveniles with problems and to.prevqnt, reduce,.and Control juvenile crimes,

The OJJDF Law-Related Education Program has funded six national organizations
provide specialized training for educators,, lawyers, juvenile justice official ii
and community leaders.aswell as to,expand law-related studies for Students in
grades K-12.

American Bar Association S ecial Committee on Youth Education
(ABA/YEFC)

1155 East 60th Street, Chicago, Illinois' 60637

ABA/YEFC provides a coordinating function for all grantees national and
-regional_leadership canferences, Publications and consulting services,'and
it also serves ap a national clearinghouse for the OJJDP program.

Children Le9a1TRights Information and Trail ihg Program .(CLFITP)
2008 Hillyer Place, N.W., Washin n, D.C. 20009

CLRITP will carry out a four-part program, including (1) training of 70 pro-
fessionals,in mental health, social services, law enforcement, and related
fields; (2) training of 70 adolescents in the same fields; (3) publication of
Children'S rights columns in stUdent, professional,'and city hewspapers; and
(4) preparation, of a manual on children's, rights fox- graduate students.

Constitutional Rights Foundation (CRF)_
6310 San Vicente Boulevards-Angeles, California 90048

CRF received in February 1978 a grant award from OJJDF to provide teacher
training and techniCal assistance in five states, using, its specially written
curriculum materials din criminal justice.and civil justice in secondary class-
rooms. This.award has been expanded fOr a 'second year so that existing pro-
grams now include use of community resources, peer teaching, and other CRF
components as well- as a. national "JUST US" newspaper written entirely by stu-
dents.and the development of Liviraw, a book for. students with- miniMum
reading Skills.
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Law 'n a Free-Society (LFS)in

Boulevard, Santa Monica, California 90401

LFS, has eceived a grant award to carry out a law - relate educationrprogram
for two fears... The major objective of this program is the establishment of
ten law-'related eduCation centers in selected areas of the nation. The nature
and scope of each'centsr's activity will vary depending upon the needs and
resources at each site. Through.these centers, LFS will provide teacher train-
ing and stUdent materials for K -12 instruction.

National Street Law Ifistitute (NSLI)
605."G" Street, N.W., Washingtong D.C. 20001

The NSLI program is directed to a Street Law program in high schools, with
three components: (1) publication of a textbook on this subject; (2) law
school clinical programs in which ,law students. teach Street 'Law to high school
students; and (3) technical assistance and teacher training to'school dis-

,

tricts using Strapt Law. The ,I P- program will enable NSLI to (1)
,provide technical assistance and teacher training in 30 cities, (2) provide
technical assistance'and funding for the replication of the GeorgetownUniver-,
sity.Law Center law - related education model at six law schools, and (3) develop
a court-based pretrial diversion program with a lawrelated education component.

Phi Alpha Delta Law Fraternity International (PAD)
1140 Connecticut Avenue; N.W., WaShington, D.0 2003e

PAD is a nonprofit professional service organization in-the field of law. PAD
has received an GIJDP grant,for a two-year program beginning February 1979.
The PAD program has`five components:

o It will rally,its entire-membership to give support to this program.
o PAD members will be urged to generally support existing local, state,

and national goals to reduce crime, vandalism, and violence in the
United States.
PAD will cooperate closely with the other five grantees to assist them
in their respective lawrelated education programs.
PAD will select ten metropolitan areas in which to promote and support
specific law-related education prograes serving at leastj,620 students
in the local elementary, intermediate, and'secondary schools: .

AllIRD law school and alumni chapters, as well as individual members
the fraternity, will be encouraged to joinin this traternity-wide pro-
gram by active participation in the ten metropolitan areas and to initiate
their own juvenile justice and delinquency prevention projects in other

of

areas.

Additional information ,about several of these projects,.as well as others, is iri-
cluded in the following pages reprinted from the D recto of Law-Related-Education
Projects, 1978, ABA/YEFC.
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NA t1 Projects of Special merestst

The,following projects provide a variety of consulting
services, including on-site assistance, to individuals
and groups throughout the country.

American Bar Association Special
eomMittee on Youth Education for
Citizenship. (YEFC)

Norman-Gra Staff Directc
1155 East 60th Street
Chicago; Illinois 60637

` 312,947-3960

.
3

The ABA Special Committee on Yotith Education for Citizenship was estab-
lished in 1971 to provide national clearinghouse and caordination services for
Individuals and groups interested or involved In law-related education. Because
YEFC has no proprietary Interestn anyparticular projects, Materialsor models
in the field; it promotes all worthwhile efforts and helps develop programs best
suited to each community's particular needs and interests.

YEFC has produced a wide variety of materials which provide practical infor-
mation on how to begin and sustain law-related programs. It has prepared a
film, "To Reason -Why" which docitments the need for law-related education
and Indicates ways lawyers and educators can cooperate in developing
law-related programs. In addition to this Directory, YEFC has published a series
of, three curriculum catalogues the Bibliography Of Laiv-Rekted CuiTiculum
Materials: Annotated, Medici: Ari Annotated Catalogue of Law-Related Audio-
Vesual Materials, and Gaming: An Antnotaked Catalogueof Law-Related Games
and Simulations and three. books on prograin development Teaching
Teachers About Law A Guide to Law-Related Teacher Education Prograins,
The. 5$ Game: A Guidebook on the Funding of Law-Related Educational Pro-

. _ grams, and Law-Related Education in. Arnerica: Guidelines for the Future.
YEFC also offers a new magazine, Update on Law-Related Education, which
contains information on recent United States Supreme Court decisions, new
law-related curriculum materials, classroom strategies, funding opportunities,
and other matters of'toPical Interest.

voc has condu d regional conferences on law-related edutation
thro hout the country and conducts research concerning major areas of pro-
gram evelopment and rnplementation. It also provides on-site consulting ser-
vices on all aspects of law-related education to school systems, bar associations,
and other interested groups. r

Institute for 'Political /Legal
"Education (IPLE)

Barry E: Lefkowitz, Director
207 DelseaDrive
.R. D. #4; Box 210,:-
Sewell, New Jersey 08080
609-228-6000

The Institute for Political /Legal Education began In 1969 as a program combin-
ing classroom instruction with field work in law and-politics for Burlington, New
Jersey high school students. Now nationally validated by the U.S. Office of

-Education as an innovative project under ESEA Title.IV-C, IPLE consists of a
year-long sodal studies curriculum which provides high school students withan
understanding of, and practical experiences in political, governmental, and legal
processes.;The curriculum includes three units: voter education: state, county,
and local government and individual rights. The program uses the community
as a classroom, and requires at least twenty days for student field-work and In-
ternship in local and state agendas. IPLE conducts one-week teacher educa-
tion workshops to protAde training In the use of Its curriculirm materials and
strategies for .structuring, organizing. and Implementing IPLE in a school
system. In addition. IPLE seminars and workshops on these topics as
well as Its annual New Jersey Model Congress where students discuss and enact
legislation researched and Witten by themselves.



n Action National 0

Trudy Faust, Coordinator
393 North Euclid Avenue

-Room 25
Si. Louis, Missouri 63108
314-361-8626

ice.

The Law in Action national office provides workshops
)and

informational
assistance on the Law in Action series to educators and school systems. De-
signed for students in the middle grades (5-8), Law In Action originated as part
of a pilot law-related Project for eighth graders in the St. Louis Public Schools.
Now published by West Publishing Company, the series includes a student
book, a teacher's manual,. and a silent filmstrip on each of the following
topics: Lawmaking, Juvenile Problems and the Law, Youth Attitudes. and
Police, Courts and Trials,- and Prablems for Young Consumers. The series is
activity-oriented and includes such teaching strategies as mock trials, simula-
tions, and community involvement projects.

Law in American Soclety Foundation
. .

Peter Senn, Executive director
Lyceum Building

'2235 North Sheffield Avenue
Chicago, Illinois 60614
312.321-8332

Education and Pa

Vivian Monroe, Eecutive' director
Todd Clark, Education Director
6310. San Vicente Blvd.
Suite 402
Los Angeles, California 90048
213-930-1510

Since 1971, the Foundation established a nationwide network of school, col-.
lige, university, and correctional projects in law-focused education, and provid-
ed administrative and limited financial support to such projeCts, in addition to
resource and evaluation services during their pilot phase. The Foundation has-
also offered intensive summer teach& training institutes at both introductory
and advanced levels which inclu-crepinstruction in law-focused substance and
methodology, and offers the services of the Clearinghouse for Resource
Materials, which features films, books, reports, and other law-focused
materials. .

The Foundation has produced a nuMbei of curriculum materials for use in
elementary and secondary schools. The 7-remarks of Liberty series focuses on
constitutional concepts appropriate for the elementary, junior high school, and
senior. high school grades. The Justice in America series, designed for use in
grades.7-12, consists of six volumes on such issues as urban problems, welfare,
housing, criminal law, consumer law, and the juvenile court system. The project
has also produced the law-focused multi-inedia materials Poundations of Justice
(for elementary school students).and In Search of Justice (for secondarY school
students).

LEAP)-

Law. Education and Participation is a nation roject of the Constitutional
Rights Foundation, a Los Angeles-based project law-related education that
has, operated since 1963. The LEAP project provides consaiting assistance
across the United States in the following areas: -developing community sup-
port for law-related programs; organizing school resource programs using the
voluntary services of lawyers, "law students, and justice agency perionnel;
designing student and teacher internships with justice agencies; planning and
staffing teacher pre.service and insemice training on the administration of
justict; organizing schoql, community.'and citywide conferences and seminars;
and organizing peer :teaching programs in law-related education. Direct
assistance is avallehle through a regional office in Philadelphia (see p.84) and a
locA office in Chicago (see p.31). Information about their programs is-also provid-
ed in Edupation for Participation, a guideboOk for teachers, administrators,

andother leaders in the field. -''
LEAP also disseminates student materials developed and published by, the

Constitutional Rights Foundation, including the quarterly Bill of Riglits in Ac-
tion, numerous simulation games (such as Police Patrol, the Jury Game, and
Kids lh Crisis), a new puing Law series, and other law-related materials.



In a Free; Society (LIPS)

Charles N. Quigley. Executive Directo
606 Wilshire Boulevard -
Suite 600.
Santa Monica, California 90401
213.393-0523

National Stree

Jason Newman, Director
Edward O'Brien. Deputy Director
605 G Street. N.W.
Washington. D.C. 20001
206-624.9217
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Initiated by the State Bar of California in 1970. Law in a FreeSociety is a K-12
civic education project conducted with the cooperation of the faculty of the
University of California and other institutions of higher learning, as well as
school districts, bar associations, and other groups and agencies in California
and several other states. LIFS is developing a comprehensive K-12 curriculum
based on eight concepts: authority, diversity,lreedom, Justice, participation,
privacy, property, and responsibility. Preservice and inservice-teacher trailing
materials have already been prepared consisting of casebooks, lesson plans,
curriculum objectives, and course outlines.

With the support:of the National Endowment for the Humanities and the
Danforth Foundation, the project is now developing classroom instructional
materials on the eight concepts. Six sequential modules are being preared for
each concept with each module containing four sound filrostrips'ind tape
cassettes, student resource books designed to reinforce the filmstrips, and a
teacher's.edition wilt' an evaluation component.

The LIFS project staff is available to provide consulting services in the follow-
frig areas: program development, inservice teacher training. and developing
support for law-related programs from legal, educational, and other community
organizations.

Iptitute
/at

The National Street Law Institute is an outgrowth of a six-yearold Georgetown
University program in which law students teach about the law in District of
Columbia public high schools. The project now works with law schools nation-
wideto help them design clinical programs in which law students receive-credit
for teaching a Street LAW course in .area high schools and correctional institu!
tions, and conducts widespread teacher education programs. The programs ern -
phasize areas of law as they apply to individuals in their daily lives.

Its national text, Street Low:. A Course inProctioal Law, consists of units on
criminal law, consumer law,- family law, houiing law, ens irbnmental law, and in
ividual rights laiv;,a- teacher's manual provides background and legal case
aterials as well as sample mock trials. The project has also published Street

Law; A Course Jn the Law of Corrections, consisting of both student and
teacher materials.

In addition, the project provides the following sen.ices: teacher training and
other assistance 'with curriculum development, instructional methodology.
Mock trials, and area% of substantive law; technical assistance to school
systems; law schools, departments cif corrections, bar associations and other in-
terested groups; and development and dissemination of legal education
materials.
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module 3.4 -- Law Related Educat

Background l-D 3.4.3

Background
Materials

Curriculum Materials and Resources
for Law-Related Education

Susan E. Davison

Over the past decade a wide vari-
ety of approaches to law-related
curriculum has evolved. Some of
these approaches have been very
practical, aimed at teaching stu-
dents the skills which may help
them cope with the legal system
when they encounter its What to do
if you are arrested. what it means
to sign a contract, hosid to initiate
civil proceedings, and so 6n. The
best of These programs also 'give an
overview of the legal system and an
understanding of how law is used
to mediate conflicts between indi-
viduals and between individuals

"!- and society. The National Street
Law Instate in Washington, U.C.

- is one group which has developed
such materials. Street Law: A
Coarse op Practical Law. includes
basic information about criminal
law. consumer- law, family law.
housing laW, individual rights, and
environmental law. These substan-
tive areas are explored through
problem-centered distussion ques-
tions and activities which encour-
age students to wrestle with issues
in the same way the courts must.
They thereby promote sludent
knowledge about-the saw. increase

:understanding and appreciation of
our legal system. and 4ncourage
the development of critical thinking
skills.

On the opposite end of a contin-
uum reflecting types of approaches
is that taken by such projects as
Law in-a Free. Society, a project in
Santa Monica. California, support-

.ed by the N Lionel Endowment for
the Human' les and the State Bar
of California Instead of organizing
a curriculura around legal infornik
lion students should know. the ma-'
terials are bu It around eight funda-
mental and pervasive concepts of
our legal and political systems: jus-
tice. responsibility. diversity,
authority, freedom. participation.

ti privavi and Rroperty. There is
much emphasis on clarifying values
and developing critical reasoning
abilities. Law is viewed from a
broad, humanistic, and inter-
disciplinary perspective: How is it
that disputes in our society can be
settled? How can we direct our so-
-cial interactions to maximize indi-
vidual rights while insuring societal
safety and well being? -What are the
merits and liabilities of any parlicu-
lar course aciioroor, more
concretely, from a student's view.
point: How can we decide on rules
for a game at recess? Who should
inake, school- poliey decisions?
Should we support gun control leg-
islation? 7' )0

Somewhere in between these
two approachethe. practical and
the conceptuallie ra number of
others which incorporate -in vary-
ing degrees the ideas of both. The
materia 'chosen by any particular
syste will depend on the objec-
tive desired, the needs of the stu-
d t audience. and theibilities and
raining of teachers who will be us-

, ing the program.

Th ere are increasingly more ma-.
canals to choose from, especially
for secondary students. Among
these, someare of superior quality. .

Many 'others will be helpful to ere.
ative teachers who can use them in -

imaginative ways. A fewinate6als.
however, are clearly off the track
which thoughtful educators would
want to -travel. These materials
tend to emphasize unquestioned
compliance with and respect far
the law. Their message is usually
clearly stated, but may be included
more subtly: 'Don't disobey this
rule or law or some terrible con.
seqUenee (punishment) will befallyou.-

.Quality. law-related education
programs encourage students to
identify and analyze issues. not to
learn uncritically legal facts and
principles. Such programs thereby
promote the development of
thoughtful and active-citizens who
are betterlprepared to understand
and deal wiih the many facets of
their lives which are touched by the
law.

Getting Started
This article concentrates on law-

related ciirriculitin materials for the
social studies classroom (addresses
for distribUtors appear at the con-
elusion of the. article). It may_ be
useful..howiver, to begin by listing
resource materials which proWde a
broader focuS. The American Bar
.Association Special Committee on
Youth Education for Citizenship
has produced a number of resource
materials. These and others are list.
ed below. Additional resource ma-
terials may be secured from many
of the organizations described in
the latter part of this article.

Source: Susan E. Davison,- published in Social Education, March 1977.



Reflections an Law-Related Edscotio (Work-
ing Notes Series).-Davison. Susan E., edi-
tor. American Bar Association, Special'
Committee on Youth Education for Chi-
zenship (1973). 16 pp.. paperback.
Speeches presented at the ABA) Regional
Conference on Law-Related Education in
Philadelphia in 1973 describe the. theory
and practice of law-related education in
elementary and secondary schools.

Law-Related Education an America: Guidelines
for the Future. White. Charles L . l 11. et al.
American Bar Association. Special Com-
mittee on Youth Education for Citizen-
ship (1915). 240 pp.. paperback. This
book reports on the activities of many
law-related prbjects (K-I2) throughout
the country and recommends guidelines-
for the administration, funding. and. ped-
agogy of such projects. .

The SS Gamt: 4 Guidebook on the Funding of
Law-Related Educational Programs (Work-
ing Notes Series). White, Charles 1.. III.
editor. American Bar Association.- Spe-
cial Committee on Youth Education for
Citizenship (1975), 68 pp.. paperback.' A
series of articles which offer suggestions
for dentifying Nntling sources., writ*
funding proposals, securing community
support. and institutionalizing programs.
'Also includes addresses of sources of in-
formation on private and public funding

. and a bibliography of materials- on.fund-
ing.

Teaching Teachers About _Law: A Guide to
Law-Rilated Teacher Education Programs
(Working Notes Series): White. Charles
J.. 111,-editor. American Bar Assikiation.
Special Committee on Youth Education
for . Citizenship (1976): 216 pp.. paper-
back. Articles discussing, components of
successful teacher education efforts as
well as descriptions of a wide variety of
law-related teacher education programs.
Also contains a special section on elemen-
tary teacher education.

Bibliography of Law-Related Curriculum Mate-
riots: Annotated (second edition) (Working.
Notes Series). Davison. Susan E.: editor.
American Bar Association, Special Com-
mittee on Youth Education for Citizen-
ship (1976). 116 pp.. paperback: Descrip-
tions of more than 1.000 law-related
books and pamphlets for elementary and
secondary classroom use and teacher ref-
erence.

Media: An Annotated Catalogue of Law4e-=
fated Audio-Visual Materials (Working
Nqces Series). Davis*. Susan E. editor.
American Bar Association. Special Com
mince on Ybuth Education for Citizen-
ship (1975). 79 pp., paperback. Describes
over 400 films, filmstrips; records. tapes.

. and other audio-visual material which can
be useful in 1(-12 law-related education

, programs.
Gaming: An Annotated Catalogue of Law-Re-

laud Games and Simulations (Working
Notes Series). Davison. Susan E.. editor.
American Bar Association. Special Com-
mittee on Youth Education for Citizen-
ship (1975). 31 pp.. paperback. Provides.
descriptions- of over 130 law-related
games and simulations -useful, to K-l2
teachers. Each entry indicates grade. lev-
el. release date, length of playing time.
and number of players.

The Adolescent, Other Cilium and Their High
Schools. National. Task Force For High
School Reform. McGraw-Hill Book Com-
pany (1974). 119 pp.. paperback. A repOn
of the task force commissioned by the
Kettering Foundation to study education
for responsible citizenship. Presents
mani, recommendations on such topics as
the need for students to understand their
rightsoond the need for citizens and par-
ents id become more involved in the activ-
ities of high schools,

. Teaching About the'Law. Gerlach. Ronald A.
and. Lynn W. Lamprecht. W. H. Ander-
son Company 11975).- 354 -pp.. hardl ck.
A complete overview of K-12 law-rel d
education. Chapters pro.yide a rationale
for teaching law in elementary andsecon-
dar/ classrooms: the history and future of
law - related education: descriptions of Cur-

. nculurn materials: analyses of ways to use
community resources: techniques of using
legal reference material; suggestions for
using case study. clarification. strategies,
and simulation:,information on-evaluation
strategies: and suggestions as to how the
school-system can organize programs and

' ,train teachers. Selected bibliography pro.
vided for -each chapter.

A Critical Review of Curriculum Materials in
Civic and Legal Educatioh. Law in a Free
Society. Law in a Free Society (1973). 16
pp.. paperback. A booklet outlining cri-
teria wNich may be used in choosing or de-
veloping a good law-related curriculum.
Twenty-one behavioral objectii,es are dis-
cussed, with examples ofhow current ma-

_ .terials are or are not meeting each objec-
tive.

-Education for Citizen Action: Challenge for
Secondary Curriculum. Newmann, Fred
-M. McCutchan Publishing Corporation
(197,5). 198 pp., hardba4. DeclareS that
most citizens are unable to exert their in-
fluence on public policy, and provides a
rationale' and suggestions for teaching Stu-
dents the necessary_ iltills. knowledge."
and attitudes to be ;actively, involved in
public issues. Appendix includes organiza-
tions supporting community involvement-
projects:.and a list of citizen action organi-
zations. c

Education for Participation: A Development
Guide for- Secondary School Programs in
Law and Public Affairs. Clark, Todd. Con-
stitutional Rights Foundation (1974), 64
pp.. paperback. -Provides several models
for developing effective -components of
law - related education programs, including
conferonces, field experiences, in-service
programs, and the use of lawyers and law
students Also includes information on
funding. teaching-materials and methods.
and programmatic resources.

Moral Reasoning: A Teaching Handbook for
Adapting Kohlberg to the Classroom. Gal-
braith. Ronald E. and Thomas M. Jones.
Greenhaven Press. Inc. (1976). 209 pp..
paperback. Explains the work and theci

. ries of educational psychologist Lawrence.
Kohlberg and provides medel strategies
for helping elementary and secondary stu-
dents develop moralind legal reasoning
skills. Sample moral dilemmas are pro-'
vided for both elementary and secdndary
levels. These tear be reproduced by teach-
era for classroom use.

Building Foundations:
Law-Related Education
for Elementary Students

There are unfortunately many
fewer law-related curriculum mate-
rials for elementary children than

_

for students in secondary schools.
In the past. K-6 teachers have
been left-largely on their own to de-
velop and adapt materials. The ma-

- terials described below were de-
.signed specifically to teach laW;re-
lated concepts and content..

. .

Citizenship Adventures of the Lollipop Dragon.
Society- for Visual Education (1976). color.
sound filmstrips.- 8-13 minutes. Grades
K-3. Six stories from the Kingdom of
Tum Turn which emphasize law-related
concepts. In Freedom of Choice: Make
Mine Purple. Prince Hubert discovers
that individuals have their own prefer-
ences and are not agreeable to having him.
determine the color of their homes. -In
Choosing a Leader: Charley- the Great?.
the children of Turn rum decide to ha-se a
president of their club and -learn some
things about authority. fairness. and pru-
dent methods of choosing leaders. In

't Rules Are Important: A Mired-Up ,Hess..
Prince Hubert thinks he'd like to do with-
out -rules for a INtikle until he participate..
M an. anarchistic pie-eating contest. .In
The Majority Rules: A:Secret That Grew.
the people of :rum Turrytfind a v..a) to
solve disagreements about how to sur-
prise the Queen on her-birthda). In
Changing Rules:11's Different Now. Prin-
cess Gwendolyn helps the roadbuilder
and learns many things about rules. in-
eluding how- they originate and how- to
change them when necessary. In Civic Re-
sponsibility :_Living Dreams. the Lollipop
Dragon and the people of Turn' Turn help
the King and Queen make the Kingdom -a
better place. Many segments include
"stops" to encourage discussion and con-
elude with open-en fled questions for_
young viewcs. TeacAr's guide provided.

CitizenshipDecision-Making Instructional Ma-.
aerials. Citizenship Development Projdct:
Experience Based Education for a Com-
plex Society. Citiienship Development
Program (1976), 300 pp., paperback_ '

_ Grades 4-6. These materials are designed
to involve students in exercises which de-
velop awareness and understanding fif po-
lilical decision - making.. Conflict resolu-
tion,- the need for rules and laws,-.methods
of issue analysis, the function of autho-
rity. and other basic legal and political
concerns and processes are examined ip
concrete contexts.

Foundations of Justice'. Law in American So-
ciety Foundation. Charles E. Merrill Pub-
lishing Company (1975), kit. Grades 4-6.
This inquiry-oriented filmstrip program
can be adapted for use with slightly older
children. In Tree House: Challenge in De-
mocracy. a group of children must over-
come organizational difficulties while
building a tree house. Sunshine Valley:
Resolving Cciolflirts centers on conflicts
over land use and ruts when Martians



buy the air above Sun Valley and build
huge mushroom-shapid houses which
block Out the sun. In The Battle of Oeg
and Ugh: The Adversary Process, two
cavemen try, to settle a dispute over the
ownership of a sabertoothed ;tiger. in
1-14 ice the Price: A Value JtMgerrient. two
boys pass out leaflets protesting a rise in
school milk prices. The student activity
hook iavolves a number of strategies in-
cluding mock trials, value clarific lion ex-
ercises, case studies. and vocabul ry exer-
cises. Kit includes .4 color sou film-
strips. student activity bookie and
teacher's guide. ,

Law and Justice for the Intermediate
Making Value Decisions. Pathescope Edu-
cational Films. inc. (1974). color -Sound
filmstrips. 13 minutes each. Grades 4-6.
Each filmstrip poses open-ended ques-
nons about situations in which difficult de-
cisions must be made. In The Case of the
Bine and White Whistle. Calvin is accused
by some members of his basketball team
of stealing a whistle. 'Evidence for and
against him is presented to his teammates.
who must decide if he can remain on the
team. In The Caie of the Stolen Hubcaps.
a young boy watches his brother steal a
hubcap. He extracts a promise not to tell
from his friend. 'who also saw the theft.
When his friend finally informs the police.
the audience must decide what the proper
lipits- to loyalty should. be. The Case.of
the Boss ist the story of a young man.who
must decide whom b hire to help him in
thistore where he works.

Law in action Series. Riekes. Linda and Sally
Mahe. West Publishing Company (1975,
93-06 pages each. paperback. Grades 5-
9.-Each unit booklet of this excellent se-
ries contains effective activities and in-
quiry-oriented lessons that can be used
easily at several grade levels. Silent film-
strips which reinforce activities are also
available. Booklets 'include Courts and
Trials. Jae( n.-te colt Lao',
making. Ming Consumers, and Youth At-
titudes and Police.

Law in a Free Society Instructional Units. Law
in -a -Fret Society (1975-1977). kits.
.Grades K-I2. Kits currently available in-
clude On Authority and On Privacy. On
Responsibility, On Justice. On Diversity.
On Freedom. On Participation, and On .

. Property are in preparalfon. The
isIs., which Includet-saund filmstrips. stu-
dent resource books. teacher guides. and
evaluation instruments, involve students
iii examining each. concept in relation lo
specific and concrete problems. Separate .

kits are provided for lower primary, upper
primary. lower.intermediate. upper inter-
mediate. junior high and senior high, Ei-
tensive materials for in-service leacher
education available on-all concepts.

',Law In a New Land (Trailmarks of Liberty Se-
ries). Ratcliffe, Robert H.:editor. Hough-
ton Mifflin Company (1972); 102 pp.. pa-
perback. Grades 4-S. The development of
law in America as seen through colonial le-
gal cases, the Constitution, the Bill of
Rights, and major policies and court deci-
sions which interpreted the Constitution.
Glossary, discussion questions, drawings,
and photos.

The Rights and Respart &aides of Citizenship
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in a Fret Society: A Latv-iiriennrd Cornea-
lent Geis for Grays IC-12. The Missouri
Bar Advisory Committee on Citizenship
Edikation and the Missouri Department
of Elerneatary and Secondary Education.
The -Missouri Bar (1976). 450 pp., avail-
able with and without cover. Describes
over 200 law-related educational activities
on various aspects of law for students. K-
12. The activities are cross - indexed by
educational objectives. age group and
course subject. Appendix includes-bibliog-
raphy and resource text for teachers on
such subjects as -Why the Law ? ". -Ma-
jor-Supreme CoUrt Decisions and -Their
"Impact on U.S. History.- and "The Bill
of Rights and Individual Civil Liberties."

Shiver, Gobble and Snore: A Story About Why'
People Nerd Laws. Simon -and 'Schuster
(1972). 48 pp., hardback.- Grades K -3.
The story of three imaginary friends who
escape from a society full of nonsensical.

laws to discover that certain kinds of laws
are-necessary for amicable living. Illustrat-
ed. with activity suggestions_ (See the film
version: Why We Have Laws: Shiver,
Gobble and Snore. described below.)

Why We Have Laws: ShNer, Gobble and Snore
(Basic Concepts Series). Learning Corpo-
ration of America (1970). 16mm color
film. 7 minutes. Grades K4. Shiver.
Gobble-and Snore. three cartoon charac-
ters with idiosyncratic needs, escape the
tyranny of their couritry only to discover
that they cannot live happily together in
their new land without developing some
laws:.Can- be .used with older audiences.
including adults. (See the book' version.
Shiver. Gobble and Snore A Stor) Abour
Why People Need Laws, described
above.)

Exploring Social Relationships
Some excellent materials at

found under "law"- or "citizen-
ship" categories but are classified
under "values," "guidance"
"moral development." Similarly,
materials which help children ex-
plore social relationships can also
be used. I -have listed some from
these areas that I believe can be es-
pecially helpful in teaching law-re-
lated concepts to elementary stu-
dents.

The Boy Who Liked Deer (Learning to Be Hu-
-man Series). Learning Corporation of
America (1976), 16mm color film. 18 min:
utes-. Grades 5-9. Jason. a boy who loves
to help care for the deer in a local park.
joins with his friends in acts of unfeeling
vandalism. One "prank" includes break-
ing into the feeding bin in the -deer park.
Unknowingly, the boys spill poison into

ro the deer's feed. The deer become very
sick, and Jason begins to painfully under-
stand how deeply his actions can affect
others.

First Things: Social Reasoning Series. Guid-
ance Associates (1974). color sound film-
strips. 6-10- minutes ouch. Grades K-4.

4

Each of the four student kits contain:- 2
open-ended filmstrip stories which eneour
age children to use social reasoning abili-
ties. In Holt Do You Know What Others
Will Deillkisso situations are presented in
which children need to analyze what
might. have been the actions of others.
The stories in Flow Would You Feel? ask
children to put themselves in the places of
others and understand other points of
view. In How Can You Work Things.
Out! . children are challenged with situa-
tions in which actions that- affect other
people's feeling§ must he dealt with. The
stones in Hate Do You Know W'hals.
Fair? encourage students to analyze a hat
fairness means in everyday life situatioas.
A Strategy for Teaching Sociat Reasoning
provides theoretical background on the
development of social reasoning Skills. as
well as some strategies for teachers to use
in organijng discussions and activities.
Teacher's guide for all segments offers
concrete suggestions and guidance for the'
.teacher.

First Things: Values Series. Guidance Assn-
ciates (197). color sound filmstrips. 6-9
minutes.' Grades K-3. Each of the five
sets contains two filmstrips which pose
open-ended dilemmas- of high interest to
young children. -The Trouble with Truth

. presents two situations in which telling
the- truth might be quite painful. In lot,
Prbrnised!: the. audience must decide the
relative importance of keeping promises.
That's 'Not Fair.' uses a fantasy story to
show the difficulty in making fait deci-
sions. In tiatat Do You De About Rules?.
alsoa fantasy story. children must decide
whether circumstances justify the break-

of a rule and what a fair punishment
might be. But It Isn't Yours . . raises
questions about fairness and property
rights. A Strategy for Teaching Values
contains three filmstrips for use, with in-
service teachers. Teacher guides suggest
:man re war. to-us.: tae 3ln:strips. Series...L..
consultant was` Lawrence Kohlberg.

'prominent Halliard edbcationalpsycholta
gist.

The Lemonade Stand: What's Fair.:' Encyclo
paedia Britannica Educational Corpora-
tion (1970). larrim color film. Pa rnintites.
Grades -K4. Two boys go into business
together selling lemonade. Oiie boy. some
what discouraged by' lack of sales and an
need by other boys to join their ball gaily,
fails to return to the lemonade stand after
a lunch break. A road work crew discerv-
ers the lemonade enterprise and buys all
the lemonade. The boy who continued to
work at the stand does not want to split
the money equally with his partner. and
some interesting questions are raised as to
what is fair. `Teacher's -guide provided.

Micro-Community II for Elementary Grades.' -
5.6. Dave. Ann. Holly Churchill and Wil-
liam B. Jarvis. Classroom Dynamics b.,
lishing Company (1973). kit. Grades
Students can create a micro-community in
which a government is organized. a consti-
tution developed, class laws made. lawen-
forcement procedures explored, and an
economy made operable..Designed to in-
dicate that actions which benefit the group
in some ways also benefit individuals.
May be integrated into already existing



components of most elementary cunicu.
la. Includes teacher manual. student work-
sheets and forms, posters, and play mon,
ey.

,Voisy Nancy Norris. Guidance Associates
e) (1967), color sound filmstrip. 13 minutes.

Grades K-3. Nancy. like many children.
loves to make noise. However. when all
her noise- result&in Complaints from the
landlady. Nancy learns to be quiet and co-
operative! Presented in cartoons. Teach-
er's guide provided.

Powderhorn. Shins. R. Garry. Simile IL_
(1971). kit.. Grades 5-6. A simulation in
which students play pioneers who need to
trade resources with one. another. One
group of traders eventually is given more
power than' the others and is in a position
la make the rules -which govern trading.
Other groups may follow a number of al-
ternatives to counteract the tyranny of the
ruling group. Includes instructor's guide.
wall charts, badges: and trading cards.
For 18-35 players. 1-2 hours playing time.

Ilole-Playing for Social Values: Decision-Mak-
ing in the Social Studies. Shaftel, Fannie R.
and George Shaftel. Prentice-Hall. Inc.
(1967). 431 pp.. hardback. Teacher. Dis-
cu.:1,es thsifria;;ioLs aid v4.1us of
.playing and simulating experiences. focus-
ing on-perfe-playing as a key to providing
practice in the decision-making process.
Primary emphasis is placed on role-play-
ing in-tfie elementary grades.Includes nu-
merous examples of how role-playing con
be used and provides many stories which
can serve as bases for role-playing activi-
ties and increased understanding of hones-
ty. responsibility, fairness, and other. ba-
sic legaUmoral_ concepts.

TheSuper thaw Rumors: Lessons in Values.
Salenger Edacatioinal Media (1974). color
sound filmstrips. Grades K-2.-Two sound
filmstrips pruvide children Kith enjoyable

. stories through which they can explore
how rumors develop. The picture cards
can aid in the discussion which will folloW
the filmstrips. In The Substitute Tiacher.

- a class imagines. what their new teacher
will look' like.- and rumors describing .a
frightful person evolve. Finally,-[hey meet

. him, and are quite-delighted that he is not
as the rumors described, In The Aminal. a
rumor about "the green aminal Patrick
caught" evolves in some children's mind
to the point where they envision a mon-
ster.-They are quite surprised to discover
eventually that the "aminal" is a fhendly
turtle. Useful in helping young children
understand the importance of --gettingthe
facts." Also suitable for sonic pre-school-
ers. Teacher's-guide and sequencing pic-
ture cards. provided.

Values for Grades K-3 Series. Churchill Films
-(1969). 16mm color films. 13-14 minutes
each. Grades K-3. Open-ended stories
through which-basic social values can be
explored. The. Bike is about two boys who
"borrow" and damage another child's bi-
cych. ost Puppyshows a young girl who
must weigh her responsibility to obey her
mother against her desire to find her lost
dog. In On Herbert Striet a boy must de-
cide whether to deceive his new friend so
that his old gang can steal the friend's col-
lection of returnable pop boules.

Valises for Grades 4-6 Series.Churchill Films
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(1969). 16mm color films, 15-19 minutes
each. Grades 4-6. Open-ended stories
through which basic social` values can be-
explored. The Clubhouse Boat tells the
story, of a child pressured by friends to
-borrow- 'moneyo In Trick or Treat older
boys encourage younger children to play a
dangerous trick. In Paper Dive (also in-
tended for teacher training sessions) chil-
dren in one class cheat in a contest to col-
lect newspapers. and both the children
and-the teacher haye some difficult deci-

.. sions to
Why WeNeedlach Other: The Animals' Pk-
-Arc: bay. (Basic Concepts Series) Learning,

Corporation of America (1973). 16mm col-
or film, 10 minutes. Grades K-3. -After
some animals make fun of others, they
find out that they all can be important to
the greitip as they work together against an
impending flood disaster. Teacher's guide
provided.

Why We Take Care of Properry: The Planet of
the Ticklebops (Basic Concepts 'Series).
Learning Corporation of America (1976),
16mm color film, 12 minutes. Grades K-3.
The people of the planet Nice always took
good care of their property. One day two
children dzcid:.1 to start brzukirg th:r.gs.
This eventually results in a severe deterio-
ration of the quality of life on Nice. The
film' ends- optimistically, as everyone
works togethe.. to rebuild their society. Al-'
so available in Spanish.

Children's Literature
Children's literature is yet.anoth-

er avenue through which to explore
law. -A -look through your school's-
library shelves might be quite use-
ful. Many stories have good places
to stop the narrative and analyze
the issues involved. I have listed
just a few of the possibilities below.

Alice in Wonderland. Carroll. Lewis. Grades
K-I2. This famous tale can be 'used to
raise law-related issues, especially relat-
ing to due process. It is published in nu-
merous editions for all grade levels. with -
'or without illustrations and _notes-.

The cavil' the Hat. Seuss. Dr. Beginner:
Books (1957). 48-pp.. hardback. Grades
K-2. While Mother is out Sally and her
brother have a strange visitor who makes
himself more than at home in their house.
Raises questions about responsibility and
property. Also available in Spanish,

HortonWatches the Egg. Seuss, Dr. Random
Houie. Inc. (1940), 64 pp.. - hardback.
Grades K-3. Mayzie the Bird persuades
Norton the Elephant- to 'sit 'on her- egg
while she goes on 'a brief errand. WAen
Mayzie does not return. Horton must de-
cide how far his iesponsibility (or the egg
extends. Also raises questions about fair-
ness when, after much,- .hardship for Hor-
ton, Mayzie comes Co claim her soon-to- '
hatch egg.

Horton firers .a Wks. Seuss. Dr. Random
House,. Inc. (1954). 64 pp.. hardback.

Grades K-3. A sensitive story about Hot--
, ton the Elephant's perseverance in pro,,

testing a minute society hidden deep in a
fuzz ball. His continual persistence in as-
selling that "A person's a person no mat-
ter how small" can be used as the basis
for young children to discuss responsibili-
ty.- different points of view. lli_scrimina-
tion..and many other subjects basic to an
understanding of justice.

On the Other Side of the River. Oppenheini.
Joanne. Franklin Watts. Inc. (1972). 32
pp.. hardback: Grades K-3. A little town
is divided by a river. The people who live

- on each bank quarrel. and everyone is ini- -

tally relieved when a storm collapses the
bridge connecting the two parts of the
town. However, they soon learn that they . -

need their neighbors. They rebuild the
bridge and begin to enjoy their inter-
dependence.

The Real Thief. Steig, William. Dell Publish-
ing Company.illric. (1974). 64 pp.. paper-
back. Grades 3-6. Gawain the Goose is ac.
cused of stealing the royal treasury-. The
king and his friends are too quick to con-

him on circumstantial' evidence. Ga-
wain flees and, when it is discovered that
to wa not -.h.: i' is 'cry lard inl
him:The story may be used in discussing
due process and the advantages of a slow
and careful system of justice.

Thidwick: The Big- Hearted Moose. Seuss. Dr.
Random House. Inc' 71966). 64 pp., hard-

. back. Grades K4. Thidwick is taken ad- .

vantage 'of by many forest free - loaders
who decide to make their homes in his ant-
lers. Raises questions about justice. re-
sponsibility, property. and other basic

.. law-related concepts.

Expanding Horizons:
Law-Related Education

-in Junior and Senior High shim- I
A wide variety of law-related

educational materials, witharying
approaches and levels of Rophisti-
cation, is now being introduced in-
to the secondary school ...curricu-
lum. Although many schools prefer,
to integrate law into already exist-
ing courses, there recently have
been more and more courses and
units developed specifically on law.
There follow descriptions of fairly
comprehensive materials which
could be the bases of such courses
or units.

The American Legal System. Summers, Flab.
crt S.. A. B. Campbell and Gail Hubbard.
Ginn and Company 11974). 64 pp. each.
paperback. Grades 10-12. Five booklets.
including SocietY's Need for Law. The
Techniques of Law, Law and. Soc'ial
Change. Constitutional Protection of Ba-
sic Social Values, and The Limits of the
Lew. Presents bgsic legal concepts
through real and hypothetical cases' ex-
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tracts from laws and court opinions, and
illustrative materials. Inquiry-oriented
with factual and open-ended questions. In-
cludes photos, cartoons. charts, and fac-
similes of legal documents. Teacher's
guide available. Especially appropriate
for advanced students.

in Search of Justice. Law in American So-
ciety Foundation. Charles E. Merrill Pub-
lishing Company (1975). kit. Grades 7-12.
This inquiry-oriented program uses case
studies in tight, color. sound filmstrips to
explore the legal system and some basic
concepts of law. Law: A Need for Rules?
deals with police power. and the balance
between individual rights and the need to
protect society. Youth: Too Young for Jus-
tice? shows the difference Between adult
and juvenile criminal procedures. Free Ex-
pression: A Right to Disagree? raises
questions about the nature of ,-speech"
and the scope and limits of the fight `to
free speec4. Discrimination: Created
EqUal' focui2 .5 on discrimination against
blacks and wonien..Consumer Law: Cash
or Court? eraminO\the rights and respon-
sibilities of buyers old sellers in a credit
economy Acc>.used: Too Many
Rights? the rights of the 'ccused are ex-
amined in a hypothetical investigation of 'a
man suspected of selling drugs.landlordl
Tenant: Who Is Responsible? examines
the landlord/tenant relationship. Welfare
A Right to Survive? asks who should be
eligible .fi3r aid and whether rights of wel-
fare recipients differ from rights of those

'not` receiving welfare. The student activi-
ty book involves a number of strategies in-
cludrt mock trials, value clarification ex-

. ercises. case studies. and vocabulary exer-

.

cites.
Juris: An Interaction Unit introducing .Con-

tracts. Torts. Juvenile and Criminal Law.
Zatecky ,Gary and William.M. McCarty.
Interact (1975). 23 pp., paperback. Grades
7-I2!'The student book explains the beck-
gro.ind cf of r'cral tren Ind the has'e
elements of law relating to contracts.
torts, juvenile law, criminal law. The
teacher's guide suggests various activities
through which students can investigate hy-
pothetical cases relating to the areas of
law discussed in the student book.

Justice and Order Through Law. Summers.
Robert S.. A. B. Cainpbell-and J. P. Boz
zone. Ginn and Company ,(1974). 48 pp.
each, paperback. Grades 7 -9. Five book-
lets including Our Laws and Legal. Pro-
cessDo We Need Them?. Our Legal
ToolsWhat Are They?. Basic Functions
of Law in Our Society, Process Val-
uesHaw Our Law Does Its Job Also
Counts, and The Limits of Law. Exton
siVe use, of real and hypothetical cases
dealing with civil, criminal. and constitu-
tional .law. Inquiry-oriented with factual
arid open-ended questions. Includes
photos. cartoons, charts, and facsimiles
of legal documents. Teacher's guide avail-
able.

.Justice in America Series, Law in American
Society Foundation. Houghton -Mifflin
Company (1974), 78-180 pp.. paperback.
Grades 7-12. Six .books centering on law
in our. urban society. Crimes and Justice
investigates laws and their functions, dis-
cusses criminal procedure and legal deci-
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sions affecting the rights of the accused.
and includes a general discussion of crime
in the United States.' Landlord and Ten-
ant discusses the obligations and,rights of
those parties. Law and the City studies
law in relation to city government and ur-
ban problems. Law and the Consumer ap-
proaches consumer law through sim-
plified oases, discussion questions and ac-
tivities covering consumer protection!
advertising, and credit. Poverty and Wel-

.fare discusses various government wel-
fare plans and court decisions on welfare
cases. Youth and the Law covers family
law, juvenile crime, and juvenile court. us;
ing real and hypothetical cases to define
various offenses. Teacher's guide avail-
able.

Law in Action Series. Riekes. Linda and Sally
Mahe. West Publishing Company (1975).
93-136 pp'. paperback. Grades 5-9. Each
unit booklet of this excellent series con-
tains effective activities and inquiry-ori-
ailed lessons that can be used easily at
several grade levels. Silent filmstrips are
also available. Booklets include Courts
and Trials. Juvenile Prolilems and Law.
Lawmaking, Young Consumers. and
Youth Attitudes and Police.

Law in a Free Society. Instructional Units Se-
ries. Law in a Free Society (1975-1977).
kit. Grades It-12. Kits currently available
include On Authority and On Privacy. On
Responsibility. On Justice. On Diversity,
On Freedbm, On Participation, and On
Property are in preparation. The materi-
als: which inchlde sound filmstrips, stu-
dent resource books, teacher guides. arid.
evaluation instruments, involve students
in examining each concept in relation to
specific and concrete problems. Sep to
kite are provided for lower primary, upper
primary, lower intermediate, upper inter-
mediate. junior high, and senior high.

The Rights sad Responsibilities of Citizenship
in a Free Society: A Law-Oriented Curricu-
lum Guide for Grades r-I2. The Missouri
Bar Advisory Committee on Citizenship
Education and the =Missouri Department-
of Elementary and SeCondary Education.
The Missouri Bar (1976). 450 pp.. avail-
able with and without cover. Describes
over 200 law-related educational activities
on various aspects of law for students. K-
12. The activities are cross-indexed by
educational objectives, age group and
course subject. Appendix includes bibliog-
raphy and resource text for teachers on
such subjects as "Why the Law?-, "Ma-
jor Supreme Court Decisions and Their
Impact on :IS, History," and{ The -
of Rights and IndiVidual Civil Liberties.-

Soul Law: A Course in flractiral Law. New-
man. Jason and Edssird O'Brien. West
Publishing Company (1975). 281 pp., pa-
perback. Grades 8-12. 'Provides inform:1=
lion on the practical aspects of law.
Aimed at teachirig students how to make
the law work for them. Includes material
on criminal law, consumer law, family
law, housing law, law affecting individual
tights, and environmental law. Suggests
over 150 open-ended problems for dis-
cussion. Appendices include the amend-
ments to the Constitution (including the

Equal Rights Amendment) and
&slam Phew. Teacher's In-

it

ti

axles references to key cases and Stat
utes, suggested teaching strategies, and
detailed mock trials for each subject area.
Teacher's guidgs

Studying About the Constitution
and the Bill of Rights

Study of the Constitution- and
Bill of Rights is emphasized in all
secondary schools, In the past.
many of these studies .have been
lifeless and dull. There are now
more materials. howv;er, which I
believe can be especially useful and
interesting teaching tools. Studying
the Constitution and Bill of Rights
can be an exciting and dynamic ex-
perience. It is also essential to the
educalion of responsible citizens.
-The materials below were designed
.especially to emphasize the Consti-
tution and Bill of Rights. Of course,
many other law-related materials
listed elsewhere alsb relate to this
important area.

The American Judicial System (Oxford-Spec-
trum Series). Starr, Isidore. Oxford Book
Company (1972). 116 pp.. paperback.
Grades Comprehensive and easily
understandable discussion of federal
courts, with emphasis placed on the histo-
ry and operation of the Supreme Court In-
cludes many landmark cases, including
the conspiracy trial of the Chicago Eight.
Marbury v. Madisqn (the power of judi-
cial review), Gibbons v. Ogden (the pow-
tr of Congress to legislate interstate com-
merce), Dartmouth College v, Woodward
(right to contract). Ex Parte Milligan
trecintion or military and civil
dictions) and many others. Discussion
questions and activities suggetted, includ.
ing follow-up readini.

The Bill of Rights-in Action Series. BFA Edu-
cational Media (1966-1976), 16ninr color
films. 14-23 minutes. Grades 7-12,
Twelve films which present cases -in-
volving legal issues. The decisions are left
open-ended to promote discussion. In
Capital Punishment. a convicted felon ar-
gues that his mandatory death sentence is
unconstitutional under the 8th Amend-
ment. In De Facto Segregation, an open
hearing on a school busing plan is held. A
hearing for a college student who asserts
that he has been 'suspended without due
process is presented in Due Process of
Law. Equal Opportunity presents' an arbi-
tration hearing between a company and
union after a black emplOyee in a factory
is promoted ahead of as white Oployee
with seniority. Freedom of Religion:
the question of the prffper limits' of iv-
ligious freedom is raised whin et-Pregnant
Jehovah's Withess recusesa`61oCid trans.'
fusion which would 'save her life and the
life .of her unborn child-.Freedom' of
Speech is aboiit the edse of a nea4slazi
who is arrested-far disturbing the peace af-
ter atakinge specch,onthe ii nes of-Hit.

.

=



el- in front of a s to leogae In l rerdtarra Of

/141c. a reporter refuses to answer it
"ad jury's question's about the sources

or his information. Juvenile Low contrasts
the due processaqghts of adults with the

cial provisions made for juveniles and
uses a hypothetical case In which the con-

y of denying equal treatment is
cm,ed, The Privilege ALPIlliv Nelf-In-
eriroiriation i5 a fictional account in a fu-
ture society in which a defendant's right
against self-incrimination is raised when
he is confronted with the .state's "truth
machine." 'The Right to Legal Court it'! ex-
plores indigents rights to counselrusing
Betts I .-Rradv and Gideon v, Wain if'ri env
In the Right ta Privacy the limits and scope
of the right to pnvacy are examined in a
hypothetical case in which 'electronic
eavesdropping devices are used to obtain
evidence to get a search 4.1/4 arrant The

tiara ii,Ttial follOv.k a petty theft case
showing they rights of the accused which
are protected during arrest, arraignment
and trial. Women' Rightv inYolve, a case
in which a high school gIrl is prohibited
from.'swirnming on the bOYs`-team in her
school.

Bill of Rightsin Action Newsletter. Constitu-
tional Rights Foundation. Constitutional
Rights Foundation. School Year Quarter-
ly. Grades 8-12. Provides classroom ac-
tivities.-book reviews. canoons. synopes
of cases. and other material for teachers
and students interested in law and the
criminal justice system. Issues often con
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tam simulations and materials foi mock
Hack , ,sues are available on school

integration. women's rights. protest. stu-
dent rights. and other subjects.
published in September. November Feb-
ruary and April.

Civil Liberties: .Case Studies Band the Law,
Parker. Donald. Robert O'Neil and Nich-
olas Econopouly. Houghton NlitilM Corn-_
pany (1974). 2T2 pp.. paperback. Grades
4-12. Present; the legal bases for the
rights of the accused. equal opportunw;
antler law;.'t mertv tights. and freedom
of religion. speech. press. and assembly.
L'ses.hy pathetical cases and sin -fishnet] ex-
amples' of the application of law. Chapter
on Gideon r. Night to coon-
'vela

Great Cases of the Supreme Court iTtailmarks
of Liberty Series). Ratcliffe. Robert K.
editor. Houghton Mifflin Company 11975f.
111 pp.. paperback. Grades Case
book which makes journalistic pre-
sentations of famot4cases on freedom of
religion and eyruessibn. search and sei-
zure. slayery and citizenship, the right to
vote. equal opporttinity, and criminal pro.
cedure. Each case has discussion ques-
nons. and activities. Glossary. list of cas-
es, mock trial and trial script. Decisions
for the cases are provided in a supplement
to the book. Teacher's gulf4e provided.

Ninth Justice: A Hoard Game of the Supreme
Court and judicial Process t American Polit-
ical Behavior Series). GilleSpie. Judith A.
Ginn and Company t 1972). kit. Grades

12 Al card aid hoaid game de-ogna
teach students about the nidioal
of the supreme court, e,peou...
hie, 10 the recruitment al .the flunk.
tire, the influence at a ninth uric
colon milking in maim' ca-,es. and :ft...
cletal impact at a ninth justice
decisions which set precedents I se,
hv pathetical court cases-1,111,111Q ma!
Juana and abolishing school dress codes
in which coil rights IN.1e, are in ob,
Includes teacher's guide, so, p.wiciporn
guides. sic. game hoards. six decks of
cards two duplicating masteo. ,c,0.:
sheets. and a transparenc) Magi am fait
4.-A8 players. 2-3 class pentads

t)ur Living Bill of Rights Series. :still.
dope. Encyclopaedia Britannic., 1- duca-

tional Corporation 119681. pa-
perback. Grades 9-12: Excellent booklet,
uta landmark cases of the :supreme Court
Includes Equality Under Law Eaa,aii,,e.
al Oopartunay.'The Prince L, /,t m

Justice Under Lilit RI ;pit I,
Caunyer The Gideon Caw . and Lib, tIN
Under Law' Freedom tat Etpro,iiin l
Feiner Co s.e Booklets ,ilso proide
photos. discussion questions. and bibliog-

. laphic,. N.Latraills may used mdcea
dently of in conjunction with he Ibuirn
film series °rifle same name described he
low.

Our Living Rill of Rights .Serif's. Enocio
riziediii Britannica Educational Corpora
lion 11969). Ibinm color or 'w hdc .

films. 20-35 minutes. Grades- " -12



of the six !Urns re-enacts the situations
leading up to a significant Supreme Court
case, as well as dramatizing the court ar-
guments and presenting majority and dis-
senting opinions. Series includes Equality
Under Law: The Calijiirniti Fair housing

tamilits Under La IV: The Lost
Generation of, Prince Edward County.
Freedom to Speak: People of Nea. York v.
Irring Feiner, Janice Under LanThe

ienipp Case Bible Reading in Public
At/tools. and Free Press v. Fair Trial by
Jnrm The Vierpard Case. Some corre-
sponding student booklets in the series are
described above.

The Pursuit of Justice: An introduction to Con.
stitutional Rights. Bragdon, Henry W. and
John C Pittenger, Macmillan Publishing
Company. Inc. (19691. 180 . paper-
back. Grades 9-12. Historical approach to
constitutional rights. stressing the role of
legal precedent. Explanationsof the Con-
stitution. extensive glossary, questions,
photos. and cartoons. Teacher's guide
provided.

The Supreme Court and Contemporary Issues.
Starr, Isidore. Encyclopaedia Britannica
Educational Corporation (1969). 320 pp..
paperback. Grades 9-12. Discusses Su-
preme Court decisions through excerpts
from impohant cases. Includes case back-
irrtiundSa decisions, and the significance of
decisions. Covers civil rights, academic
freedom, separation of church and state.
freedom of expression, the reapportion-
ment of electoral districts, antitrust deci-
sions. and rights of accused. Photos and
table of eases.

Vital Iss 140 of the Constitution (Trailmarks of
Liberty Series). Ratcliffe. Robert H., edi-
tor. Houghton Mifflin Company (1975).
150 pp., paperback. Grades 10-12. Se-
lected important cases on freedom of reli-
gion. freedom ofexpression, federal pow-
er, the right to vote, equal opportunity,
and the rights of the accused. An in-
tro !new.) e .s y rat--.! 'he fur zion of
the varieus courts and our legal system.
Mock trial scripts, glossary, photos. dis.
cussion questions. and bibliography.
Teacher's guide available.

Your Rights and Responsibilities as an Ameri-
can Citizen: A Civics Casebook (revised edi-
tion). Quigley. Charles N. Ginn and Com-
pany (1976). 130 pp.. paperback. Grades
512. Cases involving the freedoms pro-
tected by the Bill of Rights, including free-
darn of expression and religion. due pro-
gess. ;.ind equal protection of law. De
signed to stimulate discussion with
questions and role-playing situations. Ex-
cerpts from the Constitution. Teacher's
guide available.

The System of Justice
The justice system is one area in

which student interest never flags.
Perhaps the media have helped

.spark this interest, although televi-
sion and movies often give students
incorrect impressions about courts,
police, and prison. In addition,
many students who have had first-
hand contact with crime -and the
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law realize that the ideal of justice
is often not being met, and appreci-
ate an opportunity to explore the
discrepancy between the ideal and
the real. It is important for teachers
to help students examine how jus-
tice is pursued through the legal
system. The following are some ma-
terials which may help in this task.

AmericO's Prisons: Correctional Institutions or
Universities of Crime? (Opposing View-
points Series). McCuen, Gary E.. editor.
Greenhaven Press (1971). i 18 pp.. paper-
back. Grades 9-12. Anthology of diverse
views on prison reform, current condi-
tions, rehabilitation of criminals, arid, the
need for corrections. PhotograPbs.
charts. and questions on the readings.

Confrontation in Urbia: Lundstedt. Ronald
and David Dal Porto. Classroom Dynam-
ics Publishing Company (1972), 55 pp.. pa-
perback. Grades 7-12. Simulates a case in-
volving Iwo high school students and two,
college students charged with inciting a ri-
ot at a local snack shop, Emphasizes the
feelings of the shop owner. the students.
and the arresting police officer. All neces-
sary information and, materials are pro-
vided in a book with tear-out pages. In-
volves 27-45 players during 5-11 class pe-
riods.

Crime and Justice. Teaching Resources
Films (1974). color sound filmstrip. 14

minutes. Grades 7-.9. This filmstrip dem-
onstrates the need for improvement of po-
lice, courts and prisons. Includes the gun
control controversy and the present in-
equalities which the poor are apt to suffer
in relation to bail. right to counsel, plea
bargaining and sentencing. Some Open-
ended questions are posed. Teacher's
guide provided.

rths! an.I Society: TI:c CILL'ienge We Face
(Contact. Series). Goodykoontz. William,
editor. Scholastic Book Services (1975),
kit. Grades 9-12. Plays, statistics,
des, arld activities give students insights
into criloe in this country. Covers some
causes of crime, correctional systems,
and related subjects. Includes student an-
thologies and log books, posters and a rec.
ord. Teacher's guide provided.

innocent Until . , Finn, Peter. Games Cen-
tral (1972), kit. Grades 7-12. Simulates
the trial of a man accused of negligent
manslaughter. The accused has killed a pe-
destrian, allegedly while driving under the
influence of alcohol. However, some evi.
denceindicates that the accident would
have occurred in any event, and it is ques-
tionable that the accused was actually in
toxicated, After the case is argued, the
jury must provide the verdict. Includes
teacher's manual, student information
packets, role profiles, and a case study of
a manslaughter trial. For 13-32 players
during 3-9 class periods. .

Jury Game. Weintraub, Richard, Richard
Kreiger, George W. Echan. Jr.. and Ste-
phen Charles Taylor. Social Studies
School Service (1974), kit. Grades 6-12.
Students ploy o judsz, prospective jurors,
attorneys. defendants, piaintifs. court re-

porters. and observers. The classroom r-
organized into a courtroom as the player-
go through the process of jury seleztion.
Kit includes pictures and role descriptions
of prospective jurors. Iwo criminal case
descriptions, two civil case descriptions,
observer evaluation loans. tips for at-
torneys on how to ask effective questions.
and a guide for the group leader. For 25-
35 play'ers during 1-3 class periods.

The Justice Game. Schloat Productions. Inc.
(1974). color sound filmstrips. 7-9 min-
ines. Grades 9-12. Part I. The Rules.
shows how legal institutions both protect
and restrain us, and how every step of the
legal process is guided by rules. A crime is
shown, followed by police interrogation
of witnesses and arrest and booking of a
suspect. Part 2, We time People . demon-
strates the problem society faces when a
suspected criminal is allowed back,into so-
ciety before his trial, due to court delays
Part 3, Innocent Until Proven Guilty. dra-
matizes the disadvantages of the poor in ob-
taining justice: Part 4. The StrAes . shows
how plea bargaining is used to save time
and money for the courts and the accused.
Raises questions as to the availability-of
swift and equal due process. Teacher's
guide provided

Aids in Crisis. Clark. Todd, Richard Wein-
traub. Richard Krieger, and Sandra Mor-
ley. Social Studies School Service (1975).
kit. Grades 7-12. Designed to promote
though l and discussion about the prob-
lems of the courts and young people in
trouble. Players assume the roles of

. judges. defendants, parents, probation of-
ficers. lawyers. and observers in juvenile
dispositional and adult sentencing hear-

, ings. Includes cases involving not only de-
linquent acts of youth, but also child:_
abuse and neglect. includes guide, role de-
scriptions.pbserver rating sheets, and dis-
positions of the actual cases upon which
the simulations are based. For 25-35 play-
ers Ju:ing 1-5 cuss f G I .

Low in a Democracy Series. Guidance Asso-
ciates (1973-1975), color sound filmstrips.
11-16 minutes. Grades 7-12. Four film-
strip kits, each containing two segments
which encourage thoughtful exploration
of various aspects of law and the justice
.system. Exploring Limits of the Lai.- is a
beginning exploration of how far the law
should go in controlling behavior, includ-
ing case analyses related to parental dis-
cipline, religious freedom, and employer-
employee relationships, as well as victim-
less crimes. Enforcing rite Law provides a
documentary look at one day in the lives
of two police officers and viewpoints
from numerous segments of society about
the role of police. In The Criminal Court
each step of the justice system is followed
from the arrest through the trial of an 18-
year-old accused of heroin possession.
Consequences for the Convicted is de-
signed to stimulate frank discussion of the
need for correctional reform, by looking
at the evolution of -punishment- and the
rationale behind incarceration. Teacher's
guides provided.

Law: You, the Police, and Justice (Contact Se-
ries). Goodykoontz. William. editor.
Scholastic Book Services (1971). kit.
Grades 9-12. Readings. cartoons, photos.



and hypothetical cases presenting the
need fur law, the role at the police, arrest
and trial, rights of the accused, and (-JO-
zen.ship rights and duties. Includes stu-
dent books and logbooks, posters. and a
record. Teacher's guide provided.

Moot; A Simulation of Legal Procedures De-
rived from Juvenile and` Adult Law Cases,
Zarecky, Gary. Interact (1972), kit.
Grades 9-12, Rule - playing realistically
simulates crimes, arrests. and toils in or-
der to help students understand the need
for law and to obtain legal knowledge and
analytical skills, Simulations include a

drug "bust.- juvenile court case, and civil
law (contracts) case. Several optional cas-
es (murder, assault and battery, school'
la.vciraft evasion, robbery) are outlined.
Guide includes class assignments, an over-
view of the American court system. -per-
tinent laws, a questionnaire, subpoena.
and play money, as well as simulation pro-
cedures. Almost any number of students,
can participate over several days.

Plea Bargaining: A Game of Criminal Justice,
Katsh, Ethan. Ronald M. Pipkin and Bev-.
erly Schwartz Katsh, Simile II (1974). kit,
Grades 9-12 Designed to help students
ext.erienc : t a p essares overeov
city court dockets and learn about the jus-
tice and injustice of plea bargaining and
the criminal justice systeni. Players are di-
vided into the roles of public defenders,
defendants. district attorneys, and judge.
Time is limited and 'all defendants plead-
ing -guilty' must be sentenced and those'

v pleading ,"not guilty- must he recalled to
reconsider their plea. Includes director's
manual, players' instruction sheets, cop-
ies of the criminal code, case reports, de-
fendants' case notes, docket forms, wall
chart. Can be played by I 1-35 players dur-
ing 4 crass periods or ohs 4 -hoer session.

The Policeman and the Citizens: The Politics of
Law and Order. Feder, Bernard. American
Book Company (1973), 183 pp.. paper-
back. Grades X12. Explores the conflicts
between individual rights and law enforce-
ment through the study of several cases,
including Escoheilo v. Illinois (the right to
counsel) and Miranda v. Arizona (privi-
lege against self-incrimination). Also
looks at the issues fats involved in
the police-youth confrontations in Chi-

, gaga during the 196)) Democratic Conven-
tion Includes discussion questions, politi-
cal cartoons, and encapsulated positions.
of prominent politicians. police officers.
columnists. scholars, civil rights leaders,
and others. Bibliography. Teacher's guide
available.

Police Patrol.' Clark. Todd. Simile II (1973),
kit. Grades 7-12, An even-handed simula-
tion approach to understanding a police of-
ficer's problems in carrying out his every-
day duties, Includes 16 different role-play-
ing situations, Can also he used to
encourage discussions about the meaning
of authority. the delicate balance between
indiviaal rights and the,need to protect
society, and other basic issues of law. In-
cludes teacher's manual, incident sheets. -
wall charts, police manuals, police ,call
cards, observer evaluation forms;and atti-
tude surveys. Played most effectively
with 20-35 students during 1-5 class peri-
ods.
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Rip_ -017.. A Siffleskeisa of Tees-Age Theft and
the Juvenile Hearing Process. Zarecky.
Gary. Interact (1976). kit. Grades 7-12.
Provides students with some background
of the justice system, cases through which
students can simulate the shoplifting expe-
rience, analyze reasons for shoplifting.
role-play authorities who must deal with
shoplifters, and participate in a mock juve-
nile court hearing. Includes student in-
structions and teacher's guide. There is no
limit on the number of participants. 5-10
class periods should be allotted.

Television, Police and the Law, Prime Time
School Television. Prime Time School
Television 0976), duplicating masters,
Grades 7-12. Articles, charts, and activi-
ties to help children use eel- vision pro-
grams to explore the justice system (em-
phasizing the 'role of the police). due pro-
cess rights, and the problem of crime.
Materials are designed to be used in a six-
week curriculum unit. Teacher's guide and
program guide provided.

The Wheels of Justice. Teaching Resources
Films (1972), color sound filmstrip. 14

minutes. and record, 10 minutes. Grades
9-12. The filmstrip presents the problems
of ove-cro,vdel and inarierate eri,-ons
and courts. It asks if we should be willing
to give up due process rights in some
types of cases_ in order to provide more ef-

_ ficient administration of justice in others.
The poor are shown as the victims of an
overburdened court system. It examines
the bail system. the effect of prisons on
first offenders, the problems encountered
by released prisoners, and the advisability
of a uniform system of justice. Open-
ended questions about possible solutions
to the problem's are posed. The record is a
discussion with a New York Times crimi-
nal justice reporter about some of the
problems outlined in the filmstrip. In-
eludes worksheet master'of case studies
and teacher's guide.

Student Rights and Responsibilities
Secondary students have per-

haps shown more interest in legal
issues relating to student rights and
responsibilities than in any other
area of law. While teachers may
want to supplement any materials
listed here with the most u.Nated
information and data relating to
their specific situations and geo-
graphic locations, the following
may provide some basic informa-
tion.

The Civil Rights of Students (Critical Issues in
Education Series). Schimmel. David and
Louis Fischer, Harper and Row Publish-
er.. InC. (1975), 348 pp.. paperback.
Grades 10-12. Uses the case study ap-
proach to investigate the civil rights of stu-
dents. Cases involve freedom of speech,
freedom of the press. freedom of associa-
tion. freedom pf religion and conscience.
dress codes, racial and ethnic segregation.
sex discrimination. and due process. Ap-
pendices include constitutional amend-'

menu must relevant to the rights of tu-
dents. notes on how to use the legal sys-
leM. summaries of leading constitutional
cases, suggestions on hots to use the hook
in a classroom, sample dress and groom-
ing codes, and a bibliography,

Freedom of Expression (Constitutional Rights
Series). Manz, Carlton S. Benziger. Inc
(1976). 6-) pp., paperback. Grad-2, 9-12.
Case studies and discussion quesnons
help students examine the First Aritend
meat rights to freedom of speech. 'tril-
lion, and assembly, Special section on
freedom of expression rights u( 'students
Teacher's guide available.

Inequality in Education L \'o. 20): Discipline
and Student Rights. Center for Lasi. and
Education. Center for Law and Education
(July. 19751. 83 pp., journal. Grades I I-
12, Presents legal decisions affecting stu-
dent rights, with articles on searches of
students. student suspensions, due pro-
cess rights (including the implications of
Gott t Lopez). free press, and sex dis-
crimination. .

The Rights of Students: The Basic ACLC
Guide to a.: Public School Student's Rights
(American Civil Liberties Union Hand-
book series) Le One. Akin H. Eve Cprey
and Diane Divoky. Avon Books (1973).
160 pp., paperback. Grades 10-12. teach-
er. Uses a question and answer format to
present information about the rights of stu-
dents. Includes information on First
Amendment rights. dress codes, due pro-
cess rights: discrimination. corporal pun-
ishment. placement, marriage and preg-
nancy, school records. and grades, .In-
eludes a bibliography, a description of
legal citations, and the Supreme Court's
opinion in the Tinker case (dealing with
students' First Amendment rights to use
the public school as a forum for peaceful
protest against government foreign poli-
cy).

Students' Rights: Issues in Constitutional Free-
dom (The Analysis of Public Issues Pro-
gram Problems Series). Knight. Richard
S. Houghton Mifflin Company- (1974). 122
pp.. paperback. Grades 8-12, Provides
basis for discussion and activities on stu-
dent rights controversies Focuses on
dress codes, freedom of expression, pri-
vacy. and due process., Bibliography.
Teacher's guide available.

Your Legal Rights and Responsibilities: A
Guide for Public School Students. United
States Department of Health. Education.
and Welfare, Office' of Youth Devel-
opment (1976). 25 pp.. paperback. Grades
7-12. This free publication is designed to
help students understand their rights and
responsibilities Ingla.1 discussions of
Supreme Court decisii relating to reli-
gion, speech, the flag salute. expulsion
and suspension, and discrimination. as
well as acts,of Congress relating to stu-
dent records', discrimination, and the
rights of handicapped students. Appendix
provides addresses for legal service orga-
nizations. Order publication #OHD/OYD
76-26048.

Your Rights, Past and Present: A Guide for
Young People. Haskins. Jim. Hawthorn
Books (1975). 128 pp_ hardback. Grades
7-12. teacher. Analyzes the legal rights of
children and teenagers by looking at



.oung,people's rights in relation to labor,
the school. the home and family, and the
juv emle justice system. Provides both his-
!micat and contemporary perspectives.
Selected bibliography.

La H' and united Stales History
One subject whiCh is reqUired of

almost all secondary students is

United States . history. Of course.
this is a subject in which it is easy
to integrate much law-related Mate-
rial. Some of the following may be
incorporated into existing class-
room unrs.

Constitution : A Simulation of a' Convention
Called To Reinse the United States Constuu.
tion. Kennedy, Charles L. Interact (1974).
kit. Grades 10-12. Students study the

Constitution as they participate in a
simulated constitutional convention
which is considering-revisions of the origi-
nal document. Includes teacher's guide
and students' guides. For 35 players over
15 class periods.

Espionage: A Simulation of the Rosenbergs'
Trial of 1951. Lacey, William, Interact
11974). kit. Grades e-12. Students exam-
inethe anticommunist mood'of the 1950s,
the justice of the use of capital punish-
ment for conspiracy to commit espionage.
and the validity of evidence in the trial of
Julius and Ethel Rosenberg. The trial is re-
constructed..and the jury reaches its own
conclusion. Includes teacher guide and
students' guides. For 35 players during 3
5 cliss periods.

The Haymarket Case, Da) Porto. David. His-
iory Simulations (1972). kit, Grades 9-12.
Simulates the 1886 Haymarket trial from
jury selection through decision. May be
helpful in stimulating discussion of,free
sdaech. dissciu aad labLr r,glits,
and other issues. as well as due process
and court procedure. Includes proce-
dures. teacher information sheet, master
role sheet, fact sheet, role sheets, sub-
poena. decision sWeet, reporter sheets,
and trial exhibits, For 28-38 playgrs dur-
ng 54) class periods.

1787: 4 Simulation Game. Rothschild. Eric
and Werner Feig. Olcott Forward (19701.
kit. Grades 7-12. Players are fictitious
delegates to the Constitutional Conven-
tion of 17S7. as well as George Washing-
ton. James Madison, and Benjamin Frank-
lin. packground of the times is provided
but convention outcomes may vary from
actual history. Includes record, dupli-
cating masters. agenda poster. role cards,
delete handbooks, and teacher's guide.
For _0-40 players during 3-14 class peri-
ods.

eSi:r involvement Exercises for United States
History Classes (Vols. 1-4). Krause. Wil-
liam and David C. Sischo. Involvement
(1974). 50 pp, each. Grades 8-12. Each of
the four volumes contains six actMties,
including inquiry exercises, role-playing,
and simulations on historical, political.
and legal subjects. Includes material on
the electoral college, presidency. the
Korematsu trial (legality of relocation and
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internment of Japanese Arnerictris during
World War Ill. Dred Scott trial (rights of
slavesi, the Pullman trial (legality of rail-
road. strikes): and many other subjects.

values of the American Heritage: Challenges,
Case Studies. and Teaching Strategies
1NCSS Yearbook). Libbelohde. Carl and
Jack R. Fraenkel. editors. National Coiin-
cil for the Social Studies (19761, 213 pp..
hardback. Teacher. Case studies help
readers to focus on the rights claimed in
the Declaration of Independence. "Life.
Liberty and the Pursuit of Happiness are
examined through case studies of past and
current controversies over what those
rights mean in specific circumstances, In-
cludes impressment denizens during war-
time. the trial of Susan B. Anthony, re-
ligious freedom issues raised by Mormons
in the 19th century. and the rise of corpo-
rate power and monopolies. Extensive
section on strategies for teaching about
values. Recommendations for further
reading provided.

The War Crimes Trials. Dal Porto. David and
Cohn Koppel. History Simulations (19741.
kit. Grades 9-12, Simulates war crime tri-
als in Germany after World War 11. Stu-
dents take-the roles of judges. witnesses,
lawyers, and four of the accused in two
separate mock Inehides all neces-
sary infOrrnation and. forms, For 25-40 stu-
dents during 10 class periods, -

Organizations
I have not listed nearly all the ma-

terials that could be used in elemen-
tary and secondary classrooms,
nor have I covered all the subject
areas which could be included.
Many, more quality materials exist-
or are in development stages. The
following are brief descriptions of a
number of organizations which
may be able to assist you in identi-
fying materials and developing ap-
proaches for law-related education
curriculum.

American Bar Association Special
Committee on Youth Education for Citi-
zenship (YEFC). 1155 East 60th Street,
Chicago, Illinois 60637, (312 -947- 3960),
Staff Director: Norman Gross. YEFC
has, since 1971, served as a national
clearinghouse and coordinator on all as-
.pests of law-related education. Staff
provides consulting services to groups
interested in establishing and devel .
oping programs: and assists in insuring
coordinated efforts between education-
al- systems, bar associations, justice
agencies. and other community groups.
YEFC has produced a series of publica-
tions. listed -- earlier in this article, and
can inform you of law-related.projects
already underway in your vicinity. It al-
so works with colleges and universities

1

in incorporating law-related education
into pre-service teacher education pro-
grams.

Correctional Service of Minnesota,
Education. Division. 1427 Washington
Avenue South- Minne-

-. sota 55404, 1612-339-7227). Education
Director- David Whitney. The Con-ec-
[tonal Service of Minnesota is a pri-
vale, non- profit organization which of-
fers an extensive collection of law-re-
lated resource and ,curriculum,
materials for sale and rental. Other ac-
tivities of the Correctional Service -in-
clude research.into various correction-

. al problems arId law ;related training for
teachers and criminal justice person-
nel.

Institute for Political/Legal Education
IIPLE1.440.. 426. Glassboro-Woodbury
Road. Piirrian, New Jersey 08071. (609-
589-34101. Executive Director: Barry
E. Letlowitz. This nationally validated
Title IVC Project provides consulting
in all states for establishing political
and legal education programs based op
the IPLE model. The IDLE program in-
cludes both classroom and field experi-
ences for New Jersey high school stu-
dents, and has developed a number of
curriculum materials.

Law, Education and Participation
,(LEAP), A National Project of the Con-
stitutional Rights Foundation. 6310 Sdn
Vicente Boulevard, Los Angeles. Cali-
fornia 90048, (213-930-1510). Executive
Director: Vivian Monroe. Provides con-
sulting services to legal and citizenship
projects throughout the United States.
LEAP, originally funded by the Ford
and Danforth Foundations, grew out of
tin Coisti.utional Founcrztic n
(CRF1, which was established in 1963
to encourage improved law-related edu-
cation in the schools of California. The

utional Rights Foundation has
pan, deed a variety of materials, includ-
ing its Bill of Rights-1n Action quarterly,
simulation games, Constitutional
Rights. Series (Benziger. Inc.), and
other materials. Affiliated offices are lo-
cated in Philadelphia and Chicago.

Law in a Free Society (LIFS). 606 Wil-
shire Boulevard. Suite 600, Santa Moni-
ca. California 90401, (213-393-0523),
Executive Director: Charles N.
Quigley. LIFS was created in 1969 as a
project of the State Bar of California. It
has developed in-service teacher educa-
tion materials on each of eight con-
cepti: authority, diversity, freedom.
justice:participation, privacy, proper-
ty. and responsibility. Multi-media kits
for K-12 student instruction are now
being developed. Consulting services
are available.-

Law in American Society Foundation,
33 North LaSalle Street. Chicago,
nois 60602. (312-346-0963), Executive



Director: Robert H. Ratcliffe. The
Foundation has conducted intensive
summer teacher education institutes in
the substantive and pedagogical as-
peet s of lass -focused education since .-
1966. Curriculum materials include the
Justice in Urban America series, Trail-
marks of Liberty series. Foundations a./
Justice, and the Law in American So.

-..lournal. The Foundation also of-
fers Consulting services to interested
groups throughout the country:

National Organization on Legal Prob.
lerns in Education (NOLPE). 5401
Southwest Seventh .ikve-nue. Topeka.
Kansas 66606-1913-283-3600). Execo-
five Secretary: M. A. McGhehey.
NOLPE was established to "improve
education by promoting interest in and
understanding of school law through-

, out the United States. While it should
be. understood that School law is not
the same as law-related education.
the publications c f NOLPE can pro-
vide information on the status of cur-
rept legal issues affecting school admin-
istrators, teachers, and students.

National Street Law Institute, 412
Fifth Street. N.W.,- Washington. D,C.
20001. 1202-624-82351. Director: Jason
Newman. In '1971. ','Street Law was
an experimental course in two D.C.
high schools. designed to give students
practical information about the law.
The program has now expanded to in-
crude man) D.C. junior and senior high
schoots and is being established in oth:

, er cities- in The nation. it has developed
useful curriculum materials, including
Street Lati. A Course in Practical La.h.
and Street Lou: .4 Course in the Law of
Corrections (\Vest Publishing Compai
ny). Consulting services are available.

Distrth

American Bar A
1155 East 6011. Scree
Chicago; Illinois 60637

American Book Company
300 Pike Street
Cincinnati. Ohio 4520:

W H Ander',on Company
642 Main Street
Cincinnati, Ohio 45201

Avon Books
959 Eighth Avenue
New York. New York 10019

Beginner Books
Division of Random House
457 Hahn Road
Westminster. Maryland 21157

BFA Educational Media
2211 Michigan Avenue
Santa Monica. California 90404

Benziger,
Order Department
Front and Brown Streets
Riverside. New Jersey 08075
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B-bbs-MerTill Company, Inc.
4, 00 West 62nd Street
Indianapolis. Indiana 46268

Center for Law and Education
Harvard University
Larsen Hail. 14 Appian Way
Cambridge. Massachusetts 02138

Churchil Films
662 Nor h

/
Robertson Boulevard

Los Angelq. California 90069

Citizenship Development Program'
Mershon Center. Ohio State University
199 West 10th Avenue
Columbus'. Ohio 43201

Classroom Dynamics Publishing Company
231 O'Connor Drive
San Jose, California 95128

Constitutional Rights Foundation
6310 San Vicente Boulevard
Los Angeles. California 90048

Dell Publishing Company, Inc.
Educational Sales Department
750 Third Avenue
New York. New York 10017

Encyclopaedia Britannica Educational
Corporation .

425 NorthMichigan Avenue
Chicago. Illinois 60611

Games-Central
Aht Associates Inc.
55'Wheeler Street -

Cambridge ,Massachusetts 2138

Ginn and Company
191 Spring Street
Lexington. Massachusetts 02173

Greenhaven Press
1611 Polk Street, N.E. .

Minneapolis, Minnesota 55413

Guidance Associates
757 Third Avenue
New York. New York 10017

1-:..i.r,:er and Raw Pub:islieri. Int.
10 East 53rd Street
N I' -k N Y k100'2
Hawthorn Books- ...

260.Madison Avenue
New York, New York 10016

History Simulations
P.O. Box 2775
Santa Clara, California 95051

Houghton Mifflin Company
Department M
One Beacon Street
Boston, Massachusetts 02107

Interact
Box 262
Lakeside. California 92040

Involvement
3521 E. Flint Way
Fresno, California 93726

Law In a Free Society
606 Wilshire Boulevard. Suite 600
Santa Monica, California 90401

Learning Corporation of America
1350 Avenue of the Americas
New York, New York 10019

McCutehan Publishing Corporation
P.O. Box 774
2526 Grove Street -.
Berkeley. California 94741

McGraw-Hill Book Company
1221 Avenue of the America,
New York, New York 10020

Macmillan Publishing Company, Inc.
School Division
866 Third Avenue
New York, New York 10022

Charles E. Merrill Publishing Company
1300 Aliim Creek Drive
Columbus, Ohio 43216

The Missouri Bar
326 Monroe
Jefferson City. Missouri 65101

National Council for the Social Studies
1515 Wilson Boulevard
Arlington, Virginia 22209

Olcott Forward
cio Educational Audio-Visual Inc.
Pleasantville. New York 10570

OXfprd Book Company. Inc.
II Ark Place
New York. New York 10007

Pathescope Educational Films. Inc.
71 Weyman Avenue
New Rochelle, New York 10802

Prentice-Sall. Inc.
Englewood Cliffs. New Jersey 07632

Prime Time School Television
120 South LaSalle Street
Chicago. Illinois 60603

Random House, Inc.
Order Department
Westminster. Maryland 21157

Salenger Educational Media
1635 Twelfth Street
Santa Monica, California 90404

Schloat Koductions. Inc.
150 White Plains Road
Tarrytown. New York 10591

ScholastiC Book Services
904 Sylvan Avenue
Englewood Cliffs. New JtrAty

Simile'll
1150-Silverado
P.O. Box 1023
La Jolla, California 92037

Simon and Schuster
Education and Library Services
630 Fifth Avenue
New York, New York 10020

Social. Studies School Service
10.000.Culver Boulevard
Culver City, California 90230

Society for Visual Education
1345 Diversey Parkway ^4
Chicago, Illinois 60614

Teaching Resources Films
Station Plaza
Bedford Hills, New York 10507

United States Department of Health,
Education and Welfare

Office of Youth Development
200 Independence Avenue, SW, Room K2 I D
Washington', D.C. 20201

'Franklin Watts. Inc.
730'Fifth Avenue
New York. New York 10019

West Publishing Company
170 Old Country Road
Mineola. New York 11501
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Audiovisual Reference Material

E REALITY OF.SUCCES6
(Second film in a three -film package: REALITY THERAPY)

Resources/
Bibliography'

Dr. William Glasser presents his seven -step formula for teachers to deal
with students who have scholastic or disciplinary problems.
Describer criti e: "The Reality'of Success" presents a clear,

concise system r a teacher's practical needs in dealing with difficult
students. Dr. Glasser's process is well designed and simple so that_

it'ean be flexible under varying circumstances..
,Intended for'preservice and inservice teachers and counselors concerned
with reaching problem students. Grade leVels of junior high-and up.

Color Film
PurChase: $350

Rental Fee: $40

Distributor: Media Five Film Distributors
3211 Cahuenga Blvd. West
Hollywood, CA ,90065-,

Telephone '(213) 851-5166

Previewed by NSRN staff.

...MORE THAN JUST'A P2 .OE TO COME TO"

A documentary investigation of school violence and vandalism -- causes,
effedts:, and prograMs for change in elsmentaryf junior high, and high
schools. The film records scenes surrounding a tragic murder on a
school playground and two quarter -of-a-million dollar school arson ,
fires. Students {elementary 'through high school), teachers, parents,
administrators,.judges, and- police talk about the atmosphere of fear
and hostility-'in schools and then demonstrate what can be done. to bring
peace andtranguility bask into the classroom.

Color Film, 20 minutes
Rental. Fee: $25.00

Distributor: Correctional Service of Minnesota,
1427 Washington Avenue South
Minneapolis, MN 55454
Toll Free #: (800) 328-4737
Minnesota residents call
collect: (612) ' 339-7227

Not previewed by NSRN staff.
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TO REASON WHY

Most Americans do not understand the laws that affect their liVes every
day,-nor are they fahiliar with the procesSes, of law and how to deal with

them. Law-related education addresses these needs,through- meaningful
programs on the law and legal system in our nation's elementary and

,secondary schools.

TO REASON ,WHY is designed to introduce law - related education to educators,
lawyers, parents, justice officials and other members of your community.

The film:
Discusses the need for ,improved education about the law and the legal

process.

Shows' classrooms from kindergarten through twelfth grade where law

studies are being successfully introduced.

Identifies the essential elements of worthwhile programs.

Demonstrates effective teaching techniques such as mock trials role

play and classroom participation by representatives of the justice syste.

DiscussesresourceS available to those interested in instituting'law-
related education in their schools.

Color Film, 30 minutes
Purchase: $200

Rental-Fed: $15 days)

$2'5 (1-week)

$50 (1 month)
$100 (3 months)

Distributor: Mary Hanson
Perennial Education, Inc.
477 Roger Williams
P.Q. HON: '855 Ravinia
Highland Park, IL .60035

Telephone: (312) 433-1610

Previewed by NSRN staff.
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